
































































































































Proficiency Based structures at FHS 
I. Targeted Supports 

A robust system of interventions (also known as RTI, or response to intervention) 
that occur during the regular school day is a key to proficiency based design. 
Schools that leave students to try and find teachers before or after school but 
don’t provide structured, regular time during the day are not engaged in 
proficiency based work. FHS have several types of interventions available during 
the school day for when students need additional practice or help, or when 
they’ve missed days due to illness, a college visit, or for other reasons. Below are 
the different types of interventions available on a daily/weekly basis. 

AFT (academic focus time): AFT is a structure that was created and piloted 
during the 2010-2011 school year when LD 1422 first appeared on the horizon. 
This structure evolved over time until AFT happened every Wednesday and 
Friday morning (C and E days in the FHS schedule), from 8:00 a.m. to 8:56 a.m., 
the same length of time of a full class period. During AFT, every teacher and 
every student are available to work together. No classes are held during this 
time. Students report to their adviser for attendance and then can access any of 
their teachers or be assigned to a specific teacher to receive additional practice, 
make up late or missing work, be reassessed on a recent summative 
assessment, or complete any other work required to make progress towards a 
specific learning objective. Students also have the opportunity to collaborate on 
group projects and/or form study groups. The school’s tutoring center is open 
and fully staffed during AFT. In the spring of 2014, staff voted on a proposal to 
create half day AFT sessions during some early release days during the year. 
This means during the 3.5 hours students are in school on early release days, 
students will have longer blocks of time throughout the year to address skill and 
content gaps and to move ahead on advanced work with all teachers available to 
assist and support students. Older students can go out on job shadows, work on 
their senior Discovery projects; we can have other required Discovery sessions 
for our seniors. This is a new pilot for supporting our students, and we plan on 
brainstorming new ways to provide even more support during regularly 
scheduled schools days. 

Guided Study Halls: During the 2012-2013 school year, the high school piloted a 
new support structure where any student is eligible to be placed in a small study 
of no more than 8 students. Since then, guided study halls have been expanded 
and are now available every period during the school day. The primary goal of 
guided studies is to offer executive functioning support, targeted work/study time, 
and closely monitor academic progress for all students in a guided study hall. 
Every student is expected to self monitor work completion with support from the 
staff member running the guided study. The assigned staff person monitoring 
guided study hall remains in close contact with each student’s teachers, helping 
the learner to set goals and priorities, complete and hand in work, meet 



deadlines, and schedule and attend help sessions with their teacher or in the 
tutoring center during AFT and other available times. 

Labs: FHS runs one lab period for freshmen students who are screened at the 

end of their 8
th
grade year. There is one lab each in social studies, English, math, 

and science. Approximately 8 to 12 students are placed in each lab that meets 
once per week during a study hall where the students receive pre-teaching and 
skill and content support from a freshman teacher in the given content area. 

Tutoring Center: The tutoring center is open every period of the day and after 
school to all students. It is staffed with a literacy specialist and select faculty who 
are assigned to the center during their duty periods. If a math teacher has her/his 
duty period in the tutoring center, then three times per week (during period 2, for 
instance) s/he reports to the center and is available to students who need help. 

Pathways: Pathways courses are available to any student who is identified by a 
team (student centered team, IEP team) for this structure. These classes fall 
under our multiple pathways options, which are necessary as stipulated in LD 
1422. We have Pathways courses in each of the four major content areas that 
include Pathways math, humanities (sophomore and junior social studies and 
English, combined), freshman English, freshman earth and space science, 
chemistry, personal finance, art, and freshmen world history. Over the last four 
years, the Pathways program has placed students on IEP or 504 plans, and 
other students who can benefit, with a regular education teacher who aligns the 
curriculum to the traditional course from which Pathways classes are derived. In 
this way there can be shared syllabi, content standards, and common 
assessments ensuring all students remain on track for graduation. No student at 
FHS takes only Pathways courses in her/his schedule. The following is from the 
program of studies: The Pathways Program at Falmouth High School is designed 
to provide alternative educational opportunities for students needing academic 
flexibility to create individualized pathways to graduation. Classes offered 
through The Pathways Program are considered mainstream courses and are 
taught at the college preparatory level. They are unique in that they offer small 
class size, a team teaching approach, integrated studies, and student centered 
curriculum design. 

