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Education




Maine Unified Special Education Regulations (MUSER) IX.3.G.
has been updated!!!! Please make sure you are using the most up to date version (8/1/2012). The date is on the last page.

ALL SECTIONS MUST BE COMPLETED.  NO CHANGES MAY BE MADE TO THIS DOCUMENT.
SAU/School/Grade or CDS Placement: Click here to enter text. SAU, School/program information should be written here
Date IEP Sent to Parent: Click here to enter a date. Once the IEP is mailed, write in when it was sent to the parent and initial. 
INDIVIDUALIZED EDUCATION PROGRAM (IEP)
1. CHILD INFORMATION
	Child’s Name: Click here to enter text.
	Date of Meeting:      

	Date of Birth:                                Age:  
	Effective Date of IEP:        Each school shall implement the IEP as soon as possible following an IEP meeting but no later than 30 days. If the IEP will start within 7 days from the date of the written notice, parental permission is needed to start the IEP. This should be documented in the written notice.  If the IEP cannot be implemented within 30 days, the team must reconvene.

	School/Program:                           Grade:        
Both School and grade needed here or program type for CDS.
	Date of Annual IEP Review:         At the most 364 days from the meeting.

	Parent Information:          Should include parent names/addresses and phone numbers.
	Date of Re-evaluation:       3 years from the date of the previous evaluations. If this is the initial evaluation use 3 years from the date of the meeting as the re-evaluation date.

	State Agency Client:    Yes  FORMCHECKBOX 
     No  FORMCHECKBOX 

	Date(s) of Amended IEP:       When a change has occurred in the IEP prior to the annual review.

	
	Case Manager:       


To make an X in any of the boxes like those above and below, double click on the box. A “pop-up” window appears.  In the default value diction, click on the checked button.
2. DISABILITY MUSER  VII.2

 FORMCHECKBOX 
 Autism



 FORMCHECKBOX 
 Deaf-Blindness



 FORMCHECKBOX 
 Deafness
 FORMCHECKBOX 
 Developmental Delay (3-5) 

 FORMCHECKBOX 
 Developmental Delay (Kindergarten)

 FORMCHECKBOX 
 Emotional Disturbance
 FORMCHECKBOX 
 Hearing Impairment


 FORMCHECKBOX 
 Intellectual Disability


 FORMCHECKBOX 
 Multiple Disabilities (list concomitant disabilities)   











                        
 
 FORMCHECKBOX 
 Other Health Impairment

 FORMCHECKBOX 
 Orthopedic Impairment


 FORMCHECKBOX 
 Speech or Language Impairment
 FORMCHECKBOX 
 Specific Learning Disability

 FORMCHECKBOX 
 Traumatic Brain Injury


 FORMCHECKBOX 
 Visual Impairment (Including Blindness)
* Multiple Disabilities section must contain at least two concomitant (equal) disabilities from the eligibility categories listed above.
Child’s Name:      
3. CONSIDERATIONS
In developing each child’s IEP, the IEP Team must consider- MUSER  IX.3.C.
	A. Concerns of parents for enhancing the education of their child.  MUSER  IX.3.C.(1)(b)                                                                                                                   
	Enter parents’ concerns in this section.

	B.  Results of the initial evaluation or most recent evaluation of the child.  MUSER IX.3.C.(1)(c).                                                                                                                  
	Address the results from the evaluations here. 
Local, curriculum-based measures and standardized evaluations are examples of evaluation results that might be included in this section.

	C. Strengths of the child.  MUSER  IX.3.C.(1)(a)     

	This section includes relative strengths and statistical strengths from the initial or most recent evaluations. 

	D. Needs of the child - academic, developmental, and functional. MUSER  IX.3.C.(1)(d)
	Based on the results from the evaluation(s). Academic refers to how the child is doing in content area curriculum. Developmental refers to cognitive, social, emotional and behavioral development as well as communication skills compared to same age/grade peers.

Functional refers to a description of the child’s performance in the classroom/activities in relationship with academic and developmental needs. 

