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Maine Department of Education 	LEPG Facilitator Guide for Training Module 1:		System Overview, Expectations, and Goal Setting—1
[bookmark: _Toc325465052][bookmark: _Toc366937018][bookmark: _Toc367282547][bookmark: _Toc404608629][bookmark: _GoBack]Leader Evaluation and Professional Growth Modules Purpose and Goals
This series of four Leader Evaluation and Professional Growth (LEPG) modules is designed to provide information and guidance to leaders and their evaluators on the Maine Department of Education (MDOE) LEPG model in their schools. LEPG leads and the administration (if necessary) will train the facilitators, who will then train district and school leaders using the module materials. The objectives of the module materials are to:
Make the four-step LEPG process meaningful, doable, concrete, and actionable for leaders and their evaluators.
Support leaders in developing a common understanding of the evaluation model, the LEPG Rubric, and opportunities for professional growth and development grounded in the National Board for Professional Teaching Standards (NBPTS) Core Propositions. 
Provide participants with tips, strategies, and opportunities to share best practices aligned to the LEPG model. 
The LEPG modules provide facilitators with consistent, standardized materials and content; detailed facilitator guides; and participant handouts that connect to the LEPG program. Facilitators may use some or all of these materials and modify them as appropriate to fit the available time and leaders’ needs.
[bookmark: _Toc325465053][bookmark: _Toc366937019][bookmark: _Toc367282549][bookmark: _Toc402785179][bookmark: _Toc404608630]Audience
The LEPG modules will be presented to leaders and their evaluators by facilitators in their respective schools. Districts and schools can determine whether to bring together educators for a school- or district-wide training session, or provide training across multiple districts. 
The modules are designed so that facilitators can facilitate abbreviated, chunked, or complete versions of each module to leaders and their evaluators as necessary (see the Timing and Structure section for more details). 
[bookmark: _Toc325465054][bookmark: _Toc366937020][bookmark: _Toc367282550][bookmark: _Toc402785180][bookmark: _Toc404608631]Timing and Structure
Each training module is approximately four hours in length and includes interactive learning activities that were designed within a framework of adult learning theory and best practice. Suggested assignments described at the conclusion of each module are intended to help participants extend and apply their learning and are designed to be integrated into the work teachers are already doing. Each module will include time for participants to share what they have learned as a result of completing the assignment and collaborate on the appropriate next steps. 

The modules are organized into a four-part structure to help facilitators and participants pace the content appropriately. The four segments of each module are as follows:
Connecting—Builds community, prepares the team for learning, and links to prior knowledge, other modules, current work, and the LEPG Rubric; designed for all school-based educators
Learning—Describes key concepts and highlights various implementation scenarios; supports teams in applying knowledge and sharing ideas; designed for all school-based educators
Implementing—Supports teams in problem solving and planning next steps for schools and districts; geared toward school leadership teams
Reflecting—Engages participants in providing feedback, reflecting on learning, and closing the session
[bookmark: _Toc325465055][bookmark: _Toc366937021][bookmark: _Toc367282551][bookmark: _Toc402785181][bookmark: _Toc404608632]List of Training Modules 
Module 1. System Overview, Expectations, and Goal Setting 
Module 1 provides a big-picture overview of the key features of the LEPG model, including its purpose and goals, timelines, and annual process; the LEPG Rubric; multiple measures of effective leadership, summative scoring, and professional growth planning.  Participants unpack the basic structure and terminology of the LEPG Rubric, and examine the rubric’s standard indicators in preparation for self-assessment, reflection, and goal setting. Participants use the LEPG Rubric to self-reflect and self-evaluate as part of the professional goal-setting process. 
[bookmark: _Toc345928178]Module 2. Evidence, Feedback, and Growth
In Module 2, participants engage in norming and calibration conversations to prepare both superintendents and school leaders for the instructional feedback observation. Participants view videos of postobservation conferences during the working session to practice collecting, analyzing, scoring, and providing feedback to school leaders. In addition, participants learn about processes for selecting, submitting, and scoring artifacts. Superintendents and school leaders work collaboratively to identify artifacts and discuss their alignment to the LEPG Rubric. Participants engage in planning conversations as a “status” check on other school leader evaluation activities, such as the midcourse conference, professional growth plan progress, the 360-degree and school climate surveys, and peer reviews. The module concludes with a homework assignment that asks participants to self-reflect and self-evaluate using the artifacts and evidence gathered by mid-February in preparation for Module 3. 
Module 3. Reflection, Rating, and Planning 
In Module 3, participants bring observation data, self-reflections and self-evaluations, artifacts, and other evidence to engage in collaborative, reflective conversations about progress toward professional growth goals. Superintendents and school leaders use sample evidence to engage in norming and calibration conversations about aligning and scoring evidence using the LEPG Rubric. Participants learn best practices and procedures for submitting evidence, scoring evidence, and engaging in summative evaluation conferences. The module concludes with a homework assignment that asks superintendents to prepare one school leader summative evaluation in preparation for Module 4. 
Module 4. Summative Scoring and Feedback 
In Module 4 (superintendents only), participants engage in calibration scoring discussions using the school leader summative evaluation they prepare after Module 3. Participants compare evidence and scores; engage in calibration conversations, surface scoring challenges or concerns; and practice providing feedback in a summative evaluation conference. The module concludes with an LEPG program feedback session to inform state and district planning for additional LEPG supports for the next year.  
[bookmark: _Toc325465056][bookmark: _Toc366937022][bookmark: _Toc367282552][bookmark: _Toc402785182][bookmark: _Toc404608633]Preparing for Module 1
[bookmark: _Toc325465057][bookmark: _Toc366937023][bookmark: _Toc367282553][bookmark: _Toc402785183][bookmark: _Toc404608634]Module Overview
[bookmark: _Toc325465058]Module 1 provides a big-picture overview of the key features of the LEPG model, including its purpose and goals, timelines, and annual process; the LEPG Rubric; multiple measures of effective leadership, summative scoring, and professional growth planning.  Participants unpack the basic structure and terminology of the LEPG Rubric, and examine the rubric’s standard indicators in preparation for self-assessment, reflection, and goal setting. Participants use the LEPG Rubric to self-reflect and self-evaluate as part of the professional goal-setting process. The module concludes with a homework assignment that asks participants to practice an instructional feedback observation by watching a post-observation conference video, analyzing the notes, scoring the evidence, and preparing feedback.
[bookmark: _Toc325465059][bookmark: _Toc366937025][bookmark: _Toc367282554][bookmark: _Toc402785184][bookmark: _Toc404608635]Intended Outcomes
At the end of this session, participants will: 
[bookmark: _Toc325465060]Understand the overall process of the LEPG program.
Become familiar with the Core Propositions, Standard Indicators, and performance levels in the LEPG Rubric.
Know how to use the LEPG Rubric to complete a self-reflection and self-evaluation as part of the goal-setting process. 
Be able to set SMART professional practice goals.
 

