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Introduction

The Purpose of the Personalized Alternate Assessnidtortfolio (PAAP)

In order to inform teaching and learning, provideauntability, and measure student progress towards
achievement of Maine Department of Education (MD@Eyulation 131: The Maine Federal, State, and
Local Accountability Standards, Federal and Stateslrequire that all students be included in state
assessments. Maine’s Comprehensive AssessmentrSid&CASY is designed to determine what students
know and are able to do, as articulated in the sti@ndards. While the majority of students pauditihg in
state assessments do so through standardizedrassgéshe system must be flexible enough to ensure
access for all students while maintaining techrscaindness (validity and reliability). To these €rttiree
avenues of participation in the state-level asseasprogram are provided: 1) standard adminismag
administration with accommodations of the standadlitests, and 3) alternate assessment.

Maine’s alternate assessments provide informatimuithe academic achievement and progress ofrgtide
with significant cognitive disabilities who, becausf their unique learning needs, cannot access oth
assessments even with a combination of accommadafidne results from these assessments not only mee
federal reporting requirements; they also providigcators, parents, and the public information form
teaching and learning.

For English language arts/literacy and mathemaltileéne’s alternate is an assessment designed by the
National Center and State Collaborative (NCSC).démence, the alternate assessment is the PAAP.

What is the PAAP?

The content of the PAAP has been reduced in itthdepd breadth but remains focused on Maine’s
Alternate Grade Level Expectations (AGLES), which an extension of the Maine Educational Assessment
(MEA) Science Standards. The AGLEs provide thesfmsimeasurement of student achievement of
Maine’s 2007 Learning Results for students whoselamic performance levels cannot be measured in the
traditional way. They also serve as common elemfentslanning, instruction, and scoring.

The portfolio format of the PAAP allows studentptoduce work throughout the year as the basis for

assessment of their achievement, using approadff@®dt than the typical, on-demand “pencil anggrd

test. It precludes measurement based on a singleipdime and provides the opportunity for intation of
each individual student’s academic instructionalgpam.

1 MeCAS consists of the MEA — ELA/Literacy & Mathetita, MEA - Science: MEA — (Alternate) ELA/Literady Mathematics,
The MEA (Alternate) Science (PAAP), MEA — Englishriguage Proficiency{IDA ACCESS for ELLs®),MEA (Alternate)
English Language ProficiencyMIDA ACCESS for ELLs® alternate), NAEP, TIMMS and PIRLS
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Determining the Appropriate Avenue for Participation in State
Assessments

Inclusion of All Students in State Assessment

One of the fundamental principles of the No Chi&ftlBehind Act of 2001 (NCLB) is the inclusion alf
students in a system of standards, assessmerdcaadntability. By excluding any student or grodip o
students from state assessment, it suggests gtaekpectations apply only to some, but not aliglshts.
Decisions must be made regardimyv an individual student will participate in the ass®ent system, not
whether the student will participate.

Determining How a Student Participates

The MeCAS is a statewide instructionally supporagsessment system which complies with the federal
requirements of NCLB and thedividuals with Disabilities Education Improvemeitt, as amended

(IDEA). These Acts, along with state regulatioregjuire that all students, including those with bilzes,
participate in state-required assessments in gi&eieand in the '8 year of High School, and are intended to
hold schools accountable for the academic perfoceman students. Those assessments include:

= The MEA — English Language Arts / Literacy & Mathatics, which assesses English Language Arts
(ELA), Literacy and mathematics at grade® &nd in the 3rd year of High School.

« The MEA — Science which assesses science at gsadesind in the'3Year of High School.

» MEA (Alternate) — Science (PAAP), which alternatabsesses MEA- Science, for a small number of
students with the most significant cognitive disitibs who are unable to take part in these “peand
paper” science assessment.

* MEA (Alternate) — ELA/ Literacy & Mathematics (NC$Gvhich alternately assesses MEA —
ELA/Literacy & Math for a small number of studemigh the most significant cognitive disabilities avh
are unable to take part in this reading, writingd anathematics assessment successfully.

Federal law mandates that alternately assesseghnssuparticipate in all content areas in whichrteame
age/grade peers participate.

If there is a question abolbbw a student should participate in the state assessnateam of educators
should be convened to review the student’s cuirsttuctional program. How a student with disaleitit
will participate in the state assessment is detegthby each student’s Individual Education PlafPjlEeam
at least annually. Participation decisions can hangortant implications for school accountabilityda
reporting.

The team must consider how the student accessé4atine Content and Performance Standards for
instructional purposes. Consideration should bergio the types of supports and interventionsttieat
student requires for educational success, ancetettident’s participation in various types of assgsts in
the past. Teams will then be well positioned toghdhe existing options carefully, review the ditity
guestions, and make the most appropriate assesdesion.
The following options exist for how a student maytjripate:

* Participate in the statewide assessment withowracmdations

* Participate in the statewide assessment with apgretate accommodations

« Participate in the statewide alternate assessnasedion alternate achievement standards
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Determining Participation in Alternate Assessment

If the team is considering an alternate assessmenst remember thanly students with the most
significant cognitive disabilities are eligible toe assessed with the alternate assessmiestudent with
significant cognitive disabilitiesis defined as an individual who displays extrenmighjted cognitive abilities
that may be combined with physical and/or behaVigratations and who requires a highly specialized
educational program. A significant cognitive diséypis not a separate category but rather intertded
include the small number of students who are ()iwione or more of the existing categories of loftg
under IDEA and (2) whose significant cognitive irmpgent prevents them from attaining grade-level
achievement standards. Their disability typicadlgults in limited cognitive abilities combined with
behavioral and/or physical limitations and requingghly specialized education and/or social, psiatioal,
and medical services in order to maximize full ptitd for useful and meaningful participation ircssty
and for self-fulfilment. Students with severe digidies may experience severe speech, languagkoian
perceptual-cognitive impairments and challenginigavéors that interfere with learning and socializat
opportunities. These students may also have exlydnagjile physiological conditions and may require
personal care, physical/verbal supports, and assistchnology devices. The team should guide their
decision-making process by using the:

 Flow Chart for Determining Appropriate Avenue of Assessment (see page 22)
* Criteria to Determine Participation in PAAP (see page 23)

When considering a student for participation inB#eAP, IEP team members must actively engage in a
planning process that demonstrates:

* Participation in the PAAP was not based solelyrengtudent’s category of disability, language
differences, achievement level, school attendamrceyltural or environmental factors.

» The Flow Chart for Determining Appropriate AvendeéAssessment and Criteria to Determine
Participation in PAAP was utilized by the IEP teemdetermining the appropriateness of having the
student participate in the alternate assessment.

« Communication to the student and his/her parenttjaa(s) of any district-imposed consequences of a
student’s participation in PAAP.

» Use of alternate achievement standards to measutend performance is documented.

* The request for alternate assessment for eachrgtisdeonsistent with academic instruction basethen
AGLEs essential to the provision of a Free AppraigriPublic Education (FAPE) as determined and
documented by the IEP team.

