Handout 1. Quality Review Audit 
for Student Learning Objectives
About This Review
Given the principal’s critical role in reviewing and approving student learning objectives (SLOs), district monitoring of whether principals approve rigorous SLOs is critical. In addition, the Model Leader and Professional Growth Program includes an SLO quality review as a measure of professional practice. This review recognizes the principal’s role in the SLO process and will ensure that, despite being evaluated based on student attainment of SLOs, principals do in fact encourage teachers to set sufficiently challenging SLOs. This document outlines one approach to conducting the SLO quality review and is intended to support superintendents in their review of the SLO.
As part of the quality review, superintendents will review the quality of student learning objectives (SLOs) that have been approved by principals. They will use the results of the audit to generate an SLO quality review rating of 1–4, which will be included in each principal’s evaluation.
Instructions for the Superintendent
Set selection criteria for which SLOs you would audit. The selection criteria should be consistent across all schools and principals whenever possible. Criteria may be related to the grade level of the SLO, the subject in the SLO, and/or characteristics of the teacher who wrote the SLO. For example, a superintendent might decide to select two SLOs from each of the same five subjects (e.g., English language arts, mathematics, science, physical education, and music) for each principal. Whenever possible, the SLOs should capture a representative sample of the school’s teachers.
Collect at least 10 SLOs that the principal approved using the selection criteria as a guide.
Review the first SLO using the criteria on the attached audit sheet. Circle Yes if the SLO meets all of the criteria. Circle No if the SLO does not meet all of the criteria.
Repeat for the remaining SLOs.
Calculate the percentage of SLOs reviewed meeting the criteria of a high-quality SLO. 
Determine the SLO quality rating using the chart on page 5.
Provide specific written feedback on the SLO quality to the principal. Identify areas where SLOs were most consistent and where quality was low or inconsistent.
Share all feedback with the principal.


Audit Sheet

Principal name: 	

School: 	

Complete the following chart as you perform your SLO audit:

	SLO
Grade and
Subject
	Criteria 
Mark each criterion that the SLO meets.

	Overall Quality
Circle Yes if the SLO meets all criteria. 

	SLO 1

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 2

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 3

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 4

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 5

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 6

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high–quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 7

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 8

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 9

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No

	SLO 10

Grade:

________

Subject:

________
	· Includes all students in the identified course.
· Includes an analysis of data and a discussion of students’ strengths and needs.
· Addresses essential learning aligned to national or state content standards.
· Uses a high-quality assessment that aligns to national or state content standards.
· Includes rigorous, attainable, and developmentally appropriate targets for students.
· Describes instructional strategies and a progress monitoring plan.
	
Yes              No





Complete the following:

A. Number of SLOs reviewed that meet all of the criteria: 	

B. Total number of SLOs reviewed: 	

C. Percentage of SLOs reviewed that meet quality criteria (A/B = C): 	

Determine the SLO quality rating by using the following rubric:

	1
	2
	3
	4

	Fewer than 25 percent of the SLOs reviewed meet the criteria of a high-quality SLO.
	Between 26 percent and 50 percent of the SLOs reviewed meet the criteria of a high-quality SLO. 
	Between 51 percent and 75 percent of the SLOs reviewed meet the criteria of a high-quality SLO.
	More than 75 percent of the SLOs reviewed meet the criteria of a high-quality SLO.



SLO Quality Rating 	

Provide specific feedback to the principal. Specify whether the feedback pertains to one SLO or multiple SLOs.
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Maine Department of Education 	 Handout 1:  Quality Review Audit for Student Learning Objectives —1
Maine Department of Education 	 Handout 1:  Quality Review Audit for Student Learning Objectives—5
Handout 2. Midcourse Reflection Activity
Step 1: Review your self-evaluation and goals. Consider the feedback you have received so far during the evaluation process (e.g., during observations or in conferences) and the evidence you have collected. Which standard indicators are your strongest? Which standard indicators would you like to improve on? 
Step 2: Consider your progress toward meeting your professional practice goal. 
Are you on track to meet your goal(s)? 
How do you know?
Identify the knowledge, skills, and action steps needed to ensure you meet your professional practice goal. 
	Skills
	Knowledge
	Action Steps

	
	
	


Identify the changes that need to take place to ensure you are on track to meet your professional practice goal.
Step 3: Review available student and school data. 
How do your professional practice goals align with your school and learner growth goals?
How will progressing on your professional practice goals help your school and learners make progress?


Step 4: Consider your school and learner growth goals. Review each one and make note of each goal in the appropriate column below, including your reflections on the evidence you have collected for each goal.  
	Goal(s) You Are Not on Target to Meet
	Goals You Are Uncertain About Progress Toward Meeting 
	Goal(s) You Are On Target to Meet

	

















	
	


Identify the changes in your leadership practice that need to take place to ensure your school and your students are progressing toward the goals you have set. What strategies have you used? What other strategies could you consider using?
Consider the following resources that can support your changes in leadership practice:
	Resources
	Strategy to Implement

	· Seeking support from evaluators
· Seeking support from peer reviewers: _________________
· Seeking support from colleagues: ___________________ 
· Attending aligned professional development options
	· New leadership approach or strategy
· Differentiated support for teachers or students 
· Additional or reallocation of resources
· School-wide or grade/team–level professional development
· Revised or adjusted program or staffing
· Other: __________________________



Step 5: Prepare for your midcourse conference. Use the chart below to summarize key points to include your updated Professional Development Plan and School and Learner Growth Goals tables. The information you note below can serve as talking points to share with your evaluator during the midcourse conference.  
	Feedback Received So Far 
This Year
	Evidence Collected So Far 
This Year
	Progress Toward Professional Practice Goals
	Progress Toward School and Learner Growth Goals
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Maine Department of Education 	 Handout 2. Midcourse Reflection—6
Maine Department of Education 	 Handout 2. Midcourse Reflection—8
Handout 3. Evidence and Core Proposition Alignment
	SI
	Artifact Review
	360-Degree Survey
	Observation
	Climate Survey
	Other

	1.1
	X
	X
	
	
	

	1.2
	X
	X
	
	
	

	1.3
	X
	X
	X
	X
	

	2.1
	X
	X
	
	
	

	2.2
	X
	X
	
	
	

	3.1
	X
	X
	X
	
	

	4.1
	X
	X
	X
	
	

	4.2
	X
	X
	X
	
	SLO Quality Review

	4.3
	X
	X
	X
	
	

	5.1
	X
	
	X
	X
	School Walk Through

	5.2
	X
	
	
	X
	School Walk Through

	5.3
	X
	
	X
	X
	School Walk Through

	6.1
	X
	X
	X
	
	

	6.2
	X
	X
	
	
	

	7.1
	PDP Plan Review














[image: ]


Maine Department of Education 	 Handout 3. Evidence and Core Proposition Alignment—9
Maine Department of Education 	 Document Title—10
Handout 4. Mock School Climate Survey Data
School A. Sample TELL[footnoteRef:1] Survey Results [1:  The following survey questions were taken from the TELL Survey in Kentucky (New Teacher Center). The data represented here are mock data created for practice and do not represent the results of any specific school. ] 
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Maine Department of Education 	 Handout 4. Mock Sample School Climate Survey Data—10

Maine Department of Education 	 Handout 4. Sample School Climate Survey Data—18
Handout 5. Mock 360-Degree Survey Data



	
	
	Percent Respondents
	

	Average of Survey Responses by Core Proposition
	Strongly Disagree
	Disagree
	Agree
	Strongly Agree
	I Don’t Know
	

	Core Proposition 1: Vision, Mission, and Advocacy
	10
	35
	40
	12
	3
	 

	 
	360-Degree Survey Items

	 
	Our principal seeks teacher input on how to prioritize actions that are critical to achieving school goals.

	 
	Our principal sets goals that are specific, measurable, attainable, relevant, and time-bound.

	 
	Our principal shares leadership and supports a collaborative environment by promoting and encouraging formal and informal collaboration to achieve success.

	 
	Our principal communicates the values and beliefs embodied in the culture of the learning community.

	 
	Our principal creates and sustains a cohesive culture where all relevant stakeholders work together to advance the school mission.

	 
	Our principal takes actions that engage parents, guardians, and community networks.

	 
	Our principal supports staff members’ decisions when those decisions are clearly made in the best interests of students

	 
	Our principal uses multiple forms of technology to build relationships and communicate with students and adults.

	 
	Our principal asks internal stakeholders to take responsibility for building partnerships with external individuals and groups to gain support and resources.

	 
	Our principal uses traditional and non-traditional settings and media to communicate the school's vision and mission at strategic times and in appropriate ways.

	Core Proposition 2: Strategic Leadership for Results
	0
	30
	68
	16
	0
	 

	 
	360-Degree Survey Items

	 
	Our principal lays the groundwork with stakeholders before attempting change

	 
	Our principal provides meaningful opportunities for professional development, including training, guided practice, and mentoring.