[bookmark: _Toc366937026][bookmark: _Toc367282555][bookmark: _Toc402785185][bookmark: _Toc404608636]Agenda 
Welcome (5 minutes)
Connecting (10 minutes)
Connecting Activity: Hopes and Worries (7 minutes)
Connecting Wrap-Up/Debrief (3 minutes)
Learning (120 minutes)
Learning Content 1: Why Evaluate Leaders? (15 minutes)
Learning Content 2: The LEPG Process (45 minutes)
Learning Content 3: The LEPG Rubric (5 minutes)
Learning Activity 1a: LEPG Rubric Jigsaw and Gallery Walk (45 minutes)
Learning Wrap-Up/Debrief (10 minutes)
Implementing (75 minutes)
Implementing Content: Goal-Setting and Professional Growth Plans (15 minutes)
Implementing Activity 1a: Self-Reflection and Self-Evaluation (20 minutes)
Implementing Activity 1b: Setting SMART Goals (35 minutes)
Implementing Wrap-Up/Debrief (5 minutes)
Reflecting and Wrap-Up (5 minutes)
Reflection: Revisiting Hopes and Worries
What’s Next: Module 2
[bookmark: _Toc325465061]

[bookmark: _Toc366937027][bookmark: _Toc367282556][bookmark: _Toc402785186][bookmark: _Toc404608637]Equipment and Materials
Equipment: Laptop computer, projector
Materials: 
Review the entire facilitator guide. Note that there are certain sections and slides that you should modify to make sure the content reflects your district’s specific LEPG process, timeline, and implementation approach. There are suggestions throughout the notes in the facilitator’s guide for where to make these modifications. 
Make a copy of the Participant Handout packet for each participant, which includes:
Handout 1: LEPG Rubric Jigsaw and Gallery Walk
Handout 2: SMART Goals
Make a copy of the LEPG Rubric, LEPG Guide, and LEPG Conference Form for each participant (or provide online access to download these materials). Links to these materials are provided below.
Put the following materials on each table:
Sticky notes
Markers 
Bring the following materials for use by you and the participants:
Chart paper, easel, and markers
Participants should be asked to bring evidence of their own practice (to the extent available) to the training to facilitate Learning Activity 2a, such as:
The previous year’s evaluation results
A summary of the previous year’s leadership 360-degree survey
The school-level percentage of students who meet student learning objective (SLO) targets
Observation data from the instructional feedback protocol
[bookmark: _Toc325465063][bookmark: _Toc366937029][bookmark: _Toc367282557][bookmark: _Toc402785187][bookmark: _Toc404608638]Maine Department of Education Model Resources
MDOE model resources can be found on the MDOE website at http://www.maine.gov/doe/effectiveness/index.html. Specific resources that are useful to review before facilitating this training include:
LEPG Rubric
LEPG Handbook
LEPG Guide
LEPG Conference Form
[bookmark: _Toc325465064][bookmark: _Toc366937030][bookmark: _Toc367282558][bookmark: _Toc402785188][bookmark: _Toc404608639]Facilitator Guide
[bookmark: _Toc325465065][bookmark: _Toc366937031][bookmark: _Toc367282559][bookmark: _Toc402785189][bookmark: _Toc404608640]I. Welcome (5 minutes)
	Slide 1 is the title slide.
Welcome participants to the training and introduce yourself as the facilitator.
	[image: ]
Slide 1 

	Explain:
“This is Module 1 of a series of four modules in the LEPG evaluation model.”
Describe each module as listed in slide.
Module 1. System Overview, Expectations, and Goal Setting 
Module 1 builds on MSFE superintendents’ and school leaders’ knowledge and experience by orienting participants to the refined LEPG system. Participants explore the refined LEPG Rubric, including the vocabulary, structure, Core Propositions, and Standard Indicators. Participants use the LEPG Rubric to self-reflect and self-evaluate as part of the professional goal- setting process. The module concludes with a homework assignment that asks participants to practice an instructional feedback observation by watching a postobservation conference video, analyzing the notes, scoring the evidence, and preparing feedback. 
Module 2. Evidence, Feedback, and Growth
In Module 2, participants engage in norming and calibration conversations to prepare both superintendents and school leaders for the instructional feedback observation. Participants use the homework assignment from Module 1, as well as viewing additional postobservation videos during the working session, to practice collecting, analyzing, scoring, and providing feedback to school leaders. In addition, participants learn about processes for selecting, submitting, and scoring artifacts. Superintendents and school leaders work collaboratively to identify artifacts and discuss their alignment to the LEPG Rubric. Participants engage in planning conversations as a “status” check on other school leader evaluation activities, such as the midcourse conference, professional growth plan progress, the 360-degree and school climate surveys, and peer reviews. The module concludes with a homework assignment that asks participants to self-reflect and self-evaluate using the artifacts and evidence gathered by mid-February in preparation for Module 3. 
	[image: ]
Slide 2

	Module 3. Reflection, Rating, and Planning 
In Module 3, participants bring observation data, self-reflections and self-evaluations, artifacts, and other evidence to engage in collaborative, reflective conversations about progress toward professional growth goals. Superintendents and school leaders will use sample evidence to engage in norming and calibration conversations about aligning and scoring evidence using the LEPG Rubric. Participants learn best practices and procedures for submitting evidence, scoring evidence, and engaging in summative evaluation conferences. The module concludes with a homework assignment that asks superintendents to prepare one school leader summative evaluation in preparation for Module 4. 
Module 4. Summative Scoring and Feedback 
In Module 4 (superintendents only), participants engage in calibration scoring discussions using the school leader summative evaluation they prepare after Module 3. Participants compare evidence and scores; engage in calibration conversations, surface scoring challenges or concerns; and practice providing feedback in a summative evaluation conference. The module concludes with an LEPG program feedback session to inform state and district planning for additional LEPG supports for the next year.  
	