Student Centered Team (SCT): Every school in the K-12 system has a student 
centered team created and designed to discuss individual students who are at 
risk and match them up with services/support through RTI and PBIS. There are 
three teams in Falmouth, each chaired by an instructional strategist, with both 
teachers and administrators serving as members of the team at all three schools 
(Falmouth Elementary, Middle, and High School). These teams identify student 
needs and match them up with appropriate structures in order to best support 
success. The high school SCT team will discuss, in 2014-2015, additional 
support in both the tutoring center and for yet another expansion of AFT during 
the regular year to help round out the multi tiered support for all students. 



II. Assessment Types 

The basic kinds of assessment are often referred to as formative, interim, and 
summative assessments. Formative assessment is, essentially, practice toward a 
final trial. Like all practice, formative assessments don’t count for or against a 
student in terms of the course grade. All learning theory posits that the person 
engaged in the task must struggle if real learning is going to occur. If we grade 
everything and count it toward the final course grade, students rightly feel as if 
they must score the grade of A on every assessment no matter how small it is. 
Instead, with formative assessment, students practice the skill or work with the 
content knowing that the goal is to grow up to the summative assessment. Also, 
after giving a formative assessment the teacher also looks at her or his approach 
and makes adjustments around instruction. 

Years ago, I had a friend who had never cooked a Thanksgiving dinner and 
wanted to get it right when friends and family came to him that day. The weekend 
before he cooked a mini version of Thanksgiving, working with all the foods and 
garnishes, the layout of the room, even what music he thought would set the right 
tone. He made some mistakes, took notes, then had a beautiful Thanksgiving 
dinner the following weekend. The first meal was formative, while Thanksgiving 
day itself was summative. So, as the example indicates, summative assessments 
are taken after ample practice and they do count toward the final grade. Over 
time students take multiple summatives, so no one will determine a final score in 
a course, but each one contributes to it. The key is that all summatives have a 
process of formative assessment in order to prepare students. 

In a recently completed glossary of terms, we’ve defined these strategies in this 
way: 

Assessment, Formative 

Measurement of learning designed to gauge how close students are to hitting the 
learning targets for a given unit or lesson. Information gained from formative 
assessment is used by the teacher to adjust pedagogy, pacing, and other 
classroom tools that will help students meet the targets being addressed. These 
assessments are not used to score students in a manner that influences the final 
grade in a course or experience but do indicate how students might perform on 
summative assessments. 

Assessment, Summative 

Measurement of learning designed to gauge how close a student came to hitting 
the learning targets for a given unit or lesson. Summative assessments are used 
to score a student in a way that contributes to a final grade in a course or 
experience. 

 



III. Student Growth Models 

Often, proficiency based structures work with the idea of measuring student 
growth instead of averaging every step in the learning process. 

The simple example is learning how to ride a bicycle. If a young student were 
going through this process and climbed on the bike and fell off (assessment #1; 
grade=0), tried and fell off again (assessment #2; grade=0), rode ten feet then 
fell off (assessment #3; grade=50), rode fifty feet (assessment #4; grade=80), 
and then finally got on the bike and rode away (assessment #5; grade=100). 

The question is, what is this student’s grade and do they have to repeat the bike 
riding class? If we average all the grades then the students gets a grade of 46, 
can ride the bike perfectly, and must retake the course (and have the 46 on their 
permanent transcript). 

Another way of calculating would be to decay the grade, which means weighting 
each subsequent assessment heavier than the last, assuming that the student is 
heading toward her or his true level of achievement given more practice. 
Depending on the weighting, the student could get an 80, and 85, or higher. 

Teachers are working on identifying what students know and are able to do at the 
end of a unit of learning and not penalize them for struggle on early practice. This 
idea, combined with the idea of being able to retake final assessments for a 
better score after some amount of re-teaching, will be discussed in the next 
principal’s notes. 