	 
	Our principal implements management systems that support student learning.

	 
	Our principal ensures the organization has a depth of talent capable of moving the learning community forward.

	 
	Our principal shares leadership and supports a collaborative environment by promoting and encouraging formal and informal collaboration to achieve success.

	 
	Our principal attracts, retains, and develops strong teachers and other staff members.

	 
	Our principal ensures the organization has a depth of talent capable of moving the learning community forward.

	 
	Our principal builds my leadership skills and capacity.

	Core Proposition 3: Supports for Learning 
	20
	57
	41
	4
	3
	 

	 
	360-Degree Survey Items

	 
	Our principal takes actions that engage parents, guardians, and community networks.

	 
	Our principal uses multiple forms of technology to build relationships and communicate with students and adults.

	 
	Our principal implements management systems that support student learning.

	 
	Our principal focuses and engages stakeholders to establish a learning environment that develops the whole student.

	 
	Our principal acts in ways that demonstrate commitment to equity, fairness, and justice

	Core Proposition 4: Teaching and Learning 
	0
	4
	69
	27
	0
	 

	 
	360-Degree Survey Items

	 
	Our principal shares leadership and supports a collaborative environment by promoting and encouraging formal and informal collaboration to achieve success.

	 
	Our principal provides meaningful opportunities for professional development, including training, guided practice, and mentoring.

	 
	Our principal demonstrates a full command of the core practices and behaviors necessary for providing teachers with useful instructional feedback. 

	 
	Our principal provides regular, frequent, evidence-based feedback on my practice which helps me continually improve.

	 
	Our principal demonstrates practices and behaviors that ensure that teachers receive the support and resources necessary to improve their instruction and achieve professional goals.

	 
	Our principal conducts constant critical analysis of curriculum and instructional practices, asking “Are we focusing on the right thing to get us where we want to go?”

	 
	Our principal creates and nurtures a safe and open culture where each individual’s thoughts, needs and perspectives are heard and understood and ensures that all students and adults are known and valued.

	 
	Our principal makes decisions that demonstrate a focus on fully supporting students socially, emotionally, and intellectually.

	 
	Our principal takes actions that engage parents, guardians, and community networks.

	 
	Our principal uses multiple forms of technology to build relationships and communicate with students and adults.

	 
	Our principal supports staff members’ decisions when those decisions are clearly made in the best interests of students.

	 
	Our principal implements management systems that support student learning.

	 
	Our principal empowers teachers to change classroom practices to enhance student learning.

	Core Proposition 5: Culture
	3
	20
	58
	13
	6
	 

	 
	360-Degree Survey Items

	 
	Our principal communicates the values and beliefs embodied in the culture of the learning community.

	 
	Our principal creates and sustains a cohesive culture where all relevant stakeholders work together to advance the school mission.

	 
	Our principal creates and nurtures a safe and open culture where each individual’s thoughts, needs and perspectives are heard and understood and ensures that all students and adults are known and valued.

	 
	Our principal makes decisions that demonstrate a focus on fully supporting students socially, emotionally, and intellectually.

	 
	Our principal takes actions that engage parents, guardians, and community networks.

	 
	Our principal empowers students to become responsible for their own learning.

	 
	Our principal fosters an environment of mutual respect in our school community.

	 
	Our principal understands, communicates with, and effectively interacts with people across diverse cultures.

	 
	Our principal acts in ways that demonstrate commitment to equity, fairness, and justice

	 
	Our principal instills high expectations in a supportive way that builds my self-confidence and self-efficacy.

	 
	Our principal uses multiple forms of technology to build relationships and communicate with students and adults.

	Core Proposition 6: Ensuring Professionalism 
	12
	28
	35
	10
	15
	 

	 
	360-Degree Survey Items

	 
	Our principal shares leadership and supports a collaborative environment by promoting and encouraging formal and informal collaboration to achieve success.

	 
	Our principal models ethical behavior and encourages ethical behavior in others through rules, procedures, monitoring, and holding all stakeholders accountable for ethical behavior.
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Maine Department of Education 	 Handout 7: Mock Artifact Submission Form—42

Maine Department of Education 	 Handout 7: Mock Artifact Submission Form—39
Handout 6: Mock Professional Development Plan and 
Self-Evaluation 
Goal Setting for Practice Improvement and Creating a Professional Development Plan
In this section, leaders should draw upon the evidence examined through the self-reflection and self-evaluation process to develop two growth goals for practice improvement. MSFE recommends that professional practice goals include at least one builder goal, which is intended to address an area of improvement, and an extender goal, which is intended to deepen knowledge and practice in an area of strength. These goals should be recorded in the first column of the Professional Practice Goals table on the following page of this form.
Goals should be specific, measurable, achievable, relevant, and time-bound (SMART), as demonstrated in the following examples. MSFE recommends aligning at least one of your professional goals to district and school priorities and the other to Core Propositions 1–6. Use the space provided in the second column of the Professional Practice Goals table to indicate any alignment.
Example 1: Between October and April, I will formally or informally observe and provide feedback to all teachers in my building on a monthly basis.
Example 2: By March 1, 2014, I will complete my professional development courses on leading the implementation of Common Core State Standards.
Based on their professional practice goals, leaders can use the third column to create a professional development plan with strategies that will support them as they work toward accomplishing their professional practice goals. This can include activities that they will do independently, with a colleague, or through organized professional development. These strategies may be things leaders are already doing or something new they would like to try. 
Leaders should then identify how they will measure progress toward each goal and what evidence they will collect to demonstrate attainment, recording this in the third column of the table. Leaders should be prepared to discuss and possibly refine the goals and professional development plan with their evaluator at the beginning-of-year conference. 
In this section of the LEPG Conference Form, leaders should also indicate their plans for incorporating peer review into the LEPG process.
To prepare for the beginning-of-year conference, leaders should fill out the first three columns of the table on the following page of this form and share a copy with their evaluators in advance of the conference. The evaluator may then use the completed form to guide the conversation and take notes on the conversation as needed. 
To prepare for the midcourse conference, leaders will fill out the fourth column to indicate progress midyear, including what they have done so far, and evidence of this progress. 
To prepare for the summative conference at the end of the year, leaders will fill out the final column to indicate the extent to which they have met the goals, including what they did and evidence of this success. Prior to each conference, the leader should resubmit this completed form to the evaluator to guide the conversation.
Peer Review
In the following space, the leader should note how he or she plans to incorporate peer review into the LEPG process. The evaluator should review and approve this plan before signing the “beginning of the year” signatures of agreement.
	· Peer review of professional development plan
	Peer review of leader implementation of observation protocol

	· Inclusion of peers as raters in leadership 360 survey
	· Other (describe) ____________________________________



Professional Practice Goals and Professional Development Plan
Check the box for the leader’s plan type:
Individualized Growth Plan[footnoteRef:2] [2:  For leaders who received a “proficient” or “distinguished” rating in the previous year.] 

· Monitored Growth Plan (i.e., Improvement Plan)[footnoteRef:3] [3:  For leaders who received a “developing” or “ineffective” rating in the previous year. Leaders rated “ineffective” should have two “builder” goals instead of one “builder” and one “extender” goal.] 

	
Professional Practice Goals
	Professional Development Plan and Progress Across School Year

	(SMART: Specific, Measurable, Achievable, Relevant, Time-Bound)
	(Note alignment to district and school priorities, or Core Propositions 1–6)
	(What will the leader do? 
AND What evidence will the leader collect to show goal has been met?)
	(Leader should describe what has been done, and note any evidence collected that demonstrates progress against goal)
	(Leader should describe what has been done, and note any evidence collected that demonstrates progress against goal)

	Builder Goal
	Alignment
	Implementation Strategies and Evidence of Progress
	Progress at Midcourse Conference
	Progress at Summative Conference

	I will improve at giving specific positive and critical feedback to teachers that is aligned to TEPG by providing 1-2 next steps for teachers in each post-observation conversation.

	4.3 Supporting Instructional Practice: The leader supports improvement of teacher practice through evidence-based, actionable feedback and access to quality professional development.
	[bookmark: _GoBack]When I am going over my notes from my observations, I will identify 2–3 standard indicators for improvement. I will develop probing questions for each of these standard indicators that will allow the teacher to reflect and generate strategies for improvement. These strategies will be provided to the teacher in the form of an action plan following the conference. 

I will have a written record of the action plan developed during the conference. Following observations, I will note whether the teacher is making progress toward implementing strategies we discussed (through observations and classroom walkthroughs). 
	After completing the first round of observations and conferences with my teachers, I found I was able to get in at least one specific next step with most teachers; however, due to time constraints in trying to discuss ratings, the amount of time spent developing clear action plans was much shorter than needed. I do have a written record of the action plans developed, but the time spent discussing them and ensuring each teacher fully understood the plan was less than I would like. In general, as I got more comfortable with the MFSE rubric, I was able to balance the time better, and the last five conferences I completed I was able to time things better and devote more time to action planning. 