These must correlate with sections 4 and 5. If there is a need, there must be a present level of academic and functional performance and a goal!


Consideration of Special Factors:  The IEP team must- MUSER  IX.3.C.(2)
E. In the case of a child whose behavior impedes the child's learning or that of others, consider the use of positive behavioral interventions and supports and other strategies to address the behavior.  MUSER  IX.3.C.(2)(a)
Check if not needed  FORMCHECKBOX 
       If needed, indicate where the need is addressed in the IEP.      
F. In the case of a child with limited English proficiency, consider the language needs of the child as those needs relate to the child’s IEP. 
    
MUSER IX.3.C.(2)(b)

 
Check if not needed  FORMCHECKBOX 
        If needed, indicate where the need is addressed in the IEP.      
G. In the case of a child who is blind or visually impaired, provide for instruction in Braille and the use of Braille unless the IEP Team determines, after an evaluation of the child’s reading and writing skills, needs, and appropriate reading and writing media (including an evaluation of the child’s future needs for instruction in Braille or the use of Braille), that instruction in Braille or the use of Braille is not appropriate for the child.  MUSER  IX.3.C.(2)(c)

Check if not needed  FORMCHECKBOX 
    If needed, indicate where the need is addressed in the IEP. 
H. Consider the communication needs of the child, and in the case of a child who is deaf or hard of hearing, consider the child's language and
   
 communication needs, opportunities for direct communication with peers and professional personnel in the child’s language and communication 
   
 mode,  academic level, and full range of needs including opportunities for direct instruction in the child’s language and communication mode.
    
 MUSER  IX.3.C.(2)(d)


Check if not needed  FORMCHECKBOX 
     If needed, indicate where the need is addressed in the IEP. 
I.  Consider whether the child needs assistive technology devices and services.  MUSER IX.3.C.(2)(e)
Check if not needed  FORMCHECKBOX 
      If needed, indicate where the need is addressed in the IEP.      
Child’s Name:      
4. PRESENT LEVELS OF ACADEMIC AND FUNCTIONAL PERFORMANCE MUSER  IX.3.A.(1)(a)(i)&(ii)
A statement of present levels of academic achievement and functional performance.
Specific information around where the child is currently, based on the needs in section 3D: for each area of academic, developmental, and functional need. The statement is the starting point from which to build the goal(s) in section 5. If a need is stated in Section 3D, there must be a statement of present level of academic achievement and/or functional performance here in Section 4, as well as an annual goal in Section 5.
How the child's disability affects the child's involvement and progress in the general education curriculum.  For preschool children, as appropriate, how the disability affects the child’s participation in appropriate activities.
5. ANNUAL GOAL(S)
A statement of measurable annual goals, including academic and functional goals, designed to: meet the child's needs that result from the 

child's disability to enable the child to be involved in and make progress in the general education curriculum which must be for 

children 3-5 aligned with the Early Learning Guidelines and for children 5-20 aligned with the system of Maine’s Learning Results; and meet each of the child’s other educational needs that result from the child’s disability.  The IEP shall reflect the individual goals to successfully meet the content standards of the system of Maine’s Learning Results in addition to any other diploma requirements applicable to all secondary children pursuant to 20-A MRSA §4722.  Include below a statement of how the child’s progress toward meeting the annual goals will be measured.  MUSER IX.3.A.(1)(b)&(c).
Goals should meet the child’s need(s) that result from the child’s disability to enable the child to be involved in the general education curriculum. For child 3-5, goals should be aligned to Early Learning Guidelines, and for those children age 5-20, they should be aligned with the MDOE Chapter 131 Regulations: The Maine Federal, State and Local Accountability Standards. 
Goals should relate to data presented in section 4 

(Section 4 (present level) is where the child is now; section 5 (goal) is where the child will be in one year.)





    
            
         
	Measurable Annual Goal
	*1,2,3,4
For Pre School only
	How Goal will be Measured
	**PROGRESS

	

	     

	     
	This should be completed based on the description provided below using the progress codes and timelines determined by the SAU.


