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urls to look at today

e http://www.ncscpartners.org/

e https://wiki.ncscpartners.org/index.php/Main_Page

e http://www.maine.gov/doe/alternate/
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What is NCSC AA-AAS?

e National Center and State Collaborative Alternate
Assessment based on Alternate Achievement
Standards.

— Grades 3 - 8 and the 39 year of High School

— English Language Arts, Literacy and Mathematics
— On-line

— Standards based

*

PWcme

Departmen

Educohon




18 States

- RI

NE
uT L

KS Mo KY

.
.

NM

™

@ District of Columbia
Q
@ Pacitc Assessment Consortium (PAC-6)

it

- Tier I State

HI

XMaine

Department of

Education




NCSC AA-AAS

e The NCSC AA-AAS is developed to ensure that all students are
able to participate in an assessment that is a measure of what
they know and can do in relation to proficiency Standards
(CCSS). NCSC offers a system of curriculum, instruction, and
professional development that will allow students with the most
significant cognitive disabilities to access grade-level content
aligned to the CCSS.

e The NCSC AA-AAS is designhed to meet the requirements of the
Elementary and Secondary Education Act (ESEA) and
Individuals with Disabilities Education Act (IDEA). These laws
mandate that all students participate in assessments that
measure grade-level content standards.
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e NCSC’s long-term goal is to ensure that students
with the most significant cognitive disabilities
achieve increasingly higher academic outcomes
and graduate from high school capable of pursuing
post-secondary options. (college, career, and
community ready)
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e \Welcome to the National Center and State Collaborative

Alternate Assessment based on Alternate Achievement
Standards. (NCSC AA-AAS) training.

e |ntroduce the NCSC Alternate Assessment

= Assist you with maneuvering around websites

= Prepare you for administrating the NCSC assessment
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Eligibility Criteria

e State Assessment
must be addressed
every year

 “No exemptions”

< New eligibility
criteria for new
assessment coming
Spring 2015
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MAINE'S ALTERNATE ASSESSMENT PARTICIPATION GUIDELINES.

The criteria for participation in the Maine’s Alternate Assessment indicate that the student’s disability is
pervasive across the content areas. Thus, a student who participates in Maine’s Alternate Assessment will
participate in all content areas. There will be no partial participation in the alternate assessment.

Eligibility Criteria Eligibility Criteria Descriptors Agree (Yes} or
Disagree (No)?
Provide documentation
for each
1. The student has a Review of student records indicale a disability or multiple Yes / No
significant cognitive disabilities that significantly impact intellectual functioning and
disability adaptive behavior.
*Adaptive behavior is defined as essential for someone fo live
independently and to function safely in daily fife.
2. The student is leaming | The student is leaming content based on grade level altemate Yes / No
content standards linked achievement standards that are linked to Maine’s Leaming
to (derived from) the Results.
Updated Maine Leaming
Results
3. The student requires The student: Yes / No

extensive direct
individualized instruction
and substantial supports
to achieve measureable
gains in the grade-and
age-appropriate
curriculum.

* requires extensive, repeated, individualized instruction and
support that is not of a temporary or transient nature.

* uses substantially adapted and modified materials and
individualized methods of accessing information in alternative
ways to acquire, maintain, generalize, demonsirate and transfer
skills across multiple settings.

The student is eligible to participate in Maine’s Alternate Assessment if all

responses above are marked Yes.
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MAINE'S_ ALTERNATE ASSESSMENT PARTICIPATION GUIDELINES.
Maine has adopted the National Center and State C ive (NC SC) criteria for icipation in the NC SC
Alternate for ELA The criteriaindicates thata student's disability is pervasive
Thus, a student’ ates inthe NCSC Al
all content areas. Parti: i inthe alternats i i all

ETigibility Criteria Eligibility Criteria Agree (Yes)or
Disagree (Noj?
Provide documentation

T Feviewol fyormutiol

disability adaptive behavior.

*Adapl
independently and tofunction safelyin daily iife.
2. The studentislea Tie sfudentis Tearning conter basedon grace level alternate Yes T No
i ine’s Leaming

ked thatare
to (derivedfrom)the Results.

Updated MaingLeaming
Results

3. The studenfrequires | The sfudent: Yes 7 No

xiensive direct * repeated, i i
not of atemporary or

. and

to achis [: of i

gainsinthe grade-and | ways to acquire, maintain, generalize, demonstrate andtransfer
age-appropriate skills across multiple settings.

curriculum:

The student is eligible to in Maine's ifall
responses above are marked Yes.