Based on the feedback from my instructional feedback observation, I started sharing my evidence ahead of time and asking the teacher to self-reflect on the rubric, which helped cut down time spent on ratings since the teachers were more prepared for the conversation. I also started using a template as part of the action planning process, which helped focus the conversation a bit. I also got more comfortable with the MFSE Rubric, which helped the conversation go more quickly.

Tracking teachers’ progress in implementing action plans has been challenging to do for all teachers but I have evidence from observations and walkthroughs that relate to the action plans for about ¾ of my teachers. 
	For the second round of observations, I was able to complete the conferences with much better timing and was able to devote more adequate time to action planning. To date, I have evidence of implementation of the action plan for all my teachers. Some teachers did better than others on implementing, but I have found feedback after classroom walkthroughs to be helpful in encouraging these teachers further. For five teachers, I found that they needed additional professional learning support, so I suggested they work with several other teachers (who are strong in their areas of need) using the peer observation process in 
T-PEPG to receive additional advice and support on implementing the strategies in their classroom. 




To be filled in by leader, before each conference

	
Professional Practice Goals
	
Professional Development Plan/Progress Across School Year

	(SMART: Specific, Measurable, Achievable, Relevant, Time-Bound)
	(Note alignment to district and school priorities, or Core Propositions 1–6)
	(What will the leader do? AND What evidence will the leader collect to show goal has been met?)
	(Leader should describe what has been done, and note any evidence collected that demonstrates progress against goal)
	(Leader should describe what has been done, and note any evidence collected that demonstrates progress against goal)

	Extender Goal
	Alignment
	Implementation Strategies and Evidence of Progress
	Progress at Midcourse Conference
	Progress at Summative Conference

	I will improve my delegation and leadership coaching skills. By the end of the year, I will have entrusted my assistant principal or lead teacher to oversee at least three major school committees or work groups. 
	2.1 Organizational Capacity: The leader builds organizational capacity by developing leadership competency in others.
	I will first make a list of all the committees/work groups we have and determine which groups I must lead. Then I will meet with my assistant principal and lead teacher to share that I would like them to take over several committees. I will allow them to choose 1-2 committees to oversee.

I will keep a written record of the bi-weekly check ins I have with the assistant principal or lead teacher that monitors progress towards committee goals, successes, and coaching needs. 


	My assistant principal chose to lead the attendance committee and the PBIS committee which are complimentary. My lead teacher chose to lead a professional development book study we were going to do as a staff. 

I have had 5 meetings with each leader where they set goals for their work and developed a progress template to document their successes and challenges with the committees.

My assistant principal has been struggling with her committee because a few members of the team believe students should be suspended for all behaviors. I allowed her to research a few resources for the team to consider and she will be using them in her second semester meetings.
	Allowing the other leaders at my school to take ownership of several committees has been extremely successful. I found that I had more time to lead the remaining work groups and several staff commented both formally on the 360 survey and informally that it was an improvement for the school. One teacher said that I didn’t seem as frazzled at another committee meeting. 

My assistant principal and lead teacher handled their committees wonderfully and they even took initiative to give feedback surveys to their groups to improve their own leadership styles. I know next year I can continue delegating responsibilities and working to include additional staff members in more leadership roles.



Goal Setting for School and Learner Growth
In parallel with goal setting for practice improvement, leaders and their evaluators will identify outcome measure goals related to school improvement and student growth. The outcomes will be related directly to the school goals and SLOs, which are created by teachers and others who work with the leader. Leaders should use the space provided below to record school and learner growth goals.
Leaders should arrive at the beginning-of-year conference with some preliminary thoughts on these school and learner growth goals and should fill out all or part of this table prior to the conference. Leaders should be prepared to discuss and possibly refine these goals with their evaluator at this conference.
To prepare for the midcourse conference, leaders will fill out the fourth column to indicate progress midyear, including what they have done so far and evidence of this progress. To prepare for the summative conference at the end of the year, leaders will fill out the final column to indicate the extent to which they have met the goals, including what they did and evidence of this success. Prior to each conference, the leader should resubmit this completed form to the evaluator to guide the conversation.
	Goal
	Type of Evidence
	Planned Action Steps to Support Goal Attainment
	Progress at Midcourse Conference
	Progress at Summative Conference

	Specify outcome-based goal here.
	
	Specify plans for resources, instructional support, training, etc. that leader will implement to support goal attainment.
	Leader should describe what has been done and note any evidence collected that demonstrates progress against goal.
	Leader should describe what has been done and note any evidence collected that demonstrates progress against goal.

	School Improvement Goal

To increase student attendance from 91.2% to at least 95%. 
	Artifacts (see Artifact Submission Form for details):

Daily attendance data for each grading period. 
	1. Increase family communication to raise awareness of the importance of regular student attendance. 

2. Raise awareness of attendance at the classroom level.

3. Provide interventions for individual students with chronic attendance problems. 
	Sent home Parent Handbook with attendance section providing attendance data.
Discussed importance of attendance at Back to School Night.
Included school attendance data in school newsletters and classroom attendance data in class newsletters. 
Published congratulations for classrooms with high attendance on the school website and Facebook page. 
Asked teachers to discuss attendance at parent-teacher conferences
Published information about flu shots on school website and Facebook page.
Announced classes with perfect attendance during morning announcements.
Announced incentive program for classes to get 20 minutes of extra recess for each 20 days of perfect attendance. 
Awarded perfect attendance certificates along with other recognitions at school-wide assembly.
Presented hygiene strategies to decrease the spread of germs during guidance sessions from school counselor in each class.
Provided hand sanitizer and anti-bacterial wipes for each classroom.
Collected data on student attendance to identify patterns.
Identified students with attendance problems last year and had teachers contact those families. 
Sent reminder notes about attendance policy to students with more than 3 absences in the first grading period.
Teachers and counselors scheduled home visits with families whose children had more than 9 absences during the first grading period.
Sent parent survey for children with patterns of absence and/or tardiness to determine causes of absences. 
Our attendance rate was 93.4% in the first grading period and 96.1% in the second grading period.  
	Continued with previous strategies
Sent home additional attendance newsletter with reminders about attendance, tips for preventing colds and winter illnesses.
Celebrated classes with high attendance at heritage night event.
Once a week, added names of individual students with perfect attendance to morning announcements.
Sent reminder notes about attendance policy to students with 6 absences in the first two grading periods. 
Scheduled home visits with families whose children had more than 15 absences during the first two grading periods; discussed the possibility of retention based on attendance. 
Established “books and bagels” club for students with chronic tardiness to provide those students with special attention from adults at the school.
Followed up on results of parent survey.
Paired families of students with chronic absences or tardiness with ‘buddy families’ who volunteered to support those children in improving attendance by calling in the morning, providing rides to school, etc.
Reported parents of students with extreme absences to Child and Family Services. 
Average daily attendance for third grading period was 91.2%. 
Data for fourth grading period not yet available. 
Overall average for first three grading periods was 93.6%. 

	Learner Growth Goal

85 percent of students will meet their SLO growth targets. 
	School attainment of SLOs
	Focused feedback during all evaluation conferences and meetings with teachers to support meeting SLO targets. 
Supporting grade-level teams in creating common assessments to use as pre-and post-tests. 
Establish a mentoring and coaching system to better support teachers in helping students meet their SLO growth targets.
	During my mid-cycle conferences with my teachers, we devoted at least 20 minutes to discussing SLO progress. I felt all the conversations were very productive and I was able to offer each teacher additional advice and strategies to make sure they students are on track. I also found that there were at least three areas that the mathematics teachers seemed to have a shared struggle in across their students—geometry seemed to be a low area for many students, so I added an extra PD session on that topic. 
Grade-level teams have finished creating common assessments to use as pre and post tests. 
I was unable to establish the mentoring and coaching program due to budget constraints. 
	82% of students met their SLO growth targets across the school. 

	Learner Growth Goal

For students in the bottom 25 percent of students in mathematics, they will experience growth at a rate within 5 percentage points of the school average as measured by the school report card.
	Other learner growth measure(s) (specify here):

School report card
	Implementing the district’s new mathematics curriculum as part of the pilot. 
Supporting implementation of the district’s new math curriculum through PD and resources (with input from teachers).
Establish an after-school tutoring program focused specifically on students in the bottom 25 percent in both subjects. 
Providing professional development and additional planning time for teachers participating in the tutoring program. 
Working with grade-level teams to analyze assessment data throughout the year and to integrate assessment analysis into the Student Support Team (SST) weekly meetings that provide teachers with strategies for dealing with struggling students. 
	Due to budget constraints we were unable to start the focused tutoring program and instead had to focus our resources on implementing the new mathematics curriculum. 

We provided two out of four PD sessions to teachers implementing the new curriculum. 