* Indicate in this column if this is a goal related to kindergarten transition and use number codes below to identify the area(s) to which it relates:

1
Extension of FAPE in CDS Includes goal(s) for the extra year a child spends in CDS due to birth date between 7/1 and 10/15.
2.
Program Visitation Includes goal(s) if the team determines visits to the kindergarten program/school building are requisite to successful transition.



3. Transition Preparation/Adjustments Includes goal(s) related to pre-academic skills for transitioning, functional skills for transitioning, school transportation, etc., if needed.
4. Skill Assessment Includes goal(s) for child’s participation in assessments, if needed.
**  (ADD THE DESCRIPTION BELOW  OF PROGRESS CODES FOR ANNUAL GOAL(S)
	1.
	

	2.
	

	3.
	

	4.
	

	5.
	

	6.
	


Include below a statement of when periodic reports on the progress the child is making toward meeting the annual goals (such as through the use of quarterly reports, concurrent with the issuance of report cards) will be provided. MUSER  IX.3.A.(1)(c) 
6. SHORT TERM OBJECTIVES
Required for children with disabilities who take alternate assessments aligned to alternate academic achievement standards, a description of benchmarks or short-term objectives.  MUSER IX.3.A.(1)(a)(iii)
For children taking the alternate assessment (PAAP) to alternate achievement standards, goals and objectives should be aligned with the Alternate Grade Level Expectations (AGLEs). Objectives are only needed for those areas that are assessed through PAAP. Refer to the PAAP blueprint. 

Short-Term Objectives are required for alternate assessment children, but a SAU may decide to include them for other children.  If a SAU decides this, the SAU should notify the SAU staff and families affected.
	SHORT TERM OBJECTIVES

Given…. Child will…. As measured by…. By when….
	* PROGRESS

	     
	

	     

	     

	     

	     

	     

	     


*(SAU’s need to add their own description of progress toward meeting the objectives) 

     
7. SPECIAL EDUCATION AND RELATED SERVICES  MUSER IX.3.A.(1)(d) &  IX.3.A.(1)(g)
	Special Education Services
	Position Responsible
	Location**
	Frequency****
	Duration

Beginning/Ending Date

	Specially Designed Instruction***
	     
	     
	     
	     

	Consultation
	     
	     
	     
	     

	Speech and Language Services 
	     
	     
	     
	     

	Tutorial Instruction
	     
	     
	     
	     

	Extended School Year Services
	     
	     
	     
	     

	Other
	     
	     
	     
	     


Child’s Name:      
	Related Services
	Position Responsible
	Location 
	Frequency
	Duration
Beginning/Ending Date

	Speech and Language Services
	
	     
	     
	     

	Occupational Therapy
	     
	
	     
	     

	Physical Therapy
	     
	     
	     
	     

	Social Work Services
	     
	     
	     
	     

	Transportation
	     
	     
	     
	     

	Other
	     
	     
	     
	     


**Be reasonably specific, such as:  specific general education setting, specific special education setting, related services room, etc.

*** It might be helpful (but is not required) to identify the content area(s) that is being provided.

****Time per day, week, month, year.  Total time should not exceed the length of the school day and should be reflected in Section 9.
8. SUPPLEMENTARY AIDS, SERVICES, MODIFICATIONS AND/OR SUPPORTS 
Supplementary aids and services, based on peer-reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and a statement of program modifications or supports for school personnel that will be provided, to enable the child: to advance toward attaining the annual goals; to be involved in and make progress in the general education curriculum and to participate in extracurricular and other nonacademic activities; and to be educated and participate with other children with disabilities and nondisabled children in activities. MUSER  IX.3.A.(1)(d) & (g)
	Supplementary aids, services,

modifications, and/or supports

for SAU personnel.**
	Position Responsible
	Location
	Frequency***
	Duration
Beginning /Ending date

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     


** This would include, but is not limited to, such things as: positive behavior support plans, structured study halls, educational technician support, picture schedule, token system, as well as other aids, services, modifications, and/or supports.  Please see asterisks at the end Section 7.