All students being considered for alternate asses&nt should have their individual situations reviewd
by an IEP team prior to December 1, allowing suffieent time for appropriate administration of the
alternate assessment, which is designed to be embed in daily instruction throughout the year. The
recommendation for a student to take an alternate ssessment must be reflected in the student’s IEP.
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Alternate Grade Level Expectations (AGLESs)

Maine’s Alternate Achievement Standards, the AGldEs,written on a continuum of eight Levels of
Complexity (LoC) extended from Maine’s Accountalyilstandards Chapter 131. The LoCs for science are
aligned to Maine’s 2007 Learning Results. All La@present a learning continuum constructed by using
grade-level content and reducing it in complexityhsure access to curriculum and instructionIfor a
students.

Maine’'s AGLEs provide a common basis for the plagrof standards-related instruction and assessiment
a system that allows students to work on the regqulGLEs/Indicators at Level of Complexity taskstoe
suited to their individual needs while maintainadggnment to grade-level content.

The Grade Level Blueprint

The PAAP blueprint identifies the AGLE/Indicatohst are aligned to the grade-level being assessed.
developing the blueprint for the PAAP, care watato make the progression of tasks parallel to the
progression of the MEA — Science. Teachers aralimwed to assess a student on AGLE/Indicatorséteat
considered off-grade level.

The content assessed in the alternate sciencesassgdlueprint generally reflects the same arssessaed
by the general education assessment instrumerthwhiurrently the MEA. The science portion of the
MEA assesses two AGLEs: D, the physical setting{D4), and E, the living environment (E1-E5). AGLE
D, the physical setting, contains indicators thratognpass the subject matter conventionally refared
physical, Earth, and space science, while E, thegienvironment, contains indicators related fo $icience.

Indicators from both the physical setting and thimd¢j environment are assessed each year in giades

and ¥ year HS. The focus at the elementary level isantepts that the student can directly observe, such
as, the Sun, the Moon, rocks, plants, and anirfalEe and motion provide concrete observationiseat t
middle school level, the more abstract conceptaaiter and energy are addressed in high school.

Likewise, cells and heredity/reproduction providaridations for the more abstract concepts of baydity
and evolution taught in high school, while the lesfeabstraction increases for the concepts of enathd
energy. These are all high school concepts thanare abstract than the concepts covered in tmeeglry
and middle school levels.

In the living environment, the progression fromdga to high school is from individual organisms to
populations to an understanding of how organisnasigé over time. In the physical setting, the pregjon
is from the macroscopic universe, solar system,Earth to forces and motion in the everyday envirent
and ending in high school with matter and energh@imacroscopic and atomic levels. Each successive
grade-level assessment connects to and buildseosctence concepts introduced at a lower level.

The required grade-level blueprint is on page 2¢hishandbook and can also be found at
http://www.maine.gov/doe/paap/resources/index.html

Format of the PAAP AGLEs

Only Maine’s AGLEs for science are included in thiccument. ELA/Literacy and mathematics are being
assessed by MEA (Alternate) ELA/Literacy & Math (8C).

A copy of the science AGLE document is includethiis handbook and can also be found at:
http://www.maine.gov/doe/paap/resources/index.html
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Figure 1 illustrates a sample AGLE page for sciefite header at the top of the page identifiesAB&E
as “Maine’s Accountability Standards, Chapter 13ti¢' MEA GLE to which this material is aligned
(Maine’s Accountability Standards, Chapter 131n®fe Science, while The Physical Setting — Madted
Energy identifies the focus of the standard, Maitet Energy). Directly opposite this, on the rigige of
the fiald thacnugsnending P4 AR idantifistiusird  Sdiprara 4GL Ellndicatnr,-, N2

Maine’s Accountability Standards, Chapter 131
The Physical Setting — Matter and Energy

Science AGLE/Indicator — D3

Student understands the universal nature of matter, energy, force, and motion, and identifies how these relationships are exhibited in Earth Systems, in the solar

system, and throughout the universe by:

describing properties of objects and materials before and after they undergo a change or interaction by...

doing the following:
*  matching objects based on one
physical property.

by doing the following:

e identifying which objectin a
group has a specific physical
property.

describing physical and chemical properties of matter, interactions and
changes in matter, and transfer of energy through matter by...

doing the following:
* sorting objects into groups using
one or more physical properties

doing both of the following:
o describing the physical properties
of objects and materials

AND

*  using observable characteristics
to describe changes in the
physical properties of materials
when mixed, heated, frozen,
or cut

describing the structure, behavior, and interactions of matter at the
atomic level and the relationship between matter and energy by...

doing both of the following:
e identifying chemical changes

AND
¢ identifying physical changes

doing both of the following:

e comparing the properties of
original materials and their
properties after undergoing
chemical or physical change

AND

e observing and drawing
conclusions about how the
weight of an object compares

doing both of the following:
e explaining that all matenals are
made of small particles

AND
* identifying examples of chemical
and physical changes

doing both of the following:

e explaining that adding heat
causes the small particles in
matter to move faster

AND

e  demonstrating understanding
that the properties of a material
may change but the total amount
of matenal remains the same

to the sum of the weights of
its parts

10/1/11 38 Alterate Grade Level Expectations

Figure 1: Science — D3 from the Alternate Gradeel &xpectations

The PAAP AGLEs for science reflect the format ofiMas 2007 Learning Results under Maine’s
Accountability Standards Chapter 131, to whichdtience AGLE/Indicators are aligned. At the togath
page is a header with Maine’s Accountability Chafi@l, AGLE/Indicator, and title. The student
expectations for that AGLE are written in italicsldaw the AGLE.

LoCs are ranged 1 through 8. Because all studems$ Ie involved in general curriculum to the gretate
extent possible, teachers are encouraged to pamuation aligned to the PAAP LoC descriptor foclea
AGLE/Indicator selected as appropriate for inclasio a student’s instructional program. Followthg
delivery of planned instruction, assessment okthdent’s related knowledge and/or skills should be
completed using the PAAP tasks aligned to that He€criptor. The completed tasks, along with the
required forms, will make up the student work thettves as the content of the PAAP.

After the AGLE/Indicators and LoC descriptors appiate for inclusion in the student’s academic
instructional program have been selected, vievatigmed tasks found in the PAAP Task Bank
(www.maine.gov/doe/paap/resources/index.html). felsk&s should match the academic goals establisined f
the student during this assessment year. If netdinatch is available, refer back to the PAAP AGIi&rsa
more appropriate LoC descriptor, as necessary.




PAAP Administration Handbook

The Task Bank

General Information

The PAAP Task Bank is a secure location where &raamust access the assessment items to be ubéd wit
the students’ PAAP. In order to establish consisteteachers may not develop their own tasks.

All Tasks within the Task Bank are aligned with Melis AGLEs/Indicators, LoCs 1-8. Students working
above the LoCs within the PAAP should participatéhie standard state assessment for their gradé-lev
placement with appropriate accommodations.

Accessing the Task Bank

Access to the Task Bank is limited to educatorsadinistrators directly involved in the planningda
organization of the PAAP. Educators can acces3als& Bank by going to:
http://www.maine.gov/doe/paap/administration/ingdéml and clicking on the Task Bank link.