	Explain:
“This is Module 1 of a series of four modules on the LEPG evaluation model.
In this first module, we will be exploring the key features of the LEPG model, including its purpose and goals, timelines, and annual process; the NBPTS Core Propositions; multiple measures of effectiveness; goal setting; and professional growth plans. Participants will unpack the basic structure and terminology of the LEPG Rubric, examine the rubric’s standard indicators, and begin to engage in self-assessment, reflection, and goal setting.
The purpose of this module is to present a high-level overview of the LEPG model and provide focused time for you to develop familiarity with the LEPG Rubric and goal-setting process. As you can see in the modules that follow, we will be going into greater depth on each aspect of the model.”
	[image: ]
Slide 2 

	Explain:
“This module will help you develop foundational knowledge for completing the LEPG process. By the end of today, you should:
Understand the overall process of the LEPG program.
Become familiar with the Core Propositions, Standard Indicators, and performance levels in the LEPG Rubric.
Know how to use the LEPG Rubric to complete a self-reflection and self-evaluation as part of the goal-setting process. 
Be able to set SMART professional practice goals.”
	[image: ]
Slide 3 

	Provide an overview of the agenda to the teachers or give them a minute to read the agenda themselves.
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Slide 4 


[bookmark: _Toc325465066][bookmark: _Toc366937032][bookmark: _Toc367282560][bookmark: _Toc402785190][bookmark: _Toc404608641]II. Connecting: Hopes and Worries (10 minutes)
Slide 5 is the divider slide for the Connecting section. 
	Explain:
“Before we get started, I’m sure you all have heard different things about the new evaluation model and probably have many questions, thoughts, and concerns about it. Let’s take a minute to put those things on the table before we dive into the overview. On your table you have sticky notes in two different colors and pens. On one color of sticky note, write down your biggest hope for the new model (i.e., what you hope you or your students might gain from it), and on a sticky note of a different color, write down your most significant concern or worry about the new model. Take two minutes and jot them down now. We’ll put all of the hopes up on one poster and all of the concerns on another poster so we can reflect back on them throughout the day.”
Give participants 2–3 minutes and then move to sharing out.
“Okay, could a few people volunteer to share out their biggest hope?”
Take 3–4 volunteers.
“How about a few volunteers to share your most significant concerns?”
As each volunteer shares his or her hope or concern, prompt the full group by asking, “Did anyone else write down something similar? Or something different?” 
After about 7 minutes, close by saying:
“Great. Thank you for sharing those thoughts. I’d like you to hang on to your sticky notes and we’ll revisit them at the end of the session.”
At the end of Module 1, you will ask participants to look back at the sticky notes posted on the wall and consider whether, after going through the session, they would now change their answer and, if yes, how? This will provide you, as the facilitator, with useful feedback on aspects of the model to which you may need to devote additional time and attention in order to best address participants’ needs and concerns. This also can be useful feedback to pass along to district planning teams to help improve communication and model design. Participants should feel free to add to or remove sticky notes as they become relevant or are addressed. 
	[image: ]
Slide 6


[bookmark: _Toc325465074][bookmark: _Toc366937035][bookmark: _Toc367282561][bookmark: _Toc402785191]Possible Facilitation Challenges and Solutions
	Challenge
	Solution

	Participants may have many questions about the details of the model. 
	Acknowledge the questions and remind participants that the purpose of the modules is to provide time and space to learn about each other and work together in implementing the LEPG program. Today’s session will not answer every question and is not intended to do so. Today is an overview and introduction to the model; however, by raising the questions now, it helps facilitators to tailor future cohort meeting agendas and content to make sure those questions get answered. 

	Participants may share concerns beyond the scope of LEPG or in a manner that is not conducive to a productive dialogue and learning process. 
	Acknowledge the concerns but remind participants that the purpose of the activity is to help assess (at the end of the day) what aspects of the LEPG module may need clarification and what additional content or resources are needed to better support them in completing the LEPG process. Eliciting helpful feedback can support the district in improving the LEPG model over time. 


[bookmark: _Toc404608642]III. Learning (120 minutes)
[bookmark: _Toc325465075][bookmark: _Toc366937036]Slide 7 is the divider slide for Learning Content 1.
Learning Content 1: Why Evaluate Leaders? (15 minutes)
	Explain: 
Ask participants “Why evaluate leaders?” Elicit responses from the audience. Then say:
“The LEPG model is rooted in the Maine Department of Education’s commitment to providing all students with effective teachers and leaders. As this quotation from the department’s strategic plan, Education Evolving, illustrates, effective school leaders are the critical element in improving student learning and growth.”
Read quotation: “Systematic changes to standards, curricula, instructional practice, and assessment will achieve little if efforts are not made to ensure every learner has access to highly effective teachers and school leaders.” –MDOE, Education Evolving, 2012
“In addition to the LEPG model for school leaders, Maine districts also are adopting new performance evaluation models for teachers.” [Facilitators may want to include brief information here about the district’s teacher evaluation model.]
	[image: ]
Slide 8 

	Explain: 
“To that end, shifts in leader evaluation are motivated by three basic reasons:
1. Status of school leader evaluation
2. Influence of school leaders
3. Accelerating change” 
	[image: ]
Slide 9