Because the tutoring program was not implemented, I focused on finding additional planning time for teachers participating in the pilot. I was able to find a bi-weekly team time by reducing less essential faculty or committee meetings. 

I have not yet been able to integrate grade-level assessment analysis with SST. 
	
We implemented the last two PD sessions. 

I initiated two planning meetings with the grade-level teams and the SST to look at initial student assessment data from our common grade level assessments. 

Data on whether met goal not yet available. 





[bookmark: _Toc402338344]End-of-Year Summative Conference
The end-of-year summative evaluation conference involves a comprehensive review of leader performance. 
Prior to the scheduled conference, the leader should complete the final columns in the Professional Development Plan and Goal Setting for School and Learner Growth to record the extent to which the leader feels he or she has met each professional practice, school growth, and learner growth goal. The leader should also fill out the following leader end-of-year self-evaluation table, referencing a copy of the LEPG Rubric and other collected evidence to inform ratings. 
The leader should then resubmit this completed form to the evaluator prior to the summative conference. 
Leader End-of-Year Self-Evaluation
	Professional Practice
	Evidence Evaluated
	Self LEPG Rating

	Strengths
	Areas for improvement
	Summarize evidence below
	Circle rating for each category

	1.1–1.3

Placing an emphasis on school mission in all staff meetings and using staff meetings as a source of monitoring. In staff meetings, we have worked together on clarifying our mission. Each staff meeting opens with a reading of the mission statement and a sharing session where teachers comment on things they have seen happening in the school that support the mission or show we are moving toward our school goals.

I utilize multiple in-person and online opportunities to communicate with and engage parents and the community about our school vision. Our school held three parent meetings to share and seek feedback on our mission. Two were during the evening, and one during school hours. We also had three school open house days where parents were encouraged to visit to see the mission in action. 

The mission is clearly stated in English and Spanish on our school webpage and Facebook page.

I regularly communicate with teachers and families about our mission and ensure it drives our decisions about the school. All teachers are able to describe the school mission and discuss how it affects their daily practice. 


2.1–2.2

I was able to adjust the budget this year to allow for adequate support for teachers in adapting the new math curriculum to their needs. I have also increased my communication with both teachers and families to ease the transition to the new curriculum. 

I have systems in place for performance and talent management. I am careful with the school budget and submit a solid plan in a timely manner. This year, I am projecting a small surplus of $598.00. 

I have been successful at retaining teachers, as only one of our teachers who is rated effective or above is leaving the district next year.

3.1

I have a strong team and support system for students with behavioral and academic problems. Our school uses a character education program and a schoolwide “caught you being good” recognition program to encourage positive behavior.

I provide opportunities during morning announcements to recognize student successes and quarterly assemblies. 

Our Student Support Team meets weekly to provide teachers with strategies for dealing with struggling students.

Our school leadership team works closely with the SST members to identify students (or their families) who may be in need of social services or supports. We have a coordinated process for reaching out to the student and family. 


4.1–4.3

My teacher observation and conference notes show my focus on teaching and learning and that I hold staff accountable for student achievement. During the conferences, my feedback is intended to focus on effective practice in the classroom. Feedback from my instructional feedback observations indicates that I am thoroughly prepared for the conference, I start positive, and maintain eye contact (even while note taking). I have improved the specific, action-oriented feedback and follow-up I have provided to my teachers.

In order to boost math achievement, our school volunteered to implement the district’s new math curriculum during the pilot year. I supported teachers in learning about the new curriculum, and made sure we had the materials needed to implement it successfully. As we began the process, I sought input from teachers about their concerns and used what I learned to guide my allocation of resources. 

I completed 100 percent of my teacher observations and conferences on time unless there were extenuating circumstances, like a teacher with an extended absence. I also expect teachers to turn in lesson plans on time and follow up promptly with teachers who are consistently late with this. 

Each grade-level team now creates common assessments to use as pre-and post-tests. My next step is to support teachers in planning vertically and aligning grade-level curriculum and expectations across the school. 

5.1–5.3

I know all the adults and most of the students in the school by name. I also try to be aware of major life events for my staff members. I share teacher and student successes in announcements, assemblies, and newsletters. I value personal relationships and encourage staff to build bonds with students and families. 

I pride myself on my relationship building skills. I expect that survey results will show that teachers find me approachable and supportive. I have an open-door policy and always close a teacher observation conference by inviting teachers to review my notes and contact me if they have questions or concerns. I send monthly newsletters home to parents and publish them on the website. I encourage parents to contact me. 

We also send home notices in both English and Spanish. We have a heritage night where families and students bring foods representing their home culture to school for a potluck. Teachers help students prepare presentations about their meal to share at the event. 

I build trusting relationships with teachers through regular and effective communication. I greet students in the car line each morning and make a point of interacting with them in a positive way, not just on disciplinary issues. 

We have a school safety plan. All the teachers are trained on how and when to implement it. The students participate in periodic safety drills. 

6.1–6.2

I always put student learning at the center of our decision making because it really is the heart of our mission statement. This year, I had to make difficult choices about allocating resources to the new math curriculum over establishing an after-school tutoring program. I chose this explicitly because I know the new curriculum will have a more dramatic impact on the daily learning of all our students. I was very transparent with our teaching staff about this decision. I invited feedback about this as part of our staff budget review last year. I also had regular meetings late last year with my department heads to make these decisions. 

I model ethical behavior and would not accept unethical behavior from any of my staff. To the best of my knowledge, teachers at this school have a high degree of professionalism. In one instance, we had a substitute teacher who behaved unprofessionally by swearing at a student in class repeatedly. I immediately removed the substitute from our call-list and notified the district about the person’s behavior. 

	1.1–1.3

I need to develop structured opportunities for teachers to give input on the mission itself rather than merely supporting its implementation. 

I need more opportunities and data to reflect on implementation of the school mission. 

I have not taken the opportunity to assess the effectiveness of our communications with others on the school leadership team in a structured way, although I do frequently take the advice of our school leadership team when they offer it. 

My focus this year has been very internal and I would like to increase our partnerships with community organizations. I need to develop a wider perspective and take steps to actively connect our school to the larger community.














2.1–2.2

I would like to increase support for teachers by adding some type of mentoring or coaching but was not able to do so this year. 

I’m prone to taking on too many leadership responsibilities myself and even after having set up more leadership opportunities for teachers on existing school leadership committees and teams, I have a difficult time letting go of key responsibilities.








3.1

We don’t offer enough after/before- school tutoring and this year it will be challenging to fund summer school. I’d like to see us expand our out-of-school-hours supports. 

I have not adjusted our communication strategies based on feedback as it’s not an area we have received (or requested) feedback on. 
















4.1-4.3 

I had hoped to start a PLC at our school this year, but other priorities took its place. I would also like to encourage more collaborative planning. I think teachers would benefit from collaboratively scoring student writing. I also would like to establish more common time for teachers to collaboratively analyze student data. 

Most of our professional development has been offered through the district, and in the future, I would like to seek out more meaningful ways of providing systematic professional development, especially based on common needs identified through my teachers’ evaluation results. 




























5.1–5.3

The district has a strong emphasis this year on anti-bullying policies. I did manage to update all our policies to reflect these changes but I have not had the time to integrate these changes into staff training so that all our staff and student are aware of the changes and recognize the policies’ importance. 

I have not done an in-depth analysis of our student discipline data. I would like to have the data broken down by various student demographics to ensure we are engaging in equitable implementation of disciplinary policies. This is something I would like to complete this summer. 




























6.1–6.2

I have not pushed our grade-level or school leadership committees/teams to use a collaborative decision making process. Some of them do, but there are some that seem to be quite dominated by the person leading the group. Next year, I hope to combine this effort with improved teacher leadership structures. 
	1.1–1.3

Staff meeting agendas 

Flyers from events 

Copies of internet pages



































2.1–2.2

Retention data 

Budget and fiscal overview 


















3.1

Character program overview 

SST agendas 

Student discipline data: Our detention and suspension rates were down another 10 percent in the first three grading periods. 



















4.1-4.3

Observation data 

Professional development calendar

Grade-level team assessments

Mathematics curriculum implementation plan







































5.1–5.3  

Observation data

360-Degree and school climate data


School announcements and notices

School safety plan

Staff training agenda



































6.1–6.2

Staff meeting agendas

Budget presentation at staff meeting

School leadership team agenda

Email to district about substitute teacher
	Overall rating reflecting performance on Core Propositions 1–6 of the MSFE LEPG Rubric 
Ineffective = 1
Developing = 2
Effective = 3 
Distinguished = 4

	Professional Growth
	Evidence Evaluated
	Self LEPG Rating

	Strengths
	Areas for improvement
	Summarize evidence below
	Circle rating for each category

	7.1

I met both of my professional practice goals this year and executed my plan completely. 