The Task Bank links directly to the Measured PrsgtferoFile™ Web site. Upon entering, educators will
see tha gimnipnrne inki ue 2

B

measured | : |
W Ofopress | PROFILE
W 6
PAAP Task Bank
Go to Registration Page | Forgot My Password
Education
A" UserS. Sign in to Measured Progress ProFile™
must register PAAP Task Bank
each year
Email address:

Password

Important Message:

All users will need to register for the 2013-2014 school year.
Click here to go to the Registration Page

Copyright © 2012 by Measured Progress. All Rights Reserved

Figure 2: The Online Task Bank Portal

A detailed user’s guide is located in PDF form lo@ bottom of the log in screen and available orPRAP
Web site.
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Creating a Teacher Account

All users will need to create an account each y@lick on the “Go to Registration Page” tab locatethe
blue tool bar as shown in Figure 2. To registerser will be asked to supply a username (curremking
e-mail address) and password (at least 8 chardotegs Once this is completed, the “My Account’gpa
will appear. This is where the user’s account catikked to the school/s within the school admaitite

unit (SAU). The user’s students who will be papating in the PAAP will be added to his or her agto

In the event a user forgets his or her passwordg(@n account has been created), he or she nulsthai “|
Forgot My Password” tab in the blue tool bar, rtexthe “Go to Registration Page” tab. This allovs tiser
to create a new password.

Student Registration
Adding a Student

In order to access tasks from the PAAP Task Baskyd@ent must be registered to a teacher’s act¢ouake
the assessment. The student’s nine-digit Maine &t Data Management System (MEDMS) number is
necessary to add that student. Once a studenelkasdolded to the teacher’s account, the studemtriation
must be verified. Any discrepancies must be repdrtanediately to the Maine Department of Education
(MDOE). Once a student is registered, only thosksappropriate for that student’s grade level el
made available as options for downloading.

All students must be enrolled in the Task Bank nodter than March 1 of each yearAny student not
enrolled in the Task Bank at that time will noteee® a return materials kit and will be countedé&son-
participant” for ESEA accountability purposes. Ealiacs are highly encouraged to enroll studentdcse g
to December 1 as possible to ensure adequate appgrfior assessment and instruction to occur.

The PAAP roster for the online Task Bank lists shedents for whom a PAAP will be submitted. The
teacher must check this roster to be sure it israte and current as return shipment materialsbeill
provided for these students only.

If a student enrolls at a school after November @t MDOE must be contacted to ensure Task Bacésac
for that student’s teacher.

Important: The school where the student will be taking treeasment is responsible for enrolling the
student in the Task Bangending schoolsre responsible for verifying the assessmentunfesits who
attend out-of-district placements.

Removing a Student

Once a student has been registered to a teacleedara, that student may only be removed by coimigct
the MDOE. If a student has been added to a teachecount and that student will not be taking tA&P
for any reason, an e-mail must be sent to the M@k the student's MEDMS ID and a brief statement
describing why the student should be removed fitwgraiccount.
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Selection of Tasks

The process of the PAAP task selection should begma teacher or IEP team review of the PAAP AGLE
designated for state assessment at the gradetdewbich the student is assigned (see requirecegeact|
PAAP Blueprint on page 24). For purposes of stasessment, the student’s grade level is deternfipéiae
grade level entered in Infinite Campus State Edi{i€SE).

The required number of AGLE/Indicators, as weltresappropriate PAAP LoCs for each, must be chosen
for inclusion in the student’'s academic instrucsibprogram. Once the AGLE/Indicators appropriate fo
inclusion in the student’s assessment portfolicehasen determined (based on the required grade-leve
blueprint, page 24), aligned tasks found in the PARask Bank should be reviewed and selected based o
an appropriate and challenging level of complefotythe student.

Downloads from the Task Bank will include an ErtBlip, the required number of Task Descriptions, the
appropriate number of work templates for studentetion of the work within the task, and the reqdi
number of Task Summary pages. (See page 25-2&ngples.) All tasks have been designed to maximize
access for all students.

Tasks within the Task Bank will be available tocteers December 1 through April 30 each year.

Teachersnustcomplete the Task Summary pages, electronicallgyl 30, 2014 to collect the teachers
scores. The completed Task Summary pages alsobmymsinted for inclusion in the portfolio.

Types of Support

Students who participate in state assessmentsgintbe PAAP may need varying degrees of support in
order to complete the required academic tasksisnsection of the Handbook, the modes of suppbithwv
are acceptable when administering a PAAP are ifiledhti

Available Supports for Use with PAAP Tasks

There are three types of support permissible whenirastering a PAAP:
1. PAAP-approved accommodations
2. Flexibility in presentation
3. PAAP Levels of Assistance

PAAP-Approved Accommodations

Accommodations do not alter what the test measurdse comparability of results. When used properly
appropriate test accommodations remove barrigpaticipation in the assessment and provide stsdeitl
diverse learning needs an equitable opportunitietoonstrate their knowledge and skills.

Accommodations are changes to the standard TirSietjing, Presentation, and/or Response. There may b
instances in which the task materials themselveglifficult for a student to use because of hikanr

disability. In addition to the approved accommoaoiatist for general state assessments, the follgwin
PAAP-specific accommodations may be utilized.
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» Enlargement of materials.Graphics and text components of the tasks maylaeged. Caution should
be taken as all components should be enlargedtsaime percentage/size. For enlarged materials,
contact the PAAP Program Assistant at Measuredr®ssg1-800-431-8901).

» Use of Concrete ObjectsWhenever possible, a concrete object may be sutestifor a pictured object.
The concrete object must match the pictured obfemtexample, a real block may be substituted for a
picture of a block. However, if you substitute, youst substitute all objects within the item with
concrete objects.

e Calculator. The use of a calculator is allowed.

* Picture Cards or Description Cards.The picture cards or description cards providecgftask may be
used by the student instead of the work templateuth instances, all student responses must be
recorded by the teacher on the task work template.

« Alternative/Augmentative Communication. Signs or symbols that are part of the studently da
communication system may be substituted for symbiofsictures provided in a task. In each case, the
symbol or picture substituted must represent thecbbword, or idea listed on the work templatehint
the task. That is, if the symbol to be identifisdar “big,” the symbol substituted must also reserg
“big.”

» Extended Time.Tasks may be broken into sections to be complatedifferent days.

» Visual Support for Graphics. Teachers may name or describe the contents @ka gicture as long as
the name or description does not provide the anseggiired in the task.

» Multiple Testing Opportunities. If a student is unsuccessful on a given task Wahg re-teaching of
the related content, the task may be re-adminst@ngtime during the testing window.

Students participating in the PAAP may also usedniie accommodations that have been approveadstor
in state assessments by the MDOE without havinig tise recorded on any PAAP form. A review of these
accommaodations should be done prior to completianyg PAAP tasks.

Only those task accommodations that do not altextwehbeing measured will be allowed. If a task
accommodation is needed for a student but is st@diabove, or approved for use on another state
assessment, contact the MDOE for approval of s us

Flexibility in Presentation

The Directions for Task Administration section viitleach PAAP Task Description may include additiona
supports not listed among the approved accommodatay the general assessment. Because of the
modified nature of the PAAP and the populationvithom the PAAP is intended, some flexibility in the
method of presentation is necessary and appropriate

The use of support mechanisms listed within the®ions for Task Administration section does nécif
the PAAP scoring formula because it does not charg is being measured in the task.