*** Frequency may include “As needed” for consideration of assignment, conditions, rigor, etc.
Please see #7 for frequency.

Child’s Name:      

9. LEAST RESTRICTIVE ENVIRONMENT
What percentage of time is this child with non-disabled children?        
This must include an explanation of why the child cannot participate with non-disabled children.
What percentage of time is this child with non-disabled children (typically-developing peers)? _____%
“The time a student with disabilities spends during lunch, recess and study periods should be counted as time spent inside the regular classroom, unless the student has been removed from the environment with students without disabilities in order to receive services related to the student’s disability.  If a student is segregated from students without disabilities during lunch, recess or study period, the time spent during that activity should not be included in the numerator of the calculation of percentage of time in the regular classroom.” (This guidance information from OSEP can be found at: https://www.ideadata.org/docs/6-21EdEnvironsPtBQA.pdf.) 


For children ages 3-5, IEP services should be delivered in an inclusive setting to the maximum extent possible.  Services should only be delivered outside of general early childhood settings when the IEP Team determines that a FAPE cannot be achieved even with the use of supplementary aids and services.  (MUSER X.2.B.)

An explanation of the extent, if any, to which the child will not participate with non-disabled children in the regular class and in extracurricular and other nonacademic activities:  MUSER  IX.3.A.(1)(e)

This must include an explanation of why the child cannot participate with non-disabled children.
10.  STATE AND DISTRICT WIDE ASSESSMENTS
A statement of any individual appropriate accommodations that are necessary to measure the academic achievement and functional performance of the child on State and district wide assessments.   MUSER IX.3.A.(1)(f)(i)

Accommodations for state wide assessment must come from the approved list of accommodations for the assessment. 

For high school children wanting college reportable SAT scores, you must make a plan for applying for SSD accommodations from the College Board. This should be done during the first IEP meeting of high school. Once approved for SSD accommodations, information regarding approval should be added to this section. For others, you should use Maine Purposes Only (MPO).
Approved Accommodations can be found at the following websites:

NECAP: http://www.maine.gov/education/necap/admininfo.html
MEA SCIENCE: http://www.maine.gov/education/mea/admininfo.htm
MPO: http://www.maine.gov/education/mhsa/policiesprocedure.htm
Students with Disabilities: http://professionals.collegeboard.com/testing/ssd/accommodations
For additional information, please contact Accommodations Coordinator at 624-6650.
If the IEP Team determines that the child shall take an alternate assessment on a particular State or district-wide assessment of child achievement, a statement of why the child cannot participate in the regular assessment and why the particular alternate assessment selected is appropriate for the child.  MUSER  IX.3.A.(1)(f)(ii)(I)&(II)
The team should be referencing the Guidelines for Participation in Maine's Alternate Assessment found at: http://www.maine.gov/education/lsalt/paap/materialstools/index.htm
For additional information or assistance, please contact the Alternate Assessment Coordinator at 624-6650.
If this child’s IEP does not require Section 11, Secondary Transition and Section 12, Age of Majority this will be the last page of the IEP.
Child’s Name:      
11a-e. SECONDARY TRANSITION
11a. (Must be completed if child is not in attendance)
If the purpose of the meeting will be the consideration of the post-secondary goals for the child and/or the transition services needed to assist the child in reaching those goals and the child does not attend, document the steps taken to ensure that the child’s preferences and interests are considered. MUSER  VI.2.C.(3)(d) 
Either state here that the child was present or state how his/her ideas were collected, such as who met with him/her when, etc.

11b-c. Beginning in the 9th grade year, or younger if determined appropriate by the IEP Team, appropriate measurable postsecondary goals based upon age appropriate transition assessments. . . .  MUSER  IX.3.A.(1)(h)(i)
Post Secondary Goals must be written in traditional special education goal format, except that completion targets may extend beyond the one year timeline of the IEP.  The transition planning should begin no later than 9th grade.
	11b. Child’s Post Secondary Goals   Each section below must be written in goal format  (The child will... etc.). Must address goals for after high school.
	11c. Age Appropriate Transition Assessments Completed

	Training/Education


	     
	Only include assessments that have been given, not those planned to be given. 