I made some adjustments to how I approached the teacher post-observation conferences as a result of this plan, which really improved the impact of the feedback teachers received. 

I reached out to several colleagues for feedback on effective ways to implement the T-PEPG peer observation process, and received some helpful tips on assisting teachers who were a bit concerned about the process. 

	7.1

I feel I’m really strong in this area but would like experience coaching a colleague or serving as a peer reviewer for a colleague’s professional development plan.
	7.1

Professional development plan

Email communication with colleagues
	Overall rating reflecting performance on Core Proposition 7 of the MSFE LEPG Rubric
Ineffective = 1
Developing = 2
Effective = 3 
Distinguished = 4





	School Conditions
	Evidence Evaluated
	Self LEPG Rating

	Strengths
	Areas for improvement
	Summarize evidence below
	Circle rating for each category

	I was above 75 percent for the average in the following survey domains: 

Managing student conduct
Teacher leadership
School leadership 1
Addressing teacher concerns
Professional development 
Instructional practices and supports
	I was below 75 percent in the following domains and/or questions:

Use of time, especially protecting instruction and preventing interruptions
Technology: internet and infrastructure need to be improved
Role of parents/guardians in the school
Ensuring professional development is evaluated and results communicated to teachers
Resources for PD
Availability of student assessment data to adjust instruction
	See TELL Survey results
	Overall rating reflecting school employee’s report of school climate 
Low = 1
Low average = 2
High average = 3
High = 4

	School Growth
	Evidence Evaluated
	Self LEPG Rating

	Strengths
	Areas for improvement
	Summarize evidence below
	Circle rating for each category

	We are on track to meet the attendance goal. 
	I found that attendance slipped in the third grading period, partly due to the novelty of some of our attendance awards/positive reinforcements. I need to find ways to keep the momentum going through the end of the year. 
	Attendance data
	Overall rating reflecting progress on school goals
Did not meet = 1
Partially met = 2
Met = 3
Exceeded = 4





	Learner Growth
	Evidence Evaluated
	Self LEPG Rating

	Strengths
	Areas for improvement
	Summarize evidence below
	Circle rating for each category

	Met the SLO growth target.

No data yet on student state assessment scores. 
	SLO growth target was met, but several teachers with a higher percentage of students who were in the bottom 25 percent had lower rates of success in getting their students to meet the growth target. I need to work with these teachers to develop more focused strategies for struggling students. I hope I can do this through the SST and grade-level teams as we engage in more regular data analysis.
	SLO growth target data
	Rate performance for each measure and average
Did not meet/low = 1
Partially met/low average= 2
Met/high average = 3
Exceeded/high = 4













Handout 7: Mock Artifact Submission Form
Leader name: ______Jane Smith_____________ Date of submission: ___05/01_________ 

Instructions: During the beginning-of-year conference, leaders and their evaluators will determine a list of artifacts that the leader will submit at the middle and end of the current school year. The list should provide evidence for specific MSFE LEPG Rubric Core Propositions or standards indicators that demonstrate the leader’s desired level of performance. Throughout the school year, the leaders will collect the artifacts and evidence and complete the Summary of Leader’s Evidence Collection table below. 
In the table, identify the title of the document you are submitting as evidence of your practice and the Core Proposition(s) and/or standard indicator(s) it aligns with. Then provide a summary of what the document highlights about your practice. It is recommended that you only include 5–8 pieces of evidence for submission, so consider selecting a small number of high-quality authentic examples of your practice that align to multiple standard indicators. Bring this completed form and the artifacts to your mid-course and summative conferences for discussion, analysis, and review.  


Summary of Leader’s Collection of Artifacts
	Title of Document
	Alignment to Core Props/ Indicators
	Evidence of Practice and Rationale for Submission

	
School Improvement Plan (SIP)
	2.1 Organizational Capacity
	The school improvement plan provides evidence of how I delegate tasks to individuals or pairs of individuals in the building to ensure each process has a lead and a contact. For example, there is an attendance committee whose members work together to plan assemblies throughout the year. In the SIP we must list who is responsible, the activities/interventions that will occur and how we will measure our progress at achieving our goals.  I delegated this committee work to my assistant principal this year. She led the team in setting the goals, implementing the work plan, and monitoring the achievement of the goals.

This is aligned with 2.1 because this structure not only provides more time for me to be an instructional leader, but it builds shared leadership and ownership in the school and students. 

	School Improvement Plan (SIP)
	1.1 Shared Mission and Vision
	Our SIP states our mission and vision that is aligned to the district’s vision and mission. We worked together as a school improvement team (including teachers, parents, and community members) to create the vision statement last year. The vision statement for our school is “Together, we…Aim high, work, and learn; respect, care, and support; achieve and celebrate!” This year we have improved our dissemination of the vision statement by posting it around the school, sharing it with students and teachers each morning and including it on all written communication to parents. 

	“Breakfast with the principal” overview
	5.1 Relationship Building
	One method of communicating the importance of students is to have a monthly “breakfast with the principal” program. Each month, one teacher nominates one student to participate and the selected students meet me in the library for breakfast. I also have the same system in place for new staff in the building. I invite them to attend breakfast with me once a month to make sure I get to know them and am available to answer questions or hear about what’s happening with teaching and learning in their classrooms. 

	Schoolwide communication plan 
	2.2 Strategic Management Systems
	My schoolwide communication plan was designed after surveying students, teachers, parents, and community members. The survey asked how and how often they would like to receive information. After reviewing the survey data, I worked with the communications team to develop the plan and identify a streamlined process for sharing information. We’ve even turned this into an after-school “club” for students. They work on developing the student newsletter and write columns for the community and parent newsletters.

Beyond newsletters you will see emergency communication, processes for conferencing with families, and templates that were created for teachers to use when communicating with families and community members. 

	Stakeholder communication log
	1.2 Stakeholder Communication and Engagement
	As part of the communication plan above, as a member of the faculty, there is a communication template log for tracking communication with stakeholders. This log helps remind me of upcoming events, and also provides an opportunity to be strategic about when to communicate with stakeholders. All members of the faculty are encouraged to use the log, which is a document on the shared drive. 

	School safety plan 
	5.3 Safe Environment
	The school safety plan covers everything from routine fire drills and tornado warnings to major catastrophic events (e.g., gun violence, bomb threats). It includes a training plan for all staff and a regular schedule of refresher drills, as well as reminder communications to all teachers and staff about what to during emergencies. 







Handout 8: Mock Observation Forms
[bookmark: _Toc289351056]Instructional Feedback Pre-observation Conversation
Purpose
The purpose of the instructional feedback pre-observation conversation is to discuss the process with the leader’s evaluator and gather information about the preparation that the leader has done for the observation activity.  


Preparing for the Conversation
	Evaluator will…
Review any documentation that is submitted by the leader and aligned to the Maine Schools for Excellence (MSFE) LEPG Rubric standard indicators.
Review the pre-observation questions and make note of any clarifying questions to ask the leader.
	Leader[footnoteRef:4] will… [4:  For the purposes of this form, “leader” is defined as a principal.] 

Submit any preparation documentation to the supervisor at least two days prior to the scheduled observation. 
Review and prepare responses to the pre-observation questions. This can include collecting documents that are applicable to the observation activity. 
Review professional goals and identify indicators of focus for the conversation or the observation. 


During the Conversation
	Evaluator will…
Ask questions and take notes on the conversation. 
Collaboratively identify and document specific indicators of focus for the observation. 
	Leader will…
Share responses to the questions and share documents, if any. 
Collaboratively identify and document specific indicators of focus for the observation. 


After completion of the pre-observation conversation, both the leader and evaluator should sign and date the form. 


Pre-observation Conversation
Leader Name: _______Jane Smith_________________________________________________
Evaluator Name: ______Lisa Midland_____________________________________________
	Activity to be observed: Teacher Performance Evaluation for Professional Growth (T-PEPG) Observation Conference 

	Date of pre-observation conference: 10-14-2015
	Time of pre-observation conference: 9:00 a.m.

	Date of observation: 10-16-2015
	Time of observation: 12:20 p.m. to 1:20 p.m.


Leader should review the following questions and prepare responses for the pre-observation conversation. Responses can be submitted electronically or in writing prior to the conference. During the conference, the leader and evaluator will discuss the questions and share any relevant evidence.
With what teacher will I be observing you conduct a post-observation?
	Ms. Loeks, 5th-grade teacher with six years of experience 


What are your goals for the conversation going to be?
	Ms. Loeks did well overall and showed continued improvement on asking higher order questions but still missed opportunities to use them in the lesson observed. Ms. Loeks also did not adequately plan for how to address student misconceptions. By the end of the conference, Ms. Loeks should (1) know and understand the observation scores she received, (2) have identified specific ways she could have used higher order questioning, and (3) have identified better ways to plan to address student misconceptions in advance.