	Explain:
“Nationally, research tells us that performance evaluation can be highly influential on professional choices and motivation. Evaluation done well can be highly motivating and can reconfirm professionals’ covenants with their organizations and professions. Evaluation done poorly can have the exact opposite effect. 
On nationally representative surveys, principals characterized their evaluation experiences in ways similar to those of teachers when teachers were asked the same question. They said that evaluation emphasized compliance, not professional learning; was not influential on their work; held them accountable to outcomes they did not control (student learning outcomes, sports team win records, public opinion); was not well aligned to national standards; was not systematic; and was generally impractical. In other words, the system needed improvement. 
We have known the need for system improvement for more than a decade. Principal and teacher evaluation has been in legislation prior to No Child Left Behind. Only now are federal incentives, principal associations, and others demanding that changes be made.” 
	[image: ]
Slide 10

	Explain:
“The framework shows the relationship between leader practice, direct influences of this practice, and indirect influences of this practice. The model recognizes that school leaders are directly responsible for and highly influential within the instructional environment. Leaders influence that environment by managing educator talent through systematic processes while assuring organizational effectiveness and parent and community engagement in the education process. Through the efforts of others, leaders indirectly influence student learning. A holistic assessment of leader practice should assess practice quality and address each of the outcomes identified in the framework. LEPG provides a holistic view of school leader performance by gathering types of evidence used to measure practice and outcomes.”
	[image: ]
Slide 11

	Explain:
“Another rationale is about the accelerating change and demands of principals. The pictures above show principals in their roles over the years. We chose these pictures because they are symbolic of research on principal workforce responsibility changes over the years.”
Call out and chart responses.
“What are the images and expectations of principals in the 1950s?
What about images and expectations in the 90s?
And today?”
	[image: ]
Slide 12

	Explain:
“If you look at the research on principals’ roles, three themes emerge. You can hear these themes in your responses to the pictures. 
First, the demands for leading schools are accelerating. Principals used to manage the building from their offices and tended to focus on teacher and student discipline. In many respects, they were isolated in their offices, just as teachers’ practices were isolated to their classrooms. Now, the expectation is that principals are building managers AND instructional leaders as well. They are engaged with teachers in rethinking instruction and using data to inform instruction, and their practice is visible in the halls of the school. In many ways, policy has prompted this change. For example, Maine districts are currently engaged in rethinking teacher evaluation, the Common Core State Standards, school improvement planning, technology, and other important policies that accelerate principal demands and push principals to be differently engaged in the school.
Second, the principal workforce is rapidly changing from a male-dominated and older profession to a younger and female workforce. Women are attracted to the profession in order to influence schooling for kids and, like most Gen Y individuals, they want concrete feedback about their work and career trajectory. They are often said to be relentlessly impatient to succeed. 
New evaluation systems are needed to communicate performance expectations to principals, reflect current leadership practices, and provide feedback. These systems are essential for professional reflection and growth.” 
	[image: ]
Slide 13


Learning Content 2: The LEPG Process (45 minutes)
	Note: Slide 14 is the divider slide for Learning Content 2. 
Explain: 
“Review pages 4–5 in the LEPG Guide.”
Pause for participants to review the materials. Ask them to jot down questions or notes in the margins as they review.
“The model LEPG process is led by the evaluator, in collaboration with the school leader and in light of school goals and district initiatives. As such, the process focuses on leader practice as it relates to professional practice growth and to school and learner growth.
The first step in the model evaluation process occurs prior to or during the beginning of the school year, after school and district improvement planning is complete and Teacher Performance Evaluation and Professional Growth (T-PEPG) Step 1 is under way. Leader evaluation begins at this time so that school-level goals, student performance information, and other factors can be integrated into the leader evaluation system. MSFE recommends holding these meetings prior to the end of October each school year.
All leaders begin the new evaluation cycle by reflecting on their strengths and improvement areas on the LEPG Rubric, developing professional practice goals and school and learner growth goals, and creating a professional development plan.
We will talk in more detail about this first step in today’s training.
Step 2 of the LEPG process spans a large part of the school year and describes the ongoing collection of evidence and monitoring of growth against goals. This will be the focus of Module 2.
Step 3 includes the reflection and rating process, during which the leader receives performance feedback from the evaluator, including the summative LEPG rating.
Finally, Step 4 is when the leader and evaluator use the evaluation results to inform individualized professional development plans for the next evaluation cycle. The professional growth planning process is repeated by defining new professional goals and allocating resources (e.g., time, finances) toward leader professional development support. 
Module 3 addresses Steps 3 and 4 of the LEPG process.”
Note to facilitator: If asked, Module 4 is for superintendents only, and focuses on the details and process of summative scoring. This will be an opportunity to revisit superintendents’ questions on scoring jotted in the Guide margins that were unanswered in Module 1.
	[image: ]
Slide 15

	Explain: 
“The LEPG model is based on a set of business rules that ensure all state requirements are met. This list includes the following:
All school leaders will be evaluated annually.
All school leaders will engage in some form of peer review.
All school leaders will receive a formative evaluation by December and a summative evaluation by June of each academic year.
Multiple methods will be used to gather evidence on leader performance.
Evaluation results will influence human resource decisions, such as professional growth planning and continued employment.”
Pause for questions related to the business rules.
	[image: ]
Slide 16

	Explain:
“The LEPG program is intended to provide a holistic description of leader performance by using a variety of leadership-focused evidence to inform multiple measures and an overall LEPG rating. Evidence collection and feedback are crucial to performance improvement and should occur throughout the academic year. 
Given leaders’ broad responsibilities, multiple measures must be used to describe performance. This is recognized as the preferred approach because there is no single perfect measure of leadership effectiveness. Each measure and piece of supporting evidence has strengths and weaknesses as well as ‘noise’ or measurement error. Sample evidence includes, for example, leadership observation data, teacher and staff survey data, student survey information, written documents or other artifacts, student assessment results, or other information that helps evaluators and leaders determine the degree to which mission-critical goals have been met. 
Because leaders’ work varies and occurs in many venues, evidence of leadership actions is plentiful and can quickly become overwhelming to evaluators and district information systems. Leaders are encouraged to submit only evidence that is directly relevant to the LEPG Rubric and the goals set by the evaluator and leader. Evidence should be selected judiciously for its ability to address multiple areas of the LEPG Rubric, its strength, and its efficiency. 
Evidence should be collected and reviewed at least twice per year—once through formative feedback during the midcourse conference and again at the end-of-year conference through summative feedback. LEPG implementation will likely involve close coordination among leaders, evaluators, and district staff who will each be responsible for collecting evidence. District staff may, for example, be responsible for coordinating administration of a schoolwide survey in the district to be used as evidence of leadership practice in each of the Standard Indicators.”
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Slide 17