 
IV:  Reworking Assessments 
 
In many traditional programs, retaking assessments is not always typical. Often 
students are not allowed to do so or are penalized having, for instance, to take 
the first low grade and average it with the second grade which is often the higher 
of the two. In more proficiency-based systems students are often allowed to have 
a number of retakes for summative assessments (that count to the final grade). 
This practice, when used, follows a pattern of assess-reteach/relearn-reassess 
and is designed to move students in the direction of refinement of skills and 
knowledge. While this isn’t the case for every assessment in a given course, it 
does happen with more frequency when the point is to move students to meeting 
and exceeding expectations.  
 
It’s easy to think of examples from the real world. It’s rare that adults are 
assessed one time and cannot improve and try again if the person is willing to 
better her or himself. The whole premise of evaluation systems is based on 
feedback and improvement. In these systems, the idea is that a person is rated 
against criteria and then s/he takes the feedback and works to improve in specific 
areas.  



 
We want the same thing for our students. It’s in the reassessing that students get 
more practice, and when coupled with the specific feedback, that additional 
practice is super sized for maximum impact and improvement. In traditional 
systems students get a grade and too often walk away without the opportunity for 
improvement to criteria. Teachers at Falmouth High School have been working in 
this direction over the past years, and this practice will only accelerate as we look 
to capitalize on the best practices available to help our students learn and grow. 
 
V:  Common Assessments 
 
In many traditional programs, one teacher’s test or assessment can have little to 
nothing in common with another teacher’s, even if the two people are teaching 
sections of the same course. However, in more proficiency-based structures, 
there is more of an effort to give common assessments or assessments scored 
with a common rubric so that key skills and knowledge are being guaranteed to 
all students.  
 
Imagine crossing a stream. If we think about that journey as moving through the 
educational system, we do our students a favor if we can place some solid rocks 
on which to land as they cross. These rocks -- the guaranteed skills and 
knowledge that we teach then measure on common assessments -- assure that 
when they make it to the other side every student is equipped to move in their 
own direction on their own journey. 
 
Another advantage to common assessments is that is puts teachers together 
building this work together in teams. That act -- good teachers putting their heads 
together to create the best possible assessments, then reviewing the results and 
revising -- is a hallmark of successful organizations. It best serves customers 
(and, in this case, students) instead of the opposite, having professionals work in 
isolation. Every industry has moved in this direction, from doctors and the 
medical field to design teams to forward thinking schools. Strong teachers, when 
working together to create measures of student learning, multiply their talents 
and insight. As we move forward, teachers will continue to express what is 
unique in their craft and outlook on daily assignments and work with students. 
That’s part of how staff form important, meaningful relationships with students 
and it will continue to be supported as we, at the same time, focus on creating 
common assessment around foundational skills and knowledge. 



 
Glossary of Terms 

 
Assessment, Formative 
 
Measurement of learning designed to gauge how close students are to hitting the learning 
targets for a given unit or lesson. Information gained from formative assessment is used 
by the teacher to adjust pedagogy, pacing, and other classroom tools that will help 
students meet the targets being addressed. These assessments are not used to score 
students in a manner that influences the final grade in a course or experience but do 
indicate how students might perform on summative assessments. 
 
Assessment, Interim 
 
This is a form of assessment used to evaluate where students are in their learning 
progress after formative assessments have been used, and also to determine whether they 
are on track to perform well for future assessments such as end-of-course or unit 
summative assessments. 
 
Assessment, Summative 
 
Measurement of learning designed to gauge how close a student came to hitting the 
learning targets for a given unit or lesson. Summative assessments are used to score a 
student in a way that contributes to a final grade in a course or experience. 

Carnegie Unit (credit) 
The unit designated to measure learning in American high schools and colleges. Initially, 
a student needed to have 120 hours of contact time with a teacher in order to earn a 
Carnegie Unit, but the limitation of time in most high schools reduced that number via 
state law. Carnegie Units represented a belief that time equals learning.  