How are your goals for the conversation connected to the teacher’s T-PEPG goals and your professional goals, if applicable?
	One of Ms. Loeks’s professional goals is to develop in advance a set of higher order questions she plans to ask for at least three of her classroom discussions for each unit. 
My professional goals do not directly connect, although one of my goals focuses on providing more concrete, in-person supports to the fifth grade team around implementing the Common Core State Standards, and this conversation is certainly related to that. 


Are there areas I should be looking for specifically to help you improve your feedback and coaching skills?
	I have found that I tend to do most of the talking during the post-observation conferences, especially with quieter teachers. I am hoping that asking the teachers to reflect on a focused component will help them come prepared with things to share rather than reacting to my feedback; this has not always worked. I would like you to pay particular attention to the kinds of questions I ask the teacher—are they the best ones to get the teacher to talk and share?


Signing below indicates that the pre-observation meeting took place. A signed copy should be provided to the leader. 
Evaluator signature: ____________________________________ Date: _________________
Leader signature: ____________________________________	Date: __________________
[image: ]
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Observation Notes
	Time
	Principal Says…
	Teacher Says…
	Materials Used

	
1:00pm









































1:02































1:04

























1:06










































1:08



































	
Seen growth in your practice over 3 years. One area we’ve talked about is improving your questioning, espec. higher-level questioning. 

Appreciate T’s eagerness, wanting to do well, and new ways to do things. 

At preconf, you mentioned trying to use grading rubrics with your kids. Risky—with observer in room. Admire you took that risk. 

How has that evolved? 


Really? You didn’t seem thrown off. Telling me about your planning?





So, think about how you prepared, where do you think you were on the rubric?







What did they like, do you think?  











Good—they engaged because knew developing the tool would determine grade. Responsible for setting own expectations. 





Right--Inherent motivation—they know they’ll be graded on it. 



Why did you combine the rubrics? 













Do you sense their ownership, level of ownership? 



Good, let’s move on. Domain 3, instruction, you have improved. Last year you were basic in questioning and discussion. 



I’ve seen the work you’re doing, really evident in the first lesson.




Right. Aim for higher order questions, Why do you think this is difficult for you? 






In case of rubric lesson, what would higher order questioning look like? What would you ask? 




Exactly. Noticed a common theme, students thought rubric was to know why they received the particular grade. And is for assessment. Students said helped them plan and organize, but didn’t say helped them understand quality work, what it looks like, and criteria for continuous improvement. Opportunity to use more higher order questioning to help students realize it’s not just for assessment or a grade.



Major concept…how to improve quality of work 



Think would be good to bring up with the kids. 



Noticed that in groups, developing criteria, group by door struggled. 


Can tell just by looking at work, but other 3 groups were self-directed, engaged. OK. Couple things, what were the goals you wanted to accomplish and how were you going to measure it? How could students know they met goals, doing what supposed to do? It was unclear. 



[P digs out her observation notes]

Wrote in notes, like you did right thing for presenting the lesson, if you look at the dialogue here, wher I circle, the observation of the children—I watched very closely. 




You got it [claps hands], with this grade, multistep directions given verbally are hard for them, needed visuals for explaining rubric and how would be used. Maybe a graphic organizer for them to follow. I think you were maybe more clear. 

In lesson plan, you identify misconceptions but I gave you developing because plan didn’t address effectively. 





Know this is going to happen, what are you going to do about it? 





Right, but next year misconceptions may be different, different group of students, curriculum slightly different. 


All I have now, take another look at feedback, if you see if I missed something, or it’s not right, let me know. 



OK, if you have any questions or concerns, ask, but I’ll send it and you’ll have a chance to review. 


	












Took 2 days to develop the rubric. Longer than I thought.


Combined rubrics from 2 classes into single rubric, made copies and handed out to each class. But meat of rubric developed by each class. Students grasped the lesson, seemed to like it. 


I think it went well, think I was proficient, I was prepared and that paid off, we were happy with the rubric, but there is always room to improve. Could have been more thoughtful in how I grouped the students and way for them to visually share what they developed in groups. 


Both classes engaged because knew it will be used to determine their grades and knew the expectations, so obvious interest in developing it. 

P saw class that was more motivated. T surprised at motivation, her higher performing students are quieter and less involved, more responsive for this activity. 





Not sure if observers had an effect on motivation. 
I explained that if they want their own rubric, they have to participate. 



I took info from both classes and combined the rubrics. 


Was thinking of doing two separate rubrics, but when I looked at each, and maybe because of the guidance or how our team sets expectations, the areas and examples for level 1, 2, etc., were similar. Just wording differences. Both identified what would be character, or grammar rules, good scores, creativity, effort. Honestly, their answers were just wording differences. Both looked at goals/expectations same. And it was easier for me. 



Yes, they asked me after if it was together now, can they have it., etc. 





Yes. 




Yes, still something I’m always going to work on, I work on all domains but that one, it’s easy to fall back into traditional questions. 



Because I get caught up in moving lesson along, not pausing to ask deeper questions. Need to carve out space for questioning, I know it’s important. 




Could ask them what the importance of rubric is and why.











Yes. Not what they were looking for, old view….


Bigger picture of...gist of what they do in general.


Good idea. 



Yes, went over a couple times, struggling. 








Could you suggest, you saw lesson. What is measurable way to assess goals?







T: [looks at notes], it says they were shuffling through paper, weren’t speaking or very active, maybe struggling with following directions?











OK, so am identifying, not planning….






OK, I do struggle with planning for that, it’s hard to think what they will do, this part, will be better at next year, I’ll know what they might be. 










Will look through it, you’ve been pretty fair. 




Sounds good. 
	







MSFE Rubric, observation notes, rating form 

Student rubric





Observation Rating Summary
Instructions: Use this tool as the last step in reporting the results of the observation. The observation rating for each indicator is 1–4, with the caveat that the instructional feedback observation accounts for only a portion of a principal’s overall performance evaluation. Review the scores you entered for each indicator in Instructional Feedback Observation Rubric, and mark the corresponding checkboxes below. (If you are unable to rate a principal on a particular behavioral indicator, please mark the “not enough information” option on the rating.) Then determine the principal’s final overall rating for instructional feedback and enter that rating in the last line of the chart. The tool also includes space for the optional principal’s self-rating, evaluator’s comments, and principal’s comments. 

	Indicator
	1
Ineffective
	2
Developing
	3
Effective
	4
Distinguished
	Not Enough Information
	Principal’s 
Self-Rating

	Use of Evidence and MSFE Rubric
	X
	
	
	
	
	1

	Professional Interactions
	
	
	X
	
	
	4

	Differentiated Questioning
	
	X
	
	
	
	2

	Leading Conversations
	
	X
	
	
	
	3

	Written Feedback
	
	
	X
	
	
	4

	Final Rating
	Developing 



Principal’s Comments (Optional):
Evaluator’s Comments (Optional):
Principal’s 
Signature:
Evaluator’s 
Signature:
Date:
Date:



Instructional Feedback Post-observation Conversation
Purpose
The purpose of the instructional feedback post-observation meeting is for the leader and evaluator to review observation evidence and share feedback.  


Preparing for the Conversation
	Evaluator will…
Review notes and score the instructional feedback practice by citing evidence in the notes.
Identify areas where information may be incomplete or missing.
Identify areas of strength and opportunities for growth by citing evidence from observation. 
Prepare specific questions about the school leader’s feedback practices to fill in gaps in understanding.
Review the post-observation questions and make note of any additional questions or alignment with professional goals (Part 1).
Check to ensure the post-observation meeting fits with school leader’s current schedule.
File observation forms for reference during the summative scoring and professional growth planning process.
	Leader will…
Use the MSFE LEPG Rubric to self-assess his or her performance during the observation.
Review and prepare answers to the post-observation questions (Part 1).  
Collect and analyze documents related to the observation.
Identify areas of strength and opportunities for growth from the observation and analysis of evidence. 
Check to assure the post-observation conference is scheduled at a time when you and your supervisor are available.


During the Conversation
	Evaluator will…
Ask questions and take notes on the conversation. 
Share evidence, strengths, and opportunities for growth.
	Leader will…
Share responses to the questions and documents from the observation. 
Use evidence to identify strengths and opportunities for growth.


At the end of the conference, the evaluator and leader will receive a signed copy of the completed documents, which includes planning for growth.  


Post-observation Conversation
Leader Name: ___________Jane Smith_______________________________ ___________	
Evaluator Name: _________Lisa Midland_________________________________________	
	Activity observed: T-PEPG Post-observation Conference

	Date of observation: 10-16-2015
	Length of observation: 20 minutes

	Date of conference: 10-17-2015
	Time of conference: 12 to 1 p.m.