Assessments might include, but are not limited to:  interest inventories, checklists, achievement testing, psychological testing, classroom assessments, interviews, etc.

	Employment


	     
	

	Independent Living Skills

(Where appropriate)


	     
	


Child’s Name:      
11d-e. …and the transition services (including courses of study) needed to assist the child in reaching those goals. MUSER  IX.3.A.(1)(h)(i) & (ii)

Child’s Courses of Study updated annually. (required for children in 9th grade through the age either at which the child receives a regular education diploma or ages out of IDEA eligibility).  MUSER  IX.3.A.(1)(h)(ii) 
11d. Courses of Study:  This section should include the courses that the child will take. Needed for the current school year through the year of exit.  Course of study must delineate the level of instruction including special education courses and modified instruction to allow for clear understanding of the skill level and course work as they relate to post-secondary school options (2- or 4-year institution, trades program, etc.).
	11e.
Transition Services needed to assist the child in reaching his/her post secondary goals.
	Needs and Activities 
These boxes should not be left blank.  “N/A” may be used.

	Position/Title Responsible  
If outside providers or agencies do not follow through with transition services, the IEP team must reconvene

	Targeted Completion 

Date*

	Related  Services


	What related services needs and activities are required to assist the child in reaching his/her post secondary goals?
	     
	     


	Instruction
	What instructional needs and activities are required to assist the child in reaching his/her post secondary goals?
	     
	     


	Community Experience


	What community experience needs and activities are required to assist the child in reaching his/her post secondary goals?
	     
	     


	Employment


	What employment needs and activities are required to assist the child in reaching his/her post secondary goals?
	     
	     


	Post- School adult living objectives


	What post-secondary adult living objective needs and activities are required to assist the childin reaching his/her post secondary goals?
	     
	     

	If appropriate the acquisition of  daily living skills


	What daily life skill needs and activities are required to assist the childin reaching his/her post secondary goals?
	     
	     

	If appropriate the provision of a functional vocational evaluation


	What functional vocational evaluation needs and activities are required to assist the child in reaching his/her post secondary goals?
	     
	     


* May extend beyond the one-year IEP.

Child’s Name:      
12. AGE OF MAJORITY
Beginning not later than one year before the child reaches the age of majority under state law (18), include a statement that the child has been informed of the child’s rights that will transfer to the child on reaching the age of majority. MUSER  IX.3.A.(i)(iii) The age of majority in Maine is 18 years of age.  The child must be informed of his/her rights on or before his/her 17th birthday.

Date child was informed of the transfer of rights: 
Once the child is informed of the transfer of rights, the date this happens is entered in this area. Again, do not leave blank, write ‘Not Applicable’ if child has not reached age of majority.
Check if not applicable.      

Revised 08/01/2012
Appendix A
C.
Program Settings

(1)
For Children 3-5

(a)
Early Childhood Program A program that includes at least 50% non-disabled children. Federal child count breaks out the children in these settings in three different percentages –in the regular early childhood setting at least 80 percent of the time; in the regular early childhood program 40 percent to 79 percent of the time; or in the regular early childhood program less that 40 percent of the time. Early childhood programs include, but are not limited to:

· Headstart;

· Kindergarten;

· Reverse Mainstream;

· Private preschools;

· Preschool classes offered to an eligible pre-kindergarten population by the public school system;

· Group child care

(b)
 Special Education  Program.  A program that includes less than 50% non-disabled children.  Special education programs  include, but are not limited to special education and related services provided in:

· Special education classrooms ;

· Regular school buildings

· Trailers or portables outside regular school buildings

· Child care facilities

· Hospital facilities on an outpatient basis

· Other community based settings

· Separate schools; and

· Residential facilities .