Levels of Assistance

If a student needs supports beyond those provitedgh approved accommodations or the flexibilitgttis
part of every PAAP Task Description, the opportytat use individualized Levels of Assistance isviled.
Supports classified as Levels of Assistance ahtredeveloped support mechanisms that, while not
modifying the content being measured, assist astLid completing the task or retrieving the ansigea
particular question without actually providing tlzatswer to the student.
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Levels of Assistance are determined on a threetgomle of 3, each affecting the overall score of a PAAP
task. As the support the teacher provides decretimepoint score goes up. These point values taffect
the student’s preliminary score for the task, ‘th&orrect.” Rather, the points awarded for Levéls o
Assistance make up one part of the final scoringimaalong with Levels of Accuracy and LoC.
Level of Assistance Score of 1

» Modeling

» Demonstrating a response similar to that desiragd, (Eeacher says, “When | put the water in theZeg,
it gets cold, hard, and turns white.” Actual teséstion: What happens when you put water in the
freezer? Student answers, “It freezes” or “It beesmce.”)

Level of Assistance Score of 2

» Use of Option 2 (provided at LoC 1 when appropjitiaise fewer of the items multiple times in order
to match student’s knowledgén itemincludes the question, the options, and the answers as presented.
In most tasks at LoC 1 only, an “Option 2" is pral to allow students to repeat selected itemsmath
task if they are unable to do all of those thatpe of the task as presented. Teachers musheastems
as they are presented, but may decrease the réquingber. The results must be recorded on the @ptio
2 template provided with the task download for ehtasks in which they are available.

* Limiting a student’s response (except at LoC 1)éayioving one response option (e.g., multiple-choice
items/problems and reducing the response optiams & to 2)

 Use of clarifying questions to stimulate studewiutiht without providing clues to specific answerg(,
“Which happened first? Show me on your board.”)

* Prompting (e.g., teacher asking “What happens fhext8aying “Tell me more.”)

» Cueing

Level of Assistance Score of 3
* Independent
» Administering the task following the directions ling#d on the Task Description page
* Providing encouragement
» Completing the task by using augmentative/alteveatieans of communication
* Repeating directions
* Reacting to student (e.g., teacher saying “Youghtt’ or “You got that right.”)
* Re-reading a passage (except for required reading)

* Reminding a student to stay focused
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L | . 2 - . 1 |
2. Determine the Level of Assistance in the box below.

Level of Assistance

Level of Assistance 1 I I Level of Assistance 2 I l Level of Assistance 3 I I
Circle the type of assistance Circle the type of assistance Circle the type of assistance
from the list below. from the list below. from the list below.
« Modeling +» Use of Option 2 * Independent
» Demonstrating a response similar « Limiting student’s response by * Encouragement
to that desired removing one option + Use of augmentative/alternative
« Other: + Asking clarifying questions communication
» Prompting » Repeating directions
+ Cueing +» Reacting to student
« Other: * Re-reading passage
» Reminding student to focus
« Other:
Note: If Student Work, Level of Accuracy box, and Level of Assistance box are not completed and
submitted together by Task, this Task will be UNSCORABLE. See PAAP Administration Handbook for
further ways that Tasks become UNSCORABLE.

Figure 4: Levels of Assistance as Referenced oask Summary Page

A special field is provided on each Task Summaigyepahere detailed information regarding the LevYel o
Assistance for that particular task is recorded @Egure 4). The teacher administering the task whesck
the appropriate box indicating the level of assista(1-3) needed by the student. Once the apidab
has been marked, details regarding how the assestaas given must be checked from the list below or
indicated in the space marked “other.”

***t is vital that information regarding the Levelf Assistance be recorded on each Task Summaws. Pag
This information is essential to the scoring of BAP. If such information is not provided, the Kasll be
“UNSCORABLE.”

Administering a PAAP

Once an AGLE/Indicator paired with a LoC descrigtas been selected, related work for the PAAP Isegin
When selecting the appropriate LoC descriptorteeher must ensure that the LoC does not under
challenge the student or limit the educational opjpty.

The first step in administering the PAAP is prowglinstruction. One suggestion to prepare for utston
would be to download and print the tasks assochattidthe short-term objectives written in the stots
IEP. It may be beneficial to review the LoCs abawnd below those written in the student’s IEP tghel
inform instruction. Materials used within each task be used during instruction to help familiatize
student with the particular objects and picturesisyls.

After instruction has occurred and the teachesfdedt the student has gained sufficient knowlédge
demonstrate understanding of the learning targeksnithe LoC descriptor, the first task is admiered
following the directions for task administrationtimed on the Task Description page. Some taskdean
completed in one sitting; others might be admiméteover a course of several days. This is depérmen
the teacher’s determination of what will work bfestthe student. There are some tasks that regeaireral
days for administration.

11



PAAP Administration Handbook

Based on teacher analysis of the student’s perfacman the first task, further instruction can beviged.

If the student does not achieve the level of sictiesteacher feels is attainable, the learnirggtarcan be
taught again, and the first task re-administeréxks Pprocess may be repeated as many times asassay —
for any and all of the tasks within an AGLE Entryo+reach the student’s potential. The step-by-ptepess
(including scoring/ESEA accountability implicatigrisegins on page 18 of this Administration Handbook

***\When appropriate, teachers should move the stuttethe next LoC if he or she demonstrates a high
level of accuracy and may demonstrate further sscaethe next LoC. For example, in January, d thir
grade student has completed tasks at LoC 3 indepéigcand with 100% accuracy; the teacher should
increase the learning expectation by moving thdesttiup to LoC 4, even if it requires a higher lafe
assistance or the student’s level of accuracywigio

In order for students to increase achievement $emetl have the opportunity to demonstrate profagien
teachers should continue to move students to high@s because the LoC has the most weight in the
scoring formula. More information about scorindgdand in the following section.

Scoring the PAAP

General Information

All PAAPs are scored twice based on three varialilekoC, 2) Level of Accuracy, and 3) Level of
Assistance. Scoring will be done electronicallyngsihe Task Summary page submitted in ProFile by th
teacher as the first score. The second score gitldmnpleted by a scorer at Measured Progress.rSaree
trained by personnel from Measured Progress imlsotation with personnel from the MDOE. All scorers
must pass a qualifying test prior to scoring. Ididdn, expertise is provided within each smallgvaf
scorers by table leaders.

Any variable on which there is not exact agreemalhtoe reviewed by a third scorer, an expert fribra
MDOE or Measured Progress.

The Scoring Process

Scorers are asked to look at the student’s pattigoerformance, as established through student,vemrd
determine AGLEs/Indicator scores for the threealaes being assessed: 1) LoC, 2) Level of Accuraiegt,
3) Level of Assistance at the task level. The sttideaw score is based on these variables with.¢@
bearing the greatest weight in the score computditionula. Students who are moved along in the LoCs
will also move along in the Achievement Levels. #®AP LoC and the scoring rubric are the tools used
define a continuum of achievement based on the thaigables.

Assigning Final Entry Scores

The final Entry score is calculated by applying fiblklowing formula, which takes all three scoringriables
into account:
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Final Entry Score = 5 (Final Level of Complexity}nal Entry Level of Accuracy + Final Entry
Level of Assistance — 4

To obtain the final Entry Level of Accuracy, 1-4imts are awarded for each percent level corred. Se
Figure 5.