Instructions: Leader should review the following questions and prepare responses for the post-observation conversation. Responses can be submitted electronically or in writing prior to the conference. During the conference, the leader and supervisor will discuss the questions and share any relevant evidence. 
Were action steps identified for the teacher to improve his or her performance? Please explain why these action steps were chosen.
	During the classroom observation, Ms. Loeks did well asking her preselected higher order questions; however, she missed opportunities to ask higher order questions that built off students’ responses during the lesson. The action step for this area we identified is for Ms. Jones, another teacher in 5th grade, to conduct a peer observation for Ms. Loeks looking explicitly at this issue. Ms. Jones is very skilled at incorporating higher order questioning in classroom discussions and can offer Ms. Loeks additional strategies or ideas. Ms. Loeks may also consider visiting Ms. Jones’s classroom to observe her in practice as well. 
The other area I wanted to focus on was anticipating and preparing for student misconceptions. It seemed like students got lost when the lesson shifted from the lecture/discussion to group work. A handful of students found it difficult to start the task because they did not understand the background geometric concepts needed. Ms. Loeks and I discussed examples of what students didn’t seem to get and brainstormed 2 or 3 ways she might alter the lesson in the future to anticipate those misconceptions. 


What was the tone of the post-observation conference? Please explain.
	The tone was polite and collaborative for the most part. Ms. Loeks offered ideas and readily answered my questions. She had already completed a self-reflection on the lesson and came with several of her own questions to discuss. 


How representative of your normal practice was the session that I observed? Did you feel that you adjusted what you said because I was in the room observing you? If so, how?
	It was largely representative of my normal practice, although I think I was a bit more formal in my approach than I normally am because of the observation. I did not adjust the substantive feedback or the manner in which I gave it. 





What steps did you take to establish trust and collaboration with this teacher prior to, during, and after the post-observation meeting that I observed? Did the leader help develop trust and a collaborative relationship with the teacher?
	I provided all the written feedback in advance so she could review and encouraged her to bring additional evidence or explanations as needed to the meeting. She brought some of the student work from the lesson I observed so we could discuss what seemed to have worked well and where the students were still struggling. During the conversation, I tried to use high-level questions as a way to both provide her an opportunity to reflect but also to share her interpretations of the observation evidence. After the meeting, I followed up with Ms. Jones and Ms. Loeks to make sure they had connected and were working on finding time for sitting in to observe one another.
Evaluator: Ms. Loeks’s readiness to bring additional evidence, to push back during the conversation or ask for clarification, and her willingness to collaborate in coming up with alternative strategies during the conversation all suggest she trusted Ms. Smith and was ready to collaborate with her.  



Signing below indicates that the post-observation meeting took place. A signed copy should be provided to the leader. 
Evaluator signature: ____________________________________ Date: _________________
Leader signature: ____________________________________	Date: __________________
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Handout 10: Summative Forms
[bookmark: _Toc402338345]Summative LEPG Rating of Leader by Evaluator
Soon after the summary evaluation conference, the evaluator should assign a final practice rating for each standard in the MSFE LEPG Rubric and calculate ratings in each of the five performance categories. The LEPG Rubric provides space to record these ratings in the “ratings worksheet” section following each standard indicator and includes a summary table to calculate average ratings on the last page. The leader’s evaluator should complete the summative ratings and rationale table below, referencing a copy of the LEPG Rubric and any collected evidence to inform ratings in each category.
The evaluator should provide the leader with this form, including the completed summative ratings and rationale table and the completed summative scoring matrix on the following page, and schedule a time to review the summative LEPG rating. 
The evaluator should consult the LEPG Model Program Guide for more detail on the summative scoring process.
Evaluator’s Summative Ratings and Rationale
	Professional Practice
	Evidence Evaluated
	LEPG Rating

	Strengths
	Areas for Improvement
	Summarize evidence below
	Circle rating for each category

	
	
	
	Overall rating reflecting performance on Core Propositions 1–6 of the MSFE LEPG Rubric 
Ineffective = 1
Developing = 2
Effective = 3 
Distinguished = 4

	Professional Growth
	Evidence Evaluated
	LEPG Rating

	Strengths
	Areas for Improvement
	Summarize evidence below
	Circle rating for each category

	
	
	
	Overall rating reflecting performance on Core Proposition 7 of the MSFE LEPG Rubric
Ineffective = 1
Developing = 2
Effective = 3 
Distinguished = 4

	School Conditions
	Evidence Evaluated
	LEPG Rating

	Strengths
	Areas for Improvement
	Summarize evidence below
	Circle rating for each category

	
	
	
	Overall rating reflecting school employee’s report of school climate 
Low = 1
Low average = 2
High average = 3
High = 4

	School Growth
	Evidence Evaluated
	LEPG Rating

	Strengths
	Areas for Improvement
	Summarize evidence below
	Circle rating for each category

	
	
	
	Overall rating reflecting progress on school goals
Did not meet = 1
Partially met = 2
Met = 3
Exceeded = 4

	Learner Growth
	Evidence Evaluated
	LEPG Rating

	Strengths
	Areas for Improvement
	Summarize evidence below
	Circle rating for each category

	
	
	
	Rate performance for each measure and average.
Did not meet/low = 1
Partially met /low average= 2
Met/high average = 3
Exceeded/high = 4



Summative LEPG Rating Scoring Matrix
Using the summative ratings and rationale table on the previous pages, the evaluator should record the leader’s summative ratings in the matrix for each category to calculate the final summative LEPG Rating. Please note that this table provides one possible option for weights for each category or measure.
	Summative LEPG Rating Scoring Matrix

	Performance Measure
	Results
	
	Weight
	
	Weighted Results

	Professional Practice Rating
	
	X
	0.40
	=
	

	
	
	
	
	
	+

	Professional Growth Rating
	
	X
	0.10
	=
	

	
	
	
	
	
	+

	School Conditions Rating
	

	
	0.10
	
	

	
	
	
	
	
	

	School Growth Rating
	

	X
	0.15
	
	

	
	
	
	
	
	+

	Learner Growth Rating
	
	X
	0.25
	
	

	
	
	
	
	
	=

	
	LEPG Rating
	



Final Summative LEPG Rating Signatures of Agreement
Upon sharing the final summative LEPG Rating and meeting to discuss the rating, the leader and evaluator should sign a completed version of this form that reflects their shared understanding of the leader’s final summative LEPG Rating.

Leader signature: ___________________________________	Date: ___________________

Evaluator signature: __________________________________	Date: ___________________
[bookmark: _Toc402338346]
Plans and Pathways
Leaders may use this last section of the form to record their initial thoughts for next year’s professional growth plan, based on the current year’s summative evaluation score. In the following school year, leaders will revisit this completed section to inform their self-reflection and self-evaluation for the beginning-of-year conference.
Check the box for the leader’s plan type:
· Individualized Growth Plan[footnoteRef:5] [5:  For leaders who received a “proficient” or “distinguished” rating in the previous year.] 

· Monitored Growth Plan (i.e., Improvement Plan)[footnoteRef:6] [6:  For leaders who received a “developing” or “ineffective” rating in the previous year. Leaders rated “ineffective” might have two “builder” goals instead of one “builder” and one “extender” goal.] 

Preliminary Professional Growth Planning for Next School YearTo be filled in by leader at the end of the year to plan for the following year’s growth and evaluation

	Goal
(briefly note idea for goal here)
	Implementation Strategies and Evidence of Progress
(What will the leader do? AND What evidence will the leader collect to show goal has been met?)

	Builder Goal:
	

	Extender Goal:
	




































	