Content Standards 
 
Statements of skills and/or knowledge of core content that must be met in order receive a 
completed transcript and diploma from Falmouth High School. These statements have 
endurance, leverage, and readiness for students’ post-secondary aspirations. 
 
Course Learning Target (CLT) 
 
A statement about what students need to know and be able to do in a class. CLTs are 
derived from broader content standards. Students are required to meet every course 
learning target in order to successfully complete a given course.  
 
 



Criterion Referenced Testing 
 
A test or other type of assessment that measures learning against a clearly defined set of 
learning targets. In criterion referenced testing, the goal is to have all students master the 
skills and content. 
 
Differentiation 
 
A variety of teaching techniques and lesson adaptations designed to help instruct a 
diverse group of students. The primary educational objectives remain the same for every 
student, but teachers may use different instructional methods and materials to help 
learners meet expectations. 
 
Discovery 
 
A program that involves all Falmouth High School students and that is primarily 
organized through advisory. Students maintain an academic portfolio, conduct a junior 
job shadow, attend a financial literacy seminar and learning hands-only CPR, and plan 
and present a senior capstone project, among other Discovery activities. When students 
complete Discovery, they have demonstrated meeting one of the Maine Learning Results 
Guiding Principles which are graduation requirements per LD 1422. 
 
Extended Learning Opportunity (ELO) 
 
An activity related to the endorsement area that occurs outside the regular classroom 
setting and school day that enhances and helps students to apply their academic learning.  
 
Endorsement 
 
A qualification on a student’s transcript and diploma that verifies completion of a 
program that includes advanced course taking in the particular area (STEM, arts, global 
citizenship) coupled with a prescribed number of extended learning opportunities, a 
dedicated job shadow, and Discovery capstone project.  
 
Grading 
 
The symbol system and method for determining a student’s level of skills and knowledge 
inside that system. A grade should represent the student’s ability to hit particular learning 
targets both in the moment and as secured skills and knowledge in the future. 
 
Guiding Principles 
 
The guiding principles are overarching, interdisciplinary standards that describe the broad 
skills and dispositions that most impact learner success now and in the future. In Maine, 
there are five guiding principles. Every student must meet the criteria to graduate as the 
following:  (1) a clear and effective communicator; (2) a self-directed and lifelong 



learner; (3) a creative and practical problem solver; (4) a responsible and involved 
citizen; (5) an integrative and informed thinker. 
 
Habits of Work/Mind 
 
Often referred to as HOWs or HOWLs (habits of work and learning), these behaviors 
positively influence learning across disciplines. Traits such as timeliness, organization, 
perseverance, and cooperation are viewed as complimentary to, but separate from, 
academic skills and knowledge. 
 
Learning Experience 
 
The term used by the State of Maine in new its new graduation statute, LD 1422, to 
reference an experience, endorsed by a school unit, that will advance a student as part of 
her or his program. A traditional course is a learning experience, as well as an internship 
or other experiences that are aligned to the requirements of the Maine Learning Results. 
 
L.D. 1422:  An Act to Prepare Maine People for the Future Economy 
 
Maine Learning Results 
 
Standards adopted by the Maine State Legislature, the Learning Results – which 
incorporate The Common Core State Standards – articulate the Maine Guiding Principles 
and content standards for all eight content areas. The introduction to Learning Results 
states, "The Learning Results identify the knowledge and skills essential to prepare 
Maine students for work, for higher education, for citizenship, and for personal 
fulfillment. This document defines only the core elements of education that should apply 
to all students without regard to their specific career and academic plans.” 
 