(c)
Home – the principal residence of the child’s family or caregivers.

(d)
Service provider location, such as private clinicians’ offices, clinicians’ offices located in school building, hospital facilities on an outpatient basis, and libraries and other public locations.

(2)
For Children age Five to Twenty

(a)
Special Education outside the regular classroom less than 21 percent of the day.  This may include children with disabilities placed in:

· Regular class with special education/related services provided within regular classes;

· Regular class with special education/related services provided outside regular classes; or

· Regular class with special education services provided in resource rooms.

The ratio of children to full-time equivalent certified special education teacher (s) providing case management and specially designed instruction shall not exceed a total of 35 children for special education teacher(s) providing specially designed instruction and concurrently carrying  the responsibility for case management and/or consultation.  No more than 8 children may be served at any one time.

During the time that educational technicians work under the supervision of the certified special education teacher providing direct instructional services, 13 children may be served, but the total caseload ratio shall not change.

(b) Special education inside the regular class no more than 79 percent of the day and no less than 40 percent of the day. This may include children with disabilities placed in:

· Resource rooms with special education/related services provided within the resource room; or

· Resource rooms with part-time instruction in a regular class.

The ratio of children to full-time equivalent certified special education teacher(s) providing case management and specially designed instruction shall not exceed a total of 35 children for special education teacher(s) providing specially designed instruction and concurrently carrying the responsibility for case management and/or consultation.  No more than eight (8) children may be served at any one time.

During the time that educational technicians work under the supervision of the certified special education teacher providing the direct instructional services, thirteen (13) children may be served, but the total caseload ratio shall not change.

(c)
Special education inside the regular class for less than 40 percent of the day.  This may include children with disabilities placed in:

· Self contained special classrooms with part-time instruction in a regular class; or

· Self contained special classrooms with full time special education instruction on a regular school campus.

The following child-teacher ratios shall not be exceeded for self-contained services from a special education teacher (educational technician) for a full school day.  The figures in parentheses represent the number of additional children who may be provided self-contained services during the time that one or more educational technicians work under the supervision of the certified special education teacher responsible for the program.




Staff:Child Ratios:

Ages 5-9

6:1 (5)

Ages 10-14

8:1 (5)

Ages 15-20

10:1 (5)

Classes for children with a severe to profound degree of impairment shall be staffed with a minimum of two (2) providers (i.e., one teacher and one educational technician) at all times to ensure the safety and well being of the students.
(d)
Separate School-Special Education outside public or private school for greater than 50 percent of the school day.  This may include children with disabilities placed in:

· Public or private day schools for children with disabilities;

· Public or private day schools for students with disabilities for a portion of the school day (greater than 50 percent ) and in regular school buildings for the remainder of the school day; or

· Public or private  residential facilities if the student does not live in the facility.

(e)
Public or private Residential Facility-Special education outside public school for more than 50 percent  of the school day.  This may include children with disabilities placed in:

· Public or private residential schools for children with disabilities; or

· Public or private residential schools for children with disabilities for a portion of the school day (greater than 50 percent ) and in separate day schools or regular school buildings for the remainder of the school day.

This does not include children who receive education programs at the facility but do not live there.

(f)
Homebound/Hospital-Special education outside public school in hospital/homebound environment.  This may include children with disabilities placed in:

· Hospital programs; or

· Homebound programs.

This does not include children with disabilities whose parents have opted to home-school them and who receive special education at public expense. Home-schooled children should be reported in one of the regular class categories according to the amount of time the youth spends in separate special education environments (e.g. resource rooms, self-contained special education classrooms, separate schools)

(g) Correctional facility. Children and youth receiving special education in:

· Short term detention facilities (community-based or residential). Or

· Correctional facilities.

(h) Parentally placed in private schools. Children with disabilities who have been enrolled by their parents or guardians in regular parochial or other private schools and whose basic education is paid through private resources, and who receive special education and related services at public expense from a local educational agency or intermediate educational unit.
Please go to Appendix A “Program Settings”.