1


2


3


4


5

















Use of Time
Strongly Agree/Agree	
Class sizes are reasonable such that teachers have the time available to meet the needs of all students.	Teachers have time available to collaborate with colleagues.	Teachers are allowed to focus on educating students with minimal interruptions.	The non-instructional time provided for teachers in my school is sufficient.	Efforts are made to minimize the amount of routine paperwork teachers are required to do.	Teachers have sufficient instructional time to meet the needs of all students.	Teachers are protected from duties that interfere with their essential role of educating students.	AVERAGE FOR "TIME"	0.56000000000000005	0.43	0.23	0.67	0.75	0.34	0.45	0.49	
Facilities and Resources
Strongly Agree/Agree	
Teachers have sufficient access to instructional technology, including computers, printers, software and internet access.	Teachers have access to reliable communication technology, including phones, faxes and email.	Teachers have sufficient access to office equipment and supplies such as copy machines, paper, pens, etc.	Teachers have sufficient access to a broad range of professional support personnel.	The school environment is clean and well maintained.	Teachers have adequate space to work productively.	The physical environment of classrooms in this school supports teaching and learning.	The reliability and speed of Internet connections in this school are sufficient to support instructional practices.	AVERAGE FOR "FACILITIES AND RESOURCES"	0.63600000000000001	0.84499999999999997	0.81899999999999995	0.81399999999999995	0.71099999999999997	0.84299999999999997	0.84	0.58499999999999996	0.761625	
Community Support and Involvement
Strongly Agree/Disagree	
Parents/guardians are influential decision makers in this school.	This school maintains clear, two-way communication with the community.	This school does a good job of encouraging parent/guardian involvement.	Teachers provide parents/guardians with useful information about student learning.	Parents/guardians know what is going on in this school.	Parents/guardians support teachers, contributing to their success with students.	Community members support teachers, contributing to their success with students.	The community we serve is supportive of this school.	AVERAGE FOR "COMMUNITY SUPPORT AND INVOLVEMENT" 	0.64	0.80100000000000005	0.77300000000000002	0.93799999999999994	0.76800000000000002	0.63900000000000001	0.754	0.754	0.75837500000000002	
Managing Student Conduct
Strongly Agree/Disagree	
Students at this school understand expectations for their conduct.	Students at this school follow rules of conduct.	Policies and procedures about student conduct are clearly understood by the faculty.	School administrators consistently enforces rules for student conduct.	School administrators support teachers' efforts to maintain discipline in the classroom.	Teachers consistently enforce rules for student conduct.	The faculty work in a school environment that is safe.	AVERAGE FOR "MANAGING STUDENT CONDUCT" 	0.876	0.73299999999999998	0.88100000000000001	0.745	0.90200000000000002	0.77900000000000003	0.93700000000000006	0.83614285714285697	
Teacher Leadership
Strongly Agree/Agree	
Teachers are recognized as educational experts.	Teachers are trusted to make sound professional decisions about instruction.	Teachers are relied upon to make decisions about educational issues.	Teachers are encouraged to participate in school leadership roles.	The faculty has an effective process for making group decisions to solve problems.	In this school we take steps to solve problems.	Teachers are effective leaders in this school.	Teachers have an appropriate level of influence on decision making in this school.	AVERAGE FOR "TEACHER LEADERSHIP"	0.83399999999999996	0.89100000000000001	0.85099999999999998	0.84199999999999997	0.745	0.79100000000000004	0.83	0.64200000000000002	0.80325000000000002	
School Leadership 1
Strongly Agree/Agree	
The faculty and leadership have a shared vision.	There is an atmosphere of trust and mutual respect in this school.	Teachers feel comfortable raising issues and concerns that are important to them.	The school leadership consistently supports teachers.	Teachers are held to high professional standards for delivering instruction.	The school leadership facilitates using data to improve student learning.	Teacher performance is assessed objectively.	Teachers receive feedback that can help them improve teaching.	The procedures for teacher evaluation are consistent.	The school improvement team provides effective leadership at this school. 	The faculty are recognized for accomplishments.	AVERAGE FOR "SCHOOL LEADERSHIP 1"	0.82	0.79800000000000004	0.77600000000000002	0.877	0.94799999999999995	0.92300000000000004	0.9	0.88400000000000001	0.92600000000000005	0.82199999999999995	0.84599999999999997	0.86545454545454503	
School Leadership 2
"School leadership makes a sustained effort to address teacher concerns about:"
Strongly Agree/Agree	
Leadership issues	Facilities and resources	The use of time in my school	Professional development	Teacher leadership	Community support and involvement	Managing student conduct	Instructional practices and support	New teacher support	AVERAGE FOR "SCHOOL LEADERSHIP 2"	0.81699999999999995	0.86	0.86199999999999999	0.82599999999999996	0.85899999999999999	0.84699999999999998	0.83399999999999996	0.90200000000000002	0.85299999999999998	0.85111111111111104	
Professional Development
Strongly Agree/Agree	
Sufficient resources are available for professional development in my school.	An appropriate amount of time is provided for professional development.	Professional development offerings are data driven. 	Professional learning opportunities are aligned with the school’s improvement plan.	Professional development is differentiated to meet the needs of individual teachers.	Professional development deepens teachers' content knowledge. 	Teachers have sufficient training to fully utilize instructional technology.	Teachers are encouraged to reflect on their own practice.	In this school, follow up is provided from professional development. 	Professional development provides ongoing opportunities for teachers to work with colleagues to refine teaching practices.	Professional development is evaluated and results are communicated to teachers.	Professional development enhances teachers' ability to implement instructional strategies that meet diverse student learning needs.	Professional development enhances teachers' abilities to improve student learning.	AVERAGE FOR "PROFESSIONAL DEVELOPMENT"	0.68200000000000005	0.83699999999999997	0.81499999999999995	0.92400000000000004	0.73199999999999998	0.745	0.749	0.87	0.71099999999999997	0.78400000000000003	0.59599999999999997	0.81599999999999995	0.81799999999999995	0.77530769230769203	
Instructional Practices and Supports
Strongly Agree/Agree	
State assessment data are available in time to impact instructional practices.	Local assessment data are available in time to impact instructional practices.	Teachers use assessment data to inform their instruction.  	The curriculum taught in this school is aligned with Common Core Standards.	Teachers work in professional learning communities to develop and align instructional practices. 	Provided supports (i.e. instructional coaching, professional learning communities, etc.) translate to improvements in instructional practices by teachers.	Teachers are encouraged to try new things to improve instruction.	Teachers are assigned classes that maximize their likelihood of success with students.	Teachers have autonomy to make decisions about instructional delivery (i.e. pacing, materials and pedagogy).	AVERAGE FOR "INSTRUCTIONAL PRACTICES AND SUPPORTS"	0.69499999999999995	0.88800000000000001	0.95299999999999996	1	0.83399999999999996	0.82199999999999995	0.91700000000000004	0.78700000000000003	0.879	0.86388888888888904	
360-Degree Survey Responses by LEPG Core Proposition
Strongly Disagree	Core Proposition 1	Core Proposition 2	Core Proposition 3	Core Proposition 4	Core Proposition 5	Core Proposition 6	10	0	20	0	3	12	Disagree	Core Proposition 1	Core Proposition 2	Core Proposition 3	Core Proposition 4	Core Proposition 5	Core Proposition 6	35	30	57	4	20	28	Agree	Core Proposition 1	Core Proposition 2	Core Proposition 3	Core Proposition 4	Core Proposition 5	Core Proposition 6	40	68	41	69	58	35	Strongly Agree	Core Proposition 1	Core Proposition 2	Core Proposition 3	Core Proposition 4	Core Proposition 5	Core Proposition 6	12	16	4	27	13	10	I Don’t Know	Core Proposition 1	Core Proposition 2	Core Proposition 3	Core Proposition 4	Core Proposition 5	Core Proposition 6	3	0	3	0	6	15	image2.emf



Measures



The percentage of students who scored proficient or 
above on the 2013-14 NECAP and the 2012-13 PAAP.



The percentage of students who scored proficient or 
above on the 2013-14 NECAP and the 2012-13 PAAP.



Growth



Measures the collective growth of individual students,
that is, how well did individual students (not the aver-
age of all students) improve from the previous year
when they look the test in the previous grade level.
Generally, a 50 would indicate that half of all students
advanced a level of proficiency OR maintained a level
at or above proficiency. Divide by 2 to get the total school 
points.



Measures the collective growth of individual students,
that is, how well did individual students (not the aver-
age of all students) improve from the previous year
when they look the test in the previous grade level.
Generally, a 50 would indicate that half of all students
advanced a level of proficiency OR maintained a level
at or above proficiency. Divide by 2 to get the total school 
points.



Growth among students who - in the previous testing 
year - scored in the bottom 25%. That is, what was the 
growth among students who were particularly 
struggling in the previous year to the most recent year.
Divide by 2 to get the total school points.



Growth among students who - in the previous testing 
year - scored in the bottom 25%. That is, what was the 
growth among students who were particularly 
struggling in the previous year to the most recent year.
Divide by 2 to get the total school points.



Totals



School Report Card 2014



Acton Elementary School This School's Grade



Assessment participation: State assessments provide important information that informs classroom 
instruction and school improvement. The participation of all students ensures the progress of all learners is 
valued and reflected, and provides the most accurate picture of school strengths and challenges.  Additionally, 
schools are required by State and federal law to meet at least a 95 percent participation rate. Participation of 
less than 90 percent results in an automatic “F” and participation between 90 and 95 percent results in a one 
letter grade reduction.



This school's participation rate is 100% Reduction for inadequate participation: None



Calculating the Score



How the points translate
      to a letter grade



         A = 300 plus
         B = 280
         C = 225
         D = 200
         F = less than 200



Proficiency



Grades 3-8



School
Points



61.3



77.4



31.0



40.1



29.8



35.2



274.8



100



100



50



50



50



50



400



Maximum
Available
  Points



School Average
Maine Average



Math 61.3%



77.4%Reading



61.9Math - All Students



80.3Reading - All Students 



59.7Bottom 25% - Math



70.3Bottom 25% - Reading 



Principal TRICIA BOIVIN
(207) 636-2100



Superintendent KENNEY ALDRICH
(207) 636-2100



School Website www.acton.k12.me.us/



Previous Grade: C



Note: Schools/districts have had an opportunity to verify all data utilized in their report card.
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