Level of Accuracy Points

1 2 3 4
Percent Correct 0%-19%  20%-60% 61%-84% 85%—-100%

Figure 5: Final Level of Accuracy Points

Based on the number of total tasks within the Erhig sum of the points received is then givemal fEntry
score by using the chart in Figure 6. For examplach Entry has two tasks and the sum of the lLafve
Accuracy across all tasks is 7, then the final Ebgvel of Accuracy score is 4.

Sum of Level of

Accuracy Points

NumberofTasks 2 1 1 2 2 3 3 4

Figure 6: Final Entry Level of Accuracy Points

To obtain the final Entry Level of Assistance, Jpeints are awarded for each task based on the dével
assistance that was provided. The sum of both taitks the Entry is compared with the chart in tig 7.

Sum of Level of

Assistance Points

Number of Tasks ~— 22— 1 1 2 2 e 3

Figure 7: Total Level of Assistance Points

Cut scores for the four PAAP science achievemesmidenere set during a standard setting procedsria
2010. Standard setting involves convening panelMaihe educators in a process that identifies it f
score ranges used to report content area achieveaseiits.

A student earns a raw score based on the combaoeessfor each AGLE/Indicator Entry for a contergaa
An achievement level is then determined based eruh scores outlined in Figure 8.

Subject Subst. Below Partially Proficient Proficient w/
Prof. Proficient Distinction
5 Science 0-23 24-44 45-65 66-69
8 Science 0-32 33-57 58-92 93-99
High School  Science 0-49 50-86 87-126 127-129

Figure 8: PAAP Cut Scores
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During the scoring process, each PAAP is giveeadtlone comment from the list of comment codemel
The scorer selects the comment code that bestibiesthe Entry submitted for each content area. The
comment codes are provided on 8okool Analysis Reports, which are available electronically.
1. All components/criteria were met for the Entry.
2. Entry
2a. An invalid AGLE/Indicator was submitted.
2b. Items/tasks were altered.
2c. Hand-over-Hand was used.
2d. An Entry was missing.
2e. An Entry was not from the required blueprirftiniade level.
3. Entry contains
3a. less than the required number of tasks.
3b. less than the required number of Task Summegep
3c. no Entry Slip/Task Description page.
3d. student work that was not corrected accurately.
3e. some or all student work that was not complete.
4. Level of Complexity
4a. The Level of Complexity was not grade appraeria
4b. One or more tasks submitted was from a diftdremel of Complexity than the Entry slip.
4c. Task Summary was not submitted online.
5. Specific information was not provided on the &isk Summary page about
5a. the Level of Accuracy

5b. the Level of Assistance

Reporting
PAAP Proficiency Reporting

Currently, about 1% of Maine students identifiedrvihe most significant cognitive disabilities are
participating in the alternate assessment. Theskests are working toward AGLEs which are reduced i
depth, breadth, and complexity, consistent withtéthStates Department of Education guidance.

Please note that for each SAU, the number of perfior above scores on the alternate assessnamhay
be counted for NCLB accountability purposes cammxaeed 1% of all students in the grades assessed.
However, some SAUs will be assessing more than fl#tedr students with the PAAP. In order to coulht a
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proficient or above students assessed with alteistandards for NCLB accountability purposes, Siills
be notified by the MDOE of the steps needed tointstavaiver of the 1% cap if the proficiency cap heen
exceeded. A request for a waiver will need to:

« Demonstrate that the incidence of students withnbst significant cognitive disabilities in the SAU
exceeds 1% of all students in the combined graslessaed.

« Explain why the incidence of such students excéétl®f all students in the combined grades assessed.

« Document that the SAU is implementing the “DeterimgnParticipation in Alternate Assessment”
section of this Administration Handbook (page 3).

Reports

Measured Progress will compile and electronicadigtfPAAP score reports for Maine schools during the
month of August. Building administrators are reqdito review these scores. The paper copy of the
Individual Student Report is returned with the MBaience results in mid-September for distribution t
parents by the end of September each year. A dtlates is also included for placement in the shide
cumulative record. In a separate mailing, studentfgios are also returned to schools to supputriuction
and assessment for the coming year.

Reminder: PAAP Tasks are secure materials and should nseifichome with the student. It should be used
for planning of instruction and assessment. Plezse sure the portfolio is passed along to the yeait's
teacher. Federal and state regulations and lodiaymtetermine the length of time portfolios shoblg
retained. Whichever is greatest must be followed.

To support local educators in the use of studetat, dhe MDOE, in conjunction with Measured Progress
created th&eport Interpretation Guide. This document describes and explains the informatantained
within thelIndividual Sudent Report, School Analysis Report, School, SAU and State Reports.

These reports contain information valuable to sthand SAUs in their effort to better serve thedacaic
needs and to evaluate and improve curriculum astduictionfor individual students with significant
cognitive disabilities.

TheReport Interpretation Guide can be found online atittp://www.maine.gov/doe/paap/results/index.html

Code of Conduct

The goal of PAAP development is to enhance ratham tliminish the students’ efforts to present their
best work and to support that effort through ttatsion of evidence that results from the merger of
instruction and assessment.

Teachers administering a PAAP make a commitment to:

« Embed student work for the PAAP in daily instruntibroughout the year.
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« Include student work that is accurate and providesnt evidence of that student’s success.

« Include student work that is a culmination of instion leading toward achievement of Maine’s
Accountability Standards Chapter 131.

« Include student work that reflects the studentigastunities to learn, develop, and demonstrate
knowledge and skills.

- Challenge students and allow the opportunity fodsnts to demonstrate proficiency.
- Include only original work that has been complededng the current year's assessment window.

« Include student work that is produced with the afseaccommodations and/or assistive devices (when
necessary) that are a regular part of a studeaify icistruction.

« Provide valid evidence in which each item has lmmurately corrected and can be reliably scored.

+ Submit portfolios that include the required compusgeproperly completed: i.e., Entry Slips, Task
Descriptions, sufficient evidence/student work, @adk Summary pages that are bound and organized
as outlined in this Handbook in Step-by-Step GuwddAdministering a PAAP (pages 18-21) and the
Visual Guide to the PAAP (page 24).

» Ensure that any and all evidence and documentagtianthentic, accurate, and truthful.
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Supplemental Materials
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Step-by-Step Guide to Administering a PAAP

Participation in the PAAP is required for studemgding an alternate assessment for MEA - Science.
Students in a non-graded program must be testbeiaigrade of enroliment in Infinite Campus/MEDMS.
Schools must ensure that Infinite Campus/MEDMS ,datduding name, school, and grade level, aligns
exactly with similar data provided on state assesdm

A. Planning a PAAP
Step 1

Meet with the student’s IEP team to determine thy@@priate avenue of participation in the state
assessment using the guidelines on pages 2 anthi3 éddministration Handbook.

The team should use the following in the planningcpss:
» Flow Chart for Determining Appropriate Avenue of Assessment (see page 22)
» Criteria to Determine Participation in the PAAP (see page 23)

« Scoring RamificationsParticipation in the PAAP by a student who doesmegt the defined
guidelines will result in the student being coursda non-participant in the MEA Science.