In addition, evidence for the decision for parti Maine's Altamate is Not Based on:
1A disability category or label
2. Poor attendance orextended absences
3. Native language/social/cultural or economic difference
4. Expected poerp th 1 educati
5. Academic and other services student receives
6. Educational environment or instructional setting
7. Percent oftime receiving special education
8 English Language Leamer (ELL) status
9. Low reading level'achievement level
10. Anticipated student's disruptive behavior
11. Impact of student scores on accountability system
12. Administrator decision
13. Anticipated emotional duress
14. Need for dations (e g, assistive g7/AAC) to
not above will b omputer Adaplive
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Balancing Act

e Dally Living skills

e Enrolled Academic
Content

e Seeing the big picture
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Quality Indicators for Instructional Resources

e Promote Proficiency Standards
— By using the Core Content Connectors (CCC)

e Dually aligned with Learning Progressions and
proficiency standards

e Set High expectations for all students

e Apply principals of universal design for learning
e Apply evidence-based teaching practices

e Offer options for ALL in the 1%

e Provide a teacher-friendly resource that promotes
effective instruction
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Assume Competence

1. What do | assume about the student’s capability?

2. How do | interpret lack of engagement and/or disruptive
behaviors?

3. Do | assume the student doesn’t know something?
4. Do | connect skills and facts to big ideas?

5. Do | start with the standard and work toward skills and
concepts?

6. Do | provide supports so students not only complete an
activity but also learn the content?

7. Do | provide students ways to interact
with materials and activities?
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e All of the NCSC instructional supports have been
developed for students with significant cognitive
disabilities.

e The state assessment for students with significant
cognitive disabilities is the alternate assessment.
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Home Page

€ NCSC Partners - Welcome to the National Center and State Collaborative! - Google Chrome = | = @

€ = C [J www.ncscpartners.org =

National Center and State Collaborative

Latest Updates

Chris Domaleski Discusses the TAO
(Open Source Testing Platform) of
NCSC for TAO Days 2014

Oct 27 2014 11:00 AM 0 Comments

Chris Domaleski with the National Center for the
Improvement of Educational Assessment (NCIEA)
prepared this video address for the TAO Days conference
held in Budapest Hungary on September 22, ... more

NCSC Workstation and Bandwidth
Requirements for Pilot 2

125 2014 3:15 PM 0 Comments

The National Center and State Collaborative has issued
the following d t regarding the technology
requirements for Pilot 2

NCSC Wi ion and B idth Requi ts for Pilot
2 PDF more

Welcome to the National Center and State Collaborative!

The National Center and State Collaborative (NCSC) is a project led by five Egsso(iu%ejgﬁslal—ill?blag d Instruction

centers and 24 states (13 core states and 11 Tier Il states) to build an alternate Aqx 15 2014 1245 P Cormmenis
assessment based on alternate achievement standards (AA-AAS) for students

. . " N o The ultimate goal of the NCSC project is to ensure that
with the most significant cognitive disabilities. The goal of the NCSC project is to

students with the most significant cognitive disabilities

ensure that students with the most significant cognitive disabilities achieve achieve increasingly higher academic outcomes and
increasingly higher academic outcomes and leave high school ready for post- leave high school ready for ... more
secondary options. More v

http://www.ncscpartners.org/
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Resources

€ - ~ NCSC Partners - Resources - Google Chrome [ =]
€ C | [) www.ncscpartners.org/resources &=
Resources -

QOct 21 2014 2:45 PM

Pilot 2 Test Administration Manual now publicly available,

On October 20, 2014 we began the second phase of the NCSC large-scale pilot testing of our summative assessment. Pilot 2 is part of the NCSC

comprehensive approach to field testing of our system and items. Pilot 2 specifically is designed to help us refine our test forms prior to our operational

test in Spring 2015. We anticipate that there will be a few revisions to the TAM prior to operational testing, but given the intensive work that has been

completed for our multi-phase field testing, the TAM represents a good overview of our procedures for test administration. You may view or download the

NCSC Pilot 2 TAM here: Test Administration Manual for Pilot 2 (PDF) —

NCSC Overview T AM S

NCSC General Handout
The NCSC General Handout provides information about the project in general including a brief introduction of project goals, organizational partners. and

state partners. The questions addressed by this handout are general in nature such as Why do we need a new alternate assessment? and Will the NCSC
assessment be available to all states? Please click here (PDF) to learn more about the project.

NCSC Policymaker Handout

The NCSC Policymaker Handout is focused on the design of the NCSC i t. While it includes an introduction of the project goals,
organizational partners, and state partners, it also provides information targeting the format of the assessment, grades and content areas to be assessed,
and the use of technology in the ent. Please click here (PDF) to leam more \A'II l( I I I N K

NCSC Curriculum and Instruction Resources AL

We have posted our core curriculum and