Multiple Pathways 
 
The State of Maine defines multiple pathways – stipulated in LD 1422 as a requirement 
for all schools as part of the menu of student options as they devise plans for earning a 
diploma – as “premised on the idea that learning does not have to occur at the same time 
every day, be delivered exclusively by teachers or be confined to traditional classrooms. 
Learning can occur at different times and different places, whether it’s in a school setting, 
a career and technical education center, a local college, a community-based organization, 
a workplace or through an online learning application. Student learning may also take 
place under the guidance of business professionals, trades people, scientists and 
community leaders who work closely with teachers. When schools embrace proficiency-
based learning, students can pursue a wider variety of learning pathways while still 
meeting high academic standards and their school’s graduation and promotion 
requirements. Personalized pathways are also premised on the idea that learning 
accomplishments should be recognized, rewarded or valued consistently and equally 
regardless of whether students learn in a school, outside a school or online.” 
 



 
Next Generation Science Standards (NGSS) 
 
Science standards developed by Achieve and 26 lead states (including Maine) based on A 
Framework for K-12 Science Education, itself a framework developed by the National 
Research Council. Maine’s legislature has not yet taken up the NGSS for adoption. 
 
Norm-Referenced Testing 
 
A test or other type of assessment designed to measure a student’s performance in terms 
of her/his relative standing against the larger group. 
 
Pathways Courses 
 
Pathways courses are available to any student who is identified by a team (student 
centered team, IEP team, 504 team) for this structure. These classes are aligned to the 
curriculum followed in the traditional courses that are parallel with Pathways. Regular 
education teachers instruct Pathways classes. Falmouth High School has offered 
Pathways options in each of the four major content areas that include Pathways math, 
humanities (social studies and English, combined), freshman English, freshman earth and 
space science, chemistry, personal finance, art, and freshmen world history. 
 
Proficiency 
 
Proficiency means that a student has achieved targeted levels of learning in a standard or 
learning target. Being proficient is akin to having met requirements on the given 
assessment task. 
 
Proficiency-based Education (P-B) 
 
The term (often used interchangeably with standards-based) referred to a school system 
setting explicit, educational targets that are used to guide the curriculum. Students 
progress to graduation by meeting standards at increasingly advanced levels. 
 
Proficiency-based Reporting 
 
A reporting system is proficiency-based when it is delineating the quality of work to 
specific criteria in and when grades are based on this quality and criteria analysis. It is in 
lieu of a rank and sort grading system.  
 
Response to Intervention (RTI) 
 
A set of tiered interventions designed to support all learners with the appropriate types 
and amount of assistance. RTI is designed to first keep all students in the regular 
classroom with support, and then have increase support that can occur in other settings as 
needed.  



 
 
 
 
Rubric 
 
A rubric is a tool that delineates the quality of work against specific descriptors and 
learning targets. Rubrics are designed so students know what is expected of them on 
given summative assessments. 
 
Standards-Referenced System 
 
Here, standards are used to guide curriculum and measure student progress, but they 
advance in age-based cohorts (grade levels) and maintain other aspects of traditional 
systems that instead only borrow the most reliable, research-based aspects and structures 
of proficiency-based education.  
 
Standard Unit 
 
The unit awarded to a student for meeting each course learning target (CLT) in a given 
class. If a course has five CLTs, the student would need to earn 5.0 standard units in 
order to have met all requirements. 
 
Taxonomy 
 
A classification system used to define and distinguish different levels of cognition and 
learning. Bloom’s taxonomy is one example. Educators use taxonomies to inform or 
guide the development and use of assessments, curriculum, and instructional methods in 
order to match learning targets and goals and the techniques and approaches for learning 
and appropriate assessment in order to accurately determine that students have been 
successful.  
 
------------------------------------------------------------------------------------------------------------ 
Sources: 
 
Maine Department of Education:                  
http://www.maine.gov/doe/cbp/glossary.html 
 
Glossary of Education Reform:                    
http://edglossary.org/ 
 
Great Schools Partnership:  
http://www.greatschoolspartnership.org/resources/glossary-of-education-reform/ 
 
The Partnership for 21st Century Skills:   
http://www.p21.org/ 

http://www.greatschoolspartnership.org/resources/glossary-of-education-reform/


FALMOUTH PUBLIC SCHOOLS 
Schedule C Job Description 

 
 