	Explain: 
“When developing the professional growth plan, leaders must identify strategies to collaborate with their peers to receive feedback on practice. 
The method of peer review is at the discretion of the district, and evaluators are responsible for reviewing and approving the type of peer review proposed by the leader, based on available opportunities for in-person or remote collaboration. When possible and appropriate, leaders should incorporate peer observation as part of the peer review plan.
Some possible options for incorporating peer review into the LEPG process  include the following:
Integrating peer review into one of the observation protocols, either in-person or by viewing a recording of the leader’s implementation of an observation protocol
Including peers as raters on the leadership 360-degree survey where appropriate
Inviting a peer to review and offer feedback on a leader’s professional growth plan and engaging in ongoing dialogue throughout the year with that peer”
Note to facilitator: You may wish to incorporate specific details as they relate to your district’s peer review preferences.
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Slide 18

	Explain:
“Review pages 15–20 in the LEPG Guide.
At your table discuss the following:
What stands out to you in these sources of evidence?
How do these sources of evidence align with your current practice?
What questions do you have about these sources of evidence?”
	[image: ]
Slide 19

	Explain:
“In the model LEPG program, leaders are evaluated and rated in five performance categories: Professional Practice, Professional Growth, School Conditions, School Growth, and Learner Growth. Performance is assessed in each category using various sources of relevant evidence. Tables 5–7 in the Guide describe each source of potential evidence organized by performance category or measure, along with how each type of evidence is measured and whether it is required or optional in the model LEPG program.
Under the professional practice and professional growth performance categories, leaders are assessed on their practice through an analysis of the types of evidence listed in Tables 5–7. Specifically, these types of evidence include leader observations, 360-degree surveys, artifact review, SLO quality review, and two optional types of evidence—parent or stakeholder surveys and school walk-throughs.
Evidence used to inform the School Conditions, School Growth, and Learner Growth performance categories is listed in Tables 5–7. Specifically, the LEPG program includes three types of evidence based on outcome measures. Each type addresses key aspects of leaders’ work, reflects the specific context of leadership practice, and is assigned a “weight” in the summative score, as shown in the Guide. The three required types of evidence are (1) the school-level aggregate percentage of students attaining SLOs, (2) evidence of school goal attainment, and (3) school conditions (or climate) data. In addition, districts are encouraged to include student growth on schoolwide assessments to inform the Learner Growth category, student test score results and other evidence of student learning and engagement to inform the School Growth category, and instructional conditions data to inform the School Conditions category. 
Determining a leader’s summative effectiveness rating is an ongoing process—not a one-time, year-end event. Behind the final performance rating labels of Ineffective, Developing, Effective, or Distinguished is a year of work and conversations about professional practice, professional growth, school conditions, school growth, and learner growth. Evidence of leader performance comes from observations and related conferences, artifacts of practice, a review of professional development plans and goal attainment, surveys of staff, a review of school-level goals, and student learning data.”
	[image: ]
Slide 20

	Explain:
“Review page 12 and pages 21–22 in the Guide.”
Allow time for participants to review.
“At your table discuss the following:
What stands out to you about the summative scoring process?
Is this process fair and transparent and based on evidence?
What questions do you have about the summative scoring process?”
	[image: ]
Slide 21


Possible Facilitation Challenges and Solutions
	Challenge
	Solution

	Leaders may not be aware of some of the steps in the evaluation process, especially those that are unique to the LEPG process.
	If possible, have a copy of the LEPG Guide available so that leaders’ questions about the specifics of their evaluation can be answered.

	Participants may want more information on summative scoring. 
	Acknowledge the question, then note that today’s session will not be going into summative scoring in depth and that it’s important to understand the individual measures in the system first before discussing the summative scoring process in detail. For participants who want to know more, encourage them to read pages 12 and 21–22 in the LEPG Guide and to bring questions to the next session. 




Learning Content 3: The LEPG Rubric (5 minutes)
	Note: Slide 22 is the divider slide for Learning Content 3.
Explain:
“The LEPG Rubric is standards-based in that  it aligns with the National Board Professional Standards for Accomplished Principals (National Board for Professional Teaching Standards, 2010), which are the school leader professional standards adopted by MSFE districts under the Teacher Incentive Fund (TIF) grant. The LEPG Rubric was developed and refined in collaboration with MSFE districts and staff, and has undergone multiple rounds of revision and refinement to best meet the needs of Maine school leaders.
In order to ensure that they are observable and measurable, the seven LEPG Core Propositions focus on leader actions rather than leader beliefs or knowledge. The LEPG Rubric is, in turn, organized to facilitate assessment of leader practice and actionable feedback. Each of the Core Propositions includes more fine-grained descriptors called Standard Indicators. A Core Proposition may be described by one or more Standard Indicators. Sources of evidence (indicated below each row of the rubric) provide information about a leader’s performance on the Standard Indicators. Standard Indicator scores are added together and averaged to determine a professional practice rating, which is one of five measures that are combined to calculate a summative LEPG rating.”
	[image: ]
Slide 23