Step 2

Using the grade-level blueprint, choose the regui&LE/Indicators that will be submitted in the
student’'s PAAP. The AGLE/Indicators will be thegar of instruction for the individual student. Relh
instruction and assessment should be integratddtigtstudent’s IEP.

* Scoring Ramifications:If student work is submitted for fewer than thgqueed number of AGLE

Entries, the raw score for the content area willdveer and may not accurately reflect the student’s

level of knowledge and skills. AGLE Entries submiittboeyond the number required will not be
scored.

For a visual representation, see the Visual Guidetthe PAAP on page 24.
Step 3

For each AGLE/Indicator required, use the PAAP AGlt& identify the LoC descriptors that are
appropriate for inclusion in the student’s instioicél program. Consider the student’s current lefel
performance and the possibilities for increasirag tevel through instruction as you read the PAAICL
descriptors. The LoC should challenge the studedtadlow the opportunity for the student to
demonstrate proficiency.

B. Registering a Student for PAAP
Step 4

Create a user account within the PAAP Task Banls @&n be done by using the registration button on
the top of the Task Bank homepage. The Task Banlbeaccessed by going to
http://www.maine.gov/doe/paap/administration/indkml.

and clicking on the Task Bank button. More detaitexiructions on creating your account can be found
in the Task Bank Manual located on the homepagdkeoT ask Bank.
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Step 5

Add students to your list by entering the studen{MEDMS #) and then verifying the student name and
grade upon pressing the “OK” button.

Step 6

Verify that the student information is accurateeftuse the “Add to Student List” button to regisher
student.

If the student information is not accurate, conthetperson responsible for entering and uploading
MEDMS data to the state site at your school. (T be your building secretary or other designiée).
the student record is not found in the Task Bardedhe student is enrolled in ICSE correatiyntact
the MDOE to make changes to the Task Bank

C. Implementing a PAAP

Step 7

Using tasks from the Task Bank, collect studentkfor the required AGLE/Indicators throughout the
testing window. Students may be assessed on anialslple times during the testing window. Only
submit the required number of completed tasks &heentry.

When the teacher records the answer on the studghttemplate, the teacher must indicate the studen
response (i.e., writing “student pointed” on thewaer line is not sufficient. You must write “studen
pointed to the cup.”).

* Scoring Ramifications:Fewer than the required number of Tasks submitiedrf AGLE Entry will
result in the task being “Unscorable.” Extra studeork submitted will not be scored and may result
in scorer confusion and negatively affect the sapprocess for the PAAP. If there is no student
response listed, the task may be “Unscorable.”

Step 8
Fill out a single Entry Slip for each AGLE Entryathyou are assessing for the PAAP.
» Submit three AGLE Entries.

« Scoring Ramifications:Student work submitted without an Entry Slip maguiein scorer confusion
and negatively affect the scoring process for tham.

Step 9

On the Work Template, make sure information has fidled in for all sections, including the “Studen
Response” column.

» Scoring RamificationsWork Templates that are not completely filled oaymesult in an inability
to score the work for the Task, or even the e®t{E&:E Entry.
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Step 10

All student work must be corrected item-by-itemtba Work Template. Use an “X” for an incorrect
response and a “C” for a correct response. If theest self-corrects (i.e., without any prompting,
changes error), please clearly indicate this andesihe student’s final answer choice. Transfer the
student’s correct/incorrect scores to the onlinekTsBummary page.

« Scoring RamificationsWork that has not been corrected item-by-item lagliconsidered
“Unscorable.”

Step 11

Using Levels of Assistance information on page éednines the Level of Assistance score that best
represents the Level of Assistance earned. Yoregugred to indicate how assistance was given by
checking from the populated list or by writing aefhidescription in the “Other” section.

» Scoring Ramifications:The description is used to verify the score fos thariable. Simply checking
one of the boxes on the Task Summary page dogganitle the scorer with sufficient information
and will result in the task being “Unscorable.”

Step 12

Electronically complete and submit all Task Summaages. Information within the Level of Accuracy
box and the Level of Assistance section must beillatgd. Refer to Levels of Assistance on page 10 to
determine the score.

=

Task Summary pages must be filled out electronicaild submitted online (by April 30) using the Tas
Bank and included in the portfolio. The electrosidmission will result in the student’s first scofehe
portfolio while the paper version will assist theeend scorer.

» Scoring Ramifications:Task Summary pages that are not filled electrdigieamd submitted online
by April 30 using the Task Bank will result in threbility to score the work for the AGLE Entry.
D. Organizing a PAAP
Step 13

Assemble each AGLE Entry by attaching the requmaahber of Task Descriptions with accompanying
student work and Task Summary pages. Do not atkecfollowing:

« More than the required number of Task Descriptions
« More than the required amount of student work

« Passages, description cards, and/or cutout gipked for the tasks. If you would like to save
these items, place them in a separate sectiom @&nith of the PAAP.

* Scoring Ramifications:Student work submitted without an Entry Slip andiithout the required
number of Task Descriptions may result in scor@fesion and negatively affect the scoring process
for the PAAP. Student work submitted without thguieed number of Work Templates and/or the
required number of Task Summary pages will resuthé entry being “Unscorable.” Extra Task
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Descriptions and/or student work submitted will hetscored and may result in scorer confusion and
negatively affect the scoring process for your stud PAAP.

Step 14

Arrange each AGLE Entry in alphabetical order byl&and then in numerical order by Indicator.
Refer to the grade level blueprint for more details

« Scoring Ramifications:Lack of organization may result in scorer confusaml negatively affect the
scoring process.

Step 15

Print the Table of Contents (available throughThek Bank or on the PAAP Web site), and check that
all white sections of the Entry Slips (Name andd&jaStudent Work (Name and Date) and Task
Summary page (Name, Date, Level of Accuracy anctLelvAssistance) have been filled out.

» Scoring Ramificationsincomplete documentation and lack of organizatiam i@sult in an inability
to score the PAAP.
E. Submitting a PAAP
Step 16

Prepare the PAAP for mailing according to direcsioeceived from Measured Progress in the return
materials shipment that will be sent in April. Mesed Progress has arranged for a one-day UPS pick-u
of all PAAPs during the first week of May from eyeschool with PAAP students. UPS will deliver the
PAAPs to Measured Progress. PAAPs will be retutnesthools at the start of the new school year.

* Scoring Ramifications:Any PAAPS received later than one week from thé&-pig date will not be
scored and students for whom late PAAPs have hgenitted will be counted as non-participants in
the MEA — Science.

Important: Sending schoolsire responsible for verifying that tuition studentho are attending private
special purpose schools, or out-of-district proggaane being assessed.
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Flow Chart for Determining Appropriate Avenue of Assessment

Does the Student Have an Identified Disability?

Isita
Significant Cognitive Disability?

Student Participates Student's |EP is Based on Maine’s Stidants [EPie Based oii
in the Content and Performance Standards Alternate Grade Level Expectations
General Assessment*

*Students without identified disabilities
may participate in the general assessment
with or without accommeodations. For more
information, see the appropriate
Accommodations Guide.

Student Participates Student Participates Student Participates
in the in the in the
General Assessment General Assessment Alternate Assessment
Without Accommodations With Accommodations
Student proficiency is Student proficiency is Student proficiency is
determined by determined by determined by
academic achievement academic achievement alternate academic
standards. standards. achievement standards.
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Criteria to Determine Participation in the PAAP

Criteria to Determine Participation in the PAAP

True False*

The student is enrolled in grade 5, 8 or in tHe/&ar of HS

AND

The student’s access to the Maine Content and Peafice Standards is provided by the grade-level
linked, Alternate Grade Level Expectations for stoutd with the most significant cognitive disabélij
which are reduced in depth and breadth at less lesmtervals with extensively modified instruction

AND

Decisions are made by each student’s IEP teangmatiministrative decision.

AND

The student demonstrates a significant cognitigatallity which results in performance that is
substantially below grade-level achievement expiects, even with the use of accommodations and
modifications.

AND

The student’s proficiency levels are appropriateBasured against Alternate Academic Achievement
Standards.

AND

The student’s IEP goals and objectives are based tife Alternate Grade Level Expectations and éefi
an appropriate level of challenge given the studgmesent levels of performance, historical datal rate
of progress.

=

AND

Proficiency determined by Alternate Achievemenin8tards does not under challenge the student ar li
the educational opportunity of the student.

mi

AND

The student cannot participate in any portion efXlECAP/MEA Science/MHSA with or without
accommodations based on his or her IEP.

AND

The request for alternate assessment for eachritodets the provision of a Free Appropriate Public
Education (FAPE) as determined and documentedebiBR team.

* |If any statement is false, the student is not ajible for the PAAP.

Criteria that DO NOT Determine Participation in PAA P
» Program setting
« Category of disability
« Percentage of time in the general education andiaptucation settings

« Developmental level or mental age of the student
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PAAP Science Blueprint
Required AGLE/Indicator by Grade Level

D1, D2, E2
| 6 |

| 8 | D4, E3, E4
3 Yr High School D3, E1, E5

Visual Guide to the PAAP

I Task 1 Summary | Task2 S
| student work [ student work
L1 Task Description Task Description
Entry Slip L
@ I Task 1 Summary | Task2 S y
(&) [ Work [ Work
C [WEEEEEE| | rask Description Task Description
D Entry Sli
n— n ip ||
n 3 -
I Task 1 Summary | Task 2 Summary
[ student work [ student work
L1 Task Description Task Description
Entry Slip a
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Sample PAAP Entry (For test security reasons, a math example is beinged)

PAAP Mathematics Entry Slip

based on NECAP Grade Level Expectations

Please provide information required in this section.

Student Name AGLE D

Grade

Level of Complexity aligned to the student work for this AGLE:

Level of Complexity 1 Level of Complexity 2 Level of Complexity 3 Level of Complexity 4
Level of Complexity 5 Level of Complexity 6 Level of Complexity 7 Level of Complexity 8

Mathematics

Whole Numbers A1
Fractions A2
A Decimals (Including Money) and Percents A3
" |Magnitude of Numbers A4
Whole Numbers: Understanding of Mathematical Operations and A5
Solving Problems
Properties of 2- and 3-Dimensional Shapes, and Apply Theorems B1
Congruency and Similarities B2
B. Perimeter, Area, Volume, and Circumference B3
Measure and Converting between Units B4
Coordinate Plane BS
c Patterns C1
’ Equality and Algebraic Expressions C2
Interpreting Data D1
5 Analyzing Data (D2)
" |Counting Techniques D3
Probability D4

Content and design © 2011 Maine Department of Education. All rights reserved.

Entry Slip:
* Student name
* Grade



PAAP Administration Handbook

PAAP Task Description

Reading Writing Science

AGLE: D Indicator: 2

Level of Complexity: 4
Task Title: Analyze Data Task 1

Prior Knowledge and Skills Required
Student should be able to
1. understand the terms “more,” “less,” and “fewer,”
2. read a tally chart and a pictograph, and
3. use “more,” “less,” or “fewer” to analyze data or solve problems based on data presented in charts and graphs.

Description of Task
Student analyzes data and solves problems by using data that involve the concepts of more, less, and fewer. This
task may be administered only to students in grades 2 and 7.

Directions for Task Administration

1. Teacher places page 3 work template on work space.

Note: Description cards matching the tally chart and pictograph are provided on Extra Page 1 for use in assessing
students needing visual support.

2. Teacher/Student reads directions for Part 1 from page 3 work template.

3. Teacher checks for understanding of the directions.

4. Teacher/Student reads Item 1.

Note: For assessing students needing visual support, teacher reads the appropriate description card to student

before reading item.

Student uses his or her most appropriate mode of communication to answer question.

Teacher/Student records student response on page 3 work template.

Repeat steps 4-6 for Item 2 on page 3 work template.

Teacher/Student reads directions for Part 2 from page 4 work template.

. Teacher checks for understanding of the directions.

10. Teacher/Student reads Item 3.

Note: For assessing students needing visual support, teacher reads the appropriate description card to student
before reading item.

11. Student uses his or her most appropriate mode of communication to answer question.

12. Teacher/Student records student response on page 4 work template.

13. Repeat steps 10—12 for ltem 4 on page 4 work template.

14. Teacher corrects the responses, then completes the Task 1 Summary on page 5.

L

Responses Expected from Student
Items 1 and 3 are worth 1 point each. Items 2 and 4 are worth 2 points each. Student will provide the following

responses:
1. robin

209

3. vanilla

4. 6

2012-2013 PAAP Task Bank Analyze Data Level of Complexity 4 — D2

Page 2 of 8 1% Task

Task Description:
There are no fields to complete on the Task Desctipn page.
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Student Name Date

Analyze Data

Using the tally chart, answer the questions that follow.

Birds at the Park

Robin WJ.H-[’ ||
aweior | I

1. Which kind of bird was seen more often?

2. How many blue jays did the class see?

PAAP Task Bank Analyze Data Level of Complexity 4 — D2
Page 3 of 8 1% Task

Part 1: Nathan's class counted birds at the park. They recorded their results in the tally chart below.

Work Template:
 Student name/date
* Responses — all fields
a. Date of work
b. Student response
c. Corrected student work
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Task 1 Summary

Student Name Date

Analyze Data

1. Determine the Level of Accuracy in the box below based on the corrected student work and Data Key.
Level of Accuracy

Correct/ Correct/ |DataKey:  C=Correct X =Incorrect
Item Incorrect Item Incorrect 10f6=17% 20f 6 = 33% 30of 6=50%
(Circle One) (Circle One) 4.0f 6= 67% 5 of 6 = 83% 6 of 6= 100%
o] X C X
1 3
(1 point) (1 point)
2 c ) X 4 c ) X % Correct =
(2 points) (2 points)

2. Determine the Level of Assistance in the box below.

Level of Assistance

Level of Assistance 1 Level of Assistance 2 Level of Assistance 3
Circle the type of assistance Circle the type of assistance Circle the type of assistance
from the list below. from the list below. from the list below.
» Modeling * Use of Option 2 « Independent
» Demonstrating a response similar « Limiting student’s response by « Encouragement
to that desired removing one option « Use of augmentative/alternative
« Other « Asking clarifying questions communication
« Prompting « Repeating directions
« Cueing « Reacting to student
+ Other: « Re-reading passage
+ Reminding student to focus
« Other:

Note: If Student Work, Level of Accuracy box, and Level of Assistance box are not completed and
submitted together by Task, this Task will be UNSCORABLE. See PAAP Administration Handbook for
further ways that Tasks become UNSCORABLE.

Don’t Forget...
Task 1 is complete when:

* Task 1 items have been completed by student using his or her most appropriate mode of communication.
¢ Accompanying student work for Task 1 is accurately corrected.
This Task 1 Summary is completed.

Please go on.

PAAP Task Bank Analyze Data Level of Complexity 4 — D2

Task 1 Summary Page 5 of 8 13t Task

Task Summary information must be submitted througte online Task Bank by April 30

Task Summary:
» Student name and date
« Level of Accuracy — All fields
a. ldentify correct/incorrect for each item.
b. Identify percent correct using Data Key.
* Level of Assistance:

a. Check Level of Assistance (1, 2, or 3 using LevyeAssistance descriptions listed below checkbox).
b. Check applicable Level of Assistance descriptioprovide specific details.
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TASK SCORING RUBRIC

Task Score for Level of Complexity

Unscorable

1] 2

The PAAP Task did not meet all requirements.

Reasons for Unscorables:

v~ Level of Complexity does not match Entry Slip and is not

consistent with other tasks.

v~ Level of Complexity is

not grade appropriate.

Task Score for Level of Accuracy

1

2

3

4

Student work
related to the Task
was completed
with a score of

Student work
related to the Task
was completed
with a score of

Student work
related to the Task
was completed
with a score of

Student work
related to the Task
was completed
with a score of

0-19%. 20 - 60%. 61 -84%. 85 - 100%.
Task Score for Level of Assistance
Unscorable 1 2 3
Hand-over-hand Meodeling Use of Option 2 (LoC 1 Independent

Altering items/tasks
beyond removing a
choice (task no longer
connects to the AGLE)

Demonstrating a
response similar to the
desired response

Other

only) to use fewer of the
item sets multiple times
to match student knowl-
edge

Limiting a student’s re-
sponse (outside of LoC
1 at Option 2) by remov-
ing one response option

Use of clarifying ques-
tions to stimulate stu-
dent thought to the
specific task without
providing clues to spe-
cific answers

Other

Providing encouragement

Completing tasks by using
augmentative/alternate
means of communication

Repeating directions
Reacting to a student
Rereading a passage

Reminding a student to
stay focused

Other

09262012
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GLOSSARY

Attending School-The school which a student attends daily.

English Learner (EL) — This designation refers tosabset of studentsvhose English proficiency iany of
the language modalities (reading, writing, listgniar speaking) is significantly below that of theeers. A
student is classified as an “English Language Levdimased on the student’'s English language peoficy
as measured by WIDA ACCESS for ELLs®.

ESEA Accountability — Previously referred to as Adequate Yearly Pregyor AYP, is a federal measure
of school performance required by the Child Left Behind Act (now Elementary and Secondary
Education Act). A school meets the accountabgitgls if the students in the tested grade(s) dnd al
required subgroups meet the participation targe®s%, meet or exceed the performance targets
established for mathematics and reading in theegsado which the test is administered, and meet
attendance goals (K-8).

Full Academic Year (FAY) — A student is counted for accountability perfonc&in a school if the
student has been present for a full academic y@aPAAP, a full academic year is defined as being
continuously enrolled in a school from October rbtigh the end of the academic “teaching” year.

Individual Educational Program — A program designed by a team of individuals, insigdoarents,
responsible for determining a student’s eligibifity special education and related services, inctuthe
student’s avenue of participation in the PAAP. (MaUnified Special Education Regulations, Chap@dr, 1
2010).

Infinite Campus State Edition (ICSE)— Maine’s statewide student management system.

Limited English Proficient (LEP) — An LEP designation refers to students who are Ehdéarners (ELSs)
and is a category in ICSE, assessment, and actulityteeports.Any student whose English Language
Proficiency in ICSE is 03 (Limited English Profioiey) or 04 (Transitioned Back to LEP) would be
considered LEP.

Maine Comprehensive Assessment System (MeCASMeCAS consists of the; MEA — Science, the MEA
— ELA/Literacy & Mathematics); and the alternateébtiih, the MEA (Alternate) — Science (PAAP) and MEA
(Alternate) — ELA/Literacy & Math (NCSC); MEA — Eligh Language Proficiency, and MEA (Alternate) —
English Language Proficiency.

Maine Educational Assessment (MEA) — MEA - ELA/Liteacy & Math — The assessment program in
English Language Arts/literacy & mathematics thaind uses as a measure of student achievemenbfor N
Child Left Behind accountability purposes desighgdmarter Balanced.

Partial Enrollment — A student who is tuitioned to a private specialgose school has a primary
enrollment in ICSE at his/her resident school apdriial enroliment at the private special-purpsseool.

Participation (for ESEA Accountability purposes)— A student is determined to have participated in a
content area test of the PAAP if that student lisrstted scorable work for that content test. The
participation rate in a content area test is thie @& the number of students who participate im tidsst to
the number of students enrolled in the test pojmudor the whole group and by subgroup. For aetbr
SAU to meet ESEA accountability goals, at least @§%tudents in each reportable group must pastieip

Performance (for ESEA accountability purposes} The student’s score is determined by that stislent
performance on the PAAP. For purposes of ESEA atedility, a school is rated on the percentage of
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students who are proficient (scoring in the “prigfit” or “proficient with distinction” range on tHeAAP).
For each group, the number of proficient studeategared to the number of students participatinged to
compute the percentage of proficient students.péEneentage of proficient students is compareddo th
established target for that group to determinbéfdroup has met ESEA accountability goals for
performance.

Personalized Alternate Assessment Portfolio (PAAPR) Federal and State laws require that all students be
included in Maine’s required State assessmentsPEngonalized Alternate Assessment Portfolio (PAAP)
the alternate to Maine’s required science assessuohesigned specifically for students with sigrafit
cognitive disabilities. The PAAP is Maine’s curréfEA (Alternate) — Science. The PAAP is a fully
implemented academic assessment that providessie for achievement reporting. The administration
window for the PAAP is from December 1, 2013 thdoudgpril 30, 2014.

National Center and State Collaborative (NCSC)} MEA (Alternate) — ELA/Literacy and Mathematics
Federal and State laws require that all studenisdbeded in Maine’s required State assessmentSQiS
the alternate to Maine’s required assessment desigipecifically for students with significant coijyre
disabilities. NCSC is a fully implemented acadeassessment that provides the basis for achieveanent
accountability reporting.

Recently Arrived EL Student — A recently arrived EL student is one who wao#ed in a school in the
United States for the first time on or after Octobg2011 as indicated in the appropriate fieldd8E “Date
Entered US School”.

Resident School or Resident SAUY The school or school administrative unit wheregtielent’s
parent/guardian resides.

SAU (for ESEA accountability purposes)- A school administrative unit “SAU” may be a school
administrative district, municipal district, a comnity school district, or a regional school unit the
purposes of this document.

Sending SAU- For the purposes of this document, a sending BAdde that has fiscal responsibility and
pays tuition for students to attend schools in lagoSAU.
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