POSITION TITLE:  Proficiency­Based Steering Committee Membership                                         

SCHOOL/DEPT:   District­Wide 

PAY: $1,000   (“Proficency Based Grant Funds” ­ Technical Assistance Planning Funds per LD1422) 

SUPERVISES (Staff and/or students, expected participation numbers, etc.):   
Steering Committee 

GOAL/ACTIVITY OUTCOMES: 
The committee will do the following: 
 

● Support the launch of Proficiency­based Learning (PBL) for Class of 2018 
● Sustain a working committee, focused on vetting and generating related policies, programs of study, proficiency­based 

grading and reporting systems.  
● Promote understanding 
● Provide an opportunity for community voice and contribution 

 
Champion the Work, Do the Work 

● Generate/Vet/Refine proposals 

● Foster a productive, positive feedback channel 

● Support/Ensure community relations 

RESPONSIBILITIES/DUTIES:   
      
Major Initiatives: 

Generate Policies for School/District/Board Approval 

Generate and Publish an Index of Terms 

Generate and Publish Programs of Study 

Generate frameworks for PBL/Portfolio 

Generate PBG (Proficiency­Based Grading and Reporting) systems 

Support Communications 

Identify Standards and Benchmarks 

Identify demands of Standardized Assessments 
 
TIME EXPECTATION (Number of meetings per week/month, hours per meeting, planning time, 
length of activity, etc.):  
 
Meeting once weekly during school year each Thursday, beginning October 9 (3:00 ­ 4:30pm) , share with 
building­based teams and staff in regularly scheduled  meetings, as determined by committee.  
 
Location ­ FES 
  
REPORTS TO:  Curriculum Director 
 
 



 
EVALUATION (Basis/method): 
    Completion of SMART Goals/ Deliverables as mapped/tracked through Rubicon Atlas 
 
 
 
CONTRACT TERM: One year 
 

 







Falmouth Public Schools 
SMART Goal Template 2014/2015: 

 

S ­ Specific/Strategic 
M ­ Measurable 
A ­ Achievable 
R ­ Results­oriented/Relevant 
T ­ Time­bound 

Use this template to compose team/individual SMART goals focused on student 
achievement and/or professional practice.  Focus on defining a measurable desired outcome 
and then plan action steps that will take you there.  Action steps outline strategic decisions 
necessary towards achieving the goal.  Description of action steps should include a rough 
timeline or series of target dates, and identify team members responsible.   

 

School:  ALL!  Team Members  Joyce Hebert, Wendy Northrup, 
Becca Schouvieller 

 

Describe the Problem:  

● Confusion about practices 
● High school is driving  
● Other issues:  

○ Homework 
○ Retakes 
○ What does an “A” mean?  
○ Can an “A” have a plus?  

● “What do we want teachers to know?” 
● The problem is that we are all reinventing wheels but don’t have the time to do so thoughtfully and 

therefore big  decisions aren’t being made OR are being made by fiat  
● Some of this needs to be top­down (at least in creating the parameters)  

 
Interim Goal Thinking  

● Identify the sticky points/nitty­gritty and be the people who think through them so that we can move 
forward as a collaborative district (NOT the deciders)  

● We can research and modify “the wheel” → create working documents 
● Collection of best practices → what are they? 

○ Name/define them 
■ Formative assessment  
■ Summative assessment 
■ “A” “3” “Wow!” “partially meets” → what do these mean?  

○ Guidance about what teachers should know and be able to do (not prescriptive)  
○ Drill deeper on the universals and understanding  

● How do we respond when students don’t meet standards? 
● How do you set up an assessment?  
● Clarity:  

○ Do we  want consistent policies around:  
■ Homework?  
■ Retake?  
■ Role of Habits of Work?  
■ Zeroes?  
■ Different pathways?  

○ If not, what are potential options?  
● “Clearing house for model”  
● Create a controlled choice 

 
 



SMART Goal Statement: 

This committee will facilitate teacher understanding of proficiency based learning best practices. They will also 
support the implementation of classroom­level, building­level, and district­wide practices. They will do so by 
producing specific recommendations about the implementation of specific standards­based practices. In the 
2014­2015 school year, the committee will draft and share recommendations about [fill in the blank]. 