	Explain: 
“The LEPG Core Propositions and Standard Indicators also are aligned with the Interstate School Licensure Consortium (ISLLC) standards (Council of Chief School Officers, 2008). The ISLLC standards were developed by and for practitioners through an extensive review of research and practice and have been adopted into law by the majority of states. The table on the slide displays the alignment between the LEPG Core Propositions and ISLLC standards.”
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	Explain: 
“The LEPG Rubric describes leader practice along a continuum of four distinct performance levels: Ineffective, Developing, Effective, and Distinguished. The following diagram provides a general overview of the behaviors, practices, and skills that characterize each performance level. The actual performance level descriptions in the LEPG Rubric are tailored specifically for each Core Proposition and Standard Indicator.” 
	[image: ]
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Learning Activity 1a: LEPG Rubric Jigsaw and Gallery Walk (45 minutes)
This activity will help participants become more familiar and comfortable with the LEPG Rubric, Core Propositions, and Standard Indicators.
Activity Detail
	[bookmark: _Toc325465078][bookmark: _Toc366937037]Explain:
“In this jigsaw activity, we will work in groups at our table to review and explore the rubric in its entirety. The directions for this activity are included in Handout 1 and on the slides displayed now: Rubric Jigsaw and Gallery Walk. Here is what we will do:
Step 1. Each table will review the entire rubric. Using the LEPG Rubric Jigsaw and Gallery Walk Handout, assign each Core Proposition (CP) and the related Standard Indicators (SIs) to one person at your table. 
Step 2. Using the LEPG Rubric, read through the CP and SIs to which you are assigned (individually or in pairs). Note keywords by underlining or highlighting them. In the table, answer the following questions about your SI:
What is critical to know about this SI? 
What are the performance differentiators?
How and when might evidence about the SI be collected?
Step 3. Present the CP/SIs to your group. Be prepared to answer their questions and take notes on your group’s comments about your CP/SIs.
Step 4. CP Discussion: Gallery Walk 
Meet with other people who were assigned your CP/SIs. Record your comments on chart paper for the Gallery Walk:
What types of evidence might align with this CP or SI?
What questions do you still have about any of the CPs or SIs?”
	[image: ]
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	[bookmark: _Toc325465073][bookmark: _Toc366937034]Wrap-Up/Debrief (10 minutes)
Explain:
“Consider these questions at your table to debrief:
Does the rubric address Maine leader practices?
What “a-has” did you have during the small group session? 
What questions still need to be discussed and clarified?
What additional support do you need in order to effectively use this rubric?”
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[bookmark: _Toc325465071]Possible Facilitation Challenges and Solutions
	Challenge
	Solution

	Participants may struggle to think of specific evidence for each standard indicator.
	Remind participants to note the possible evidence sources listed at the bottom of each Standard Indicator or to review the evidence table on page 12 and pages 24+ in the Guide.


[bookmark: _Toc404608643]V. Implementing (75 minutes)
Implementing Content: Goal Setting and Professional Growth Plans (5 minutes)
	Note: Slide 29 is the divider slide for the Implementing section. 
Explain:
“The first step in the model evaluation process occurs prior to or during the beginning of the school year, after school and district improvement planning is complete and TEPG Step 1 is under way. Leader evaluation begins at this time so that school-level goals, student performance information, and other factors can be integrated into the leader evaluation system. MSFE recommends holding these meetings prior to the end of October each school year.
All leaders begin the new evaluation cycle by reflecting on their strengths and improvement areas on the LEPG Rubric. Leaders may use the previous year’s evaluation data (e.g., 360-degree survey data) for self-reflection. They also may use the Plans and Pathways section of the previous year’s LEPG Conference Form if they have been evaluated under LEPG in the past.” 
	[image: ]
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	Explain: 
“Completing this first step requires each leader to use the LEPG Conference Form to fill out the leader self-reflection and self-evaluation table in the Beginning-of-Year Conference section of the form.”
	[image: ]
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Learning Activity 2a: Self-Reflection and Self-Evaluation (20 minutes)
This activity will help participants reflect on their past performance by examining evidence of their practice.
Activity Detail
	Explain:
“Let’s take a few minutes to try this process out. Take out a copy of the LEPG Rubric and turn to pages 3–5 of the LEPG Conference Form (the Beginning-of-Year Conference section). Take out the evidence of your practice that you were asked to bring to prepare for this session.
Working individually, fill out your strengths and weaknesses for professional practice and professional growth in the table on page 4 of the LEPG Conference Form. 
Reference specific evidence that you brought along with you or can specifically describe.”
	[image: ]
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	Wrap-Up/Debrief (3 minutes)
Explain:
“This activity serves as a starting point for professional growth and improvement planning. Debrief with your table on the following questions:
How did you draw on evidence to inform your rating?
Did this activity spur any thinking about professional goals?”
Share out.
	[image: ]
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Possible Facilitation Challenges and Solutions
	Challenge
	Solution

	Participants may not bring evidence, may not have brought useful evidence, or may struggle to think of evidence. 
	Give participants a copy of Ms. Wilson’s sample evidence packet and suggest that they practice by completing the conference form for Ms. Wilson. 


Implementing Content: Goal Setting and Professional Growth Plans (continued, 10 minutes)
	Explain:
“The leader should draw upon the evidence examined through the self-reflection process to develop two growth goals for practice improvement.”
	[image: ]
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	Explain:
“MDOE recommends that the professional practice goals include at least one builder goal, which is intended to address an area of improvement, and an extender goal, which is intended to deepen knowledge and practice in an area of strength. A leader under a monitored growth plan (i.e.,  improvement plan) as the result of an Ineffective rating the previous school year should include two builder goals instead of one builder and one extender.”
	[image: ]
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	Explain:
Review pages 7–8 of the LEPG Conference Form.
“Based on the professional practice goals, each leader creates a professional development plan that will provide support as the leader works toward accomplishing his or her professional practice goals. In the professional development plan table on the LEPG Conference Form, the leader should identify strategies that will help in achieving his or her goals. These can include activities that will be done independently, with a colleague, or through organized professional development. These strategies may be things the leader is already doing or something new that he or she would like to try.
The leader should identify how he or she will measure progress toward each goal and what evidence he or she will collect to demonstrate attainment.
In parallel with goal setting for practice improvement, the leader and evaluator identify outcome measures related to school improvement and student learning. The outcomes should be related directly to the school goals and SLOs created by teachers and others who work with the leader.
The leader identifies and records these school and learner growth goals on the LEPG Conference Form—Beginning-of-theYear Conference section.”
Note to facilitator: At this point in the training, you may elect to share specific guidance from your district on setting school and learner growth goals.
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	Explain:
“Professional growth planning takes place in a cycle each year. In the beginning of the year, the leader sets goals. The leader then engages in the professional development plan, gathering evidence. At the midcourse conference, the plan is revisited and the professional development plan may be adjusted to reflect emerging priorities. The leader then continues to engage in the professional development plan and gather evidence. At the end of the year, the evaluator assesses the degree to which the professional development plan has been enacted.” 
	[image: ]
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	Explain:
“Goals should be specific, measurable, achievable, relevant, and time-bound (SMART), as demonstrated in the examples on the LEPG Conference Form on page 6. 
[We] recommend aligning at least one of your professional goals to district and school priorities and the other to Core Propositions 1–6. Leaders should use the space provided in the second column of the Professional Practice Goals table on pages 7–8 of the LEPG Conference Form to indicate any alignment.
Then, during the year, the leader and evaluator should revisit this form and record progress against each goal.
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	Explain:
“Let’s try this together. Take a look at the goals on the slide and see what is missing to make them “SMART.”
Facilitate call and response to complete goals to be SMART.
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	Existing Goal
	Revised Goal

	A. I will reduce the number of discipline referrals by 20 percent each month during the 2014–15 school year. 
	Problem: Achievable? Specific?
I will develop a strategic plan with the school leadership team by October 30 to reduce discipline referrals. I will monitor implementation of the plan regarding our referral rates each month, adjusting the plan as needed. By the end of 2014–15, our average referral rate will decrease by 10 percent or more. 

	B. I need to increase my cultural competency in order to effectively improve my school climate. 
	Problem: Specific? Measurable? Time-Bound?
By October 30, I will identify three professional learning opportunities and/or resources to help me improve my cultural competency. By December 30, I will develop a set of steps to implement to improve my school leadership practice concerning cultural competency. By the end of 2014–15, my school’s climate survey scores related to cultural competency will improve by at least 20 percent. 

	C. I will effectively communicate the building and district vision and goals with all stakeholders.

	Problem: Specific? Measurable? Time-Bound?
By March 30, I will research and implement three new strategies utilizing two new communications approaches targeted at promoting our building and district vision with parents/caregivers and community members. 




Learning Activity 2b: Setting SMART Goals (35 minutes)
This activity will help participants begin to develop their own professional practice and professional growth goals based on their self-reflection and self-evaluation.
Activity Detail
	Explain:
“Take out Handout 2: SMART Goals, the LEPG Conference Form (pages 3–5), and the evidence you brought with you to draft your self-reflection and self-evaluation.
Working individually, draft a builder and extender SMART goal on pages 7–8 of the LEPG Conference Form.
Then, swap with a partner and review each other’s goals using Handout 2: SMART Goals to check that each goal is SMART. Revise as needed together or individually.”
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	Wrap-Up/Debrief (3 minutes)
Explain:
“Completing this activity and the one before should inform ongoing professional growth and improvement planning.
With a partner, turn and talk about how you might translate your goals into a professional development plan.”
Share out.
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Slide 41


Possible Facilitation Challenges and Solutions
	Challenge
	Solution

	Participants may have forgotten to bring data or evidence with them to use. 
	Pass out the Sample Evidence Packet and ask participants to practice writing goals for Principal Wilson. 


[bookmark: _Toc325465086][bookmark: _Toc366937039]

Implementing Content: Goal Setting and Professional Growth Plans (continued, 5 minutes)
	Explain:
“When developing the professional growth plan, leaders must identify strategies to collaborate with their peers to receive feedback on practice. 
The method of peer review is at the discretion of the district, and evaluators are responsible for reviewing and approving the type of peer review proposed by the leader, based on available opportunities for in-person or remote collaboration. When possible and appropriate, leaders should incorporate peer observation as part of the peer review plan.
Some possible options for incorporating peer review into the LEPG process might include:
Integrating peer review into one of the observation protocols, either in-person or by viewing a recording of the leader’s implementation of an observation protocol.
Including peers as raters on the leadership 360-degree survey where appropriate.
Inviting a peer to review and offer feedback on a leader’s professional growth plan and engaging in ongoing dialogue throughout the year with that peer.”
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	Explain:
“Take a look at the LEPG Conference Form on the bottom of page 6. Consider how you might incorporate peer review into your evaluation process. Share with your table to generate more ideas.” 
	[image: ]
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[bookmark: _Toc325465112][bookmark: _Toc366937050][bookmark: _Toc367282564][bookmark: _Toc402785193][bookmark: _Toc404608644]VI. Wrap-Up (5 minutes)
[bookmark: _Toc325465114][bookmark: _Toc366937051]The divider slide for this section is slide 44.
Suggested Next Steps
	Explain:
“Let’s revisit our first Hopes and Worries activity. Pull out your sticky notes from earlier. Has anyone’s hope or worry changed? Why or why not?”
Take answers from 2–4 people, noting remaining concerns that may need to be addressed in a future session or feedback that may need to be passed back to the district. 
	[image: ]
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	Explain: 
“Bring in your revised professional development plan based on your self-reflection today. 
Begin thinking about artifacts that will show evidence of your practice. Bring any examples that you collect along the way between now and then.”
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Slide 46 

	Explain:
“Module 2 will prepare both superintendents and school leaders for the instructional feedback observation. 
Participants learn about processes for selecting, submitting, and scoring artifacts. Superintendents and school leaders work collaboratively to identify artifacts and discuss their alignment to the LEPG Rubric. 
Participants engage in planning conversations as a ‘status’ check on other school leader evaluation activities, such as the midcourse conference, professional growth plan progress, the 360-degree and school climate surveys, and peer reviews.”
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	[bookmark: _Toc325465115][bookmark: _Toc366937052]Closure:
Note to facilitator: Enter your e-mail address on the final slide, so that participants know where to send questions.
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LEPG Modules Overview
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Today's Outcomes

By the end of the day, you should...
+Understand the overall process of the LEPG program
+Become familiar with the Core Propositions, Standard
Indicators, and performance levelsin the LEPG Rubric,
+Know how to use the LEPG Rubric to complete  self-
reflection and self-evaluation as part of the goal-
seffing process.

+Be able fo set SMART professional practice godis,
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Agenda

+ System Overview:The LEPG Process

The LEPG Rubric

Goal Setting and Professional Growth Plans
+ Wrap-Up and Next Steps
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Connecting Activity: Hopes and Worries

+ First sticky nofe: Write down your biggest hope for
the new leader evaluation model (e.g., what you
hope you or your teachers might gain from it).

+ Second sticky note: Wiite down your most
significant worry or concern about the new model.
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Why Evaluate Leaders?

“Systematic changes to standards, curicula,
instructional practice, and assessment will achieve
litle if efforts are not made fo ensure every learner
has access fo highly effective teachers and
school leaders.”

—Maine Departmentof Edueation
“Education Evolving" Pian, 2012
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Why Evaluate Leaders?

1. Status of school leader evaluation

2. Influence of school leaders
3. Accelerafing change
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Status of School Leader Evaluation

+ School leaders view evaluation as:
~ Emphasizing compliance, not learning
~ Notinfluencing their work

- Holding them accountable for outcomes they do
not control.

~ Aligning poorly with state/national standards,
~ Inconsistently administered.

~ Impractical, givensupervisor and school leader
demands on fime.
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The LEPG Process
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LEPG Business Rules

+ Allschool leaders will be evaluated annually.

+ Allschool leaders will engage insome form of peer
review.

+ Allschool leaders willreceive a formative evaluation by
December and a summative evaluation by June of
each academic year.

+ Mulliple mefhods will be used fo gather evidence an
leader performance.

+ Evaluationresults wil influence human resource
decisions, such as professional growth planning and
continued employment.
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Peer Review. Selectone type of peer review: (1) peer review of a
leader's implementation of an observation protocal, (2) adding
peers as raters on the leadership 360-degree survey, or (3) peer
review of the PDP.
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LEPG Types of Evidence

* Review pages 15-20 in the LEPG Guide.
* At your table discuss the following:
- What stands out to you in these sources of evidence?
- How do these sources of evidence align to your
current practice?
- What questions do you have about these sources of
evidence?
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Summative Scoring

*Maine Adetalled chart of LEPG ratings and

Education weights is in the LEPG Guide on page 12.
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Summative Scoring

* Review pages 12, and 21-22 in the LEPG Guide.

* At your table discuss the following:
- What stands out to you about the summative scoring
process?
- Is this process fair and transparent and based on
evidence?
- What questions do you have about the summative
scoring process?

Education
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LEPG Core Propo:

* Vision, Mission, and Advocacy
= Strategic Leadership for Results
* Supports for Learning
*Teaching and Learning

«Culture

* Ensuring Professionalism
«Reflection and Growth
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The LEPG Rubric

LEPG Core Propositions and Interstate School Leaders
Licensure Consorfium (ISLLC) Standards Alignment
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The LEPG Rubric

Performance Levels
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: LEPG Rubric Jigsaw

i

- Step 1. Each table will review fhe entire rubric. Using
Handout 1: LEPG Rubric Jigsaw and Gallery Walk, assign
each Core Proposifion (CP) and the related Standard
Indicators (Sis] fo one person at your fable.

+ Step 2. Using the LEPG Rubric, read through the CP and
Sis fo which you are assigned [individually or in pairs].
Note keywords by underiining or highlighfing them. In the
table, answer the following questions about your Si:

+ Wihat is crifical fo know about fhis SI2
= What are the performance differentiators?
= How and when might evidence about the Sl be collected?
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Activity: LEPG Rubric Ji
3

« Step 3. Present the CP/Sls fo your group. Be
prepared fo answer their questions and fake notes
on your group's comments about your CP/Ss.

+ Step 4. CP Discussion: Gallery Walk
Meet with ofher people who were assigned your
CP/Sls. Record your comments on chart paper for
the Gallery Walk:

+ Vihat fypes of evidence might align with this CP or 12
= What questions do you il have about this CF or Si2

Education




image25.JPG
Debrief

+ Does the rubric address Maine leader practices?

+ What “a-has” did you have during the smaill group
session?

* What questions sfill need to be discussed and
clarified?

+ What additional support do you need in order 1o
effectively use this rubrice
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Activity: Self-Reflection and Self-Evaluation

What You Need
*LEPG Rubric

*LEPG Conference Form: Seginning-of-the-Year Conference,
pages3-5
“Evidence of your practice, such as:

~ Previous year's evaluationresults

~ Summary of previousyear's lsadership 360-degree survey

- Schooklevel percentage of students who meet SLO fargets

- Observationdata from Instuctional feedback profocol
When fo Complete

*Lsaders submit completed form to their svaluatorprior fo
beginning-of-the-yearcenference
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Debrief

+ How did you draw upon evidence fo inform your
rating?

+ Did this activity spur any thinking about professional
goals?
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A. 1will reduce the number of discipline referrals by 20 percent
each month during the 2014~15 school year.

B. Ineed to increase my cultural competency in order to
effectively improve my school climate.

C. 1will effectively communicate the building and district vision
and goals with all stakeholders.

D. 1will increase my knowledge of Common Core
implementation, so that | can support teachers in
implementing the standards.

ine
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Activity: Setting SMART Goals

* Use Handout 2: SMART Goals to begin drafting one of your
practice goals.

* You will need:
— LEPG Rubric
— LEPG Conference Form, pages 6-8
- LEPG Guide, pages 6-7
— Handout 1: SMART Goals
* What you'll need to ask:
— How will leader learning be increased?

- What opportunities are available for the leader to increase
his or her professional knowledge and expertise?

- Is the goal actionable by the leader?

M

Education




image37.JPG
Debrief

Group Share-Out

+ What professional development might you engage
in o recich your goais?
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Revisiting Hopes al

+ Has your hope or worry changed?
Why or why not?
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Next Steps: Preparing for Module 2

+ Bring in your revised professional development plan
based on your self-reflection today.

+ Begin thinking about arfifaicts that willshow
evidence of your practice.
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Looking Forward to Module 2

+ Module 2 will prepare both superintendents and school
leaders for the instructional feedback observation.

+ Participantsleam about processes for selecting,
submitfing, and scoring arfifacts. Superinfendents and
school leaders work collaboratively fo identify arfifacts
and discuss their alignment to the LEPG Rubric.

+ Parficipants engage in planning conversations as a
“status” check on ofher school leader evaluation
acfivities, such as the midcourse conference,
professional growth plan progress, the 360-degree and
school climate surveys, and peer reviews.
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