 

Action Plan: 

Action Step:  Timeline: 

Determine areas of focus for the 2014­2015 school year.  Done!  

Meetings with Anita Stewart McCafferty and Michele Kaschub  Ongoing 

Identify & deploy sherpas (consultants, lead teachers, leadership)   By end of December 

Concrete nitty­gritty practices 

Research and discuss   

Draft a clear, concise recommendation of practices, definitions, 
possibilities, etc. 

 

Share these recommendation with appropriate stakeholders (faculty at 
the schools, PLTs,) for discussion and, where appropriate, decisions.  

 

 

 

What Grades Signify 

Research and discuss    

Draft a clear, concise recommendation of practices, definitions, 
possibilities, etc. 

 

Share these recommendation with appropriate stakeholders (faculty at 
the schools, PLTs,) for discussion and, where appropriate, decisions.  

 

 

 

Formative/Summative in Practice 

Research and discuss    

Draft a clear, concise recommendation of practices, definitions, 
possibilities, etc. 

 

Share these recommendation with appropriate stakeholders (faculty at 
the schools, PLTs,) for discussion and, where appropriate, decisions.  

 

 

 

 
 
 
   



 

Notes 11/20 
 
Focus:  

1. Concrete nitty­gritty guidance: 
a. Homework 
b. Retake & growth 
c. Final grades 
d. Zeroes 
e. Pathways 

2. Signifier of Grades 
3. Formative/summative in practice (design)  

a. Rubric 201 
i. What is quality?  
ii. Validity, predictability, reliability?  

b. Retrofitting 
c. Formative in practice  
d. Practical level of assessment  

 
Areas of Confusion:  

● What grades signify 
● Rubric writing  
● Must everything be rubriced? → Using formative assessment while avoiding bureaucratic pain, breaking 

apart a unit learning target  
● Formative/summative in practice  
● Retrofitting older tests to the standards 
● Options for the final grade 
● Growth over the year ­­ how to accommodate/design/assess?  
● How assessment functions in practice 

 
 
 
 



Falmouth Public Schools 
SMART Goal Template 2014/2015: 

 

S ­ Specific/Strategic 
M ­ Measurable 
A ­ Achievable 
R ­ Results­oriented/Relevant 
T ­ Time­bound 

Use this template to compose team/individual SMART goals focused on student 
achievement and/or professional practice.  Focus on defining a measurable desired outcome 
and then plan action steps that will take you there.  Action steps outline strategic decisions 
necessary towards achieving the goal.  Description of action steps should include a rough 
timeline or series of target dates, and identify team members responsible.   

 

School:  District  Teacher Name:   

Team/Dept:  PBT  Team Members:   

 

 

 
SMART Goal Statement: 

To develop the framework for developing a K­12 program of studies that reflects necessary elements of PBE by 
August  2015. 

 
Action Plan:( 

Action Step:  Timeline: 

Define program of studies: (Mission Statement and Beliefs ) 
Reflect on PBE as it relates to the Mission Statement and Beliefs. 

Nov. 2014 

Define common language around content standards/targets and structure.   

Determine where we are and what we need to add to a program of 
studies 

 

Research and analyze similar school systems that have a developed a 
successful program of studies for a PBE system (Adams 50, CO 
(http://www.cbsadams50.org/?s=program+of+studies); Lindsey, CA). 

 

Define support structures (Core instructional level, RTI, SPED)   

Define areas of cross­cutting standards (BACK­FILL STANDARDS) by 
grade level/benchmark expectations (2, 5, 8, 12) 

 

“Threshold Expectations” in Grades 2, 0­5 and 8   

   

 
Professional Growth Self­Assessment: 

 

 

https://docs.google.com/document/d/1FiudPtnuO55Va3aRvUeL6B5KbnuaY1vTkWfLhm1eYRs/edit?usp=sharing,


 
SMART Goal Statement/Problem of Practice: 

 

 
Action Plan: 

Action Step:  Timeline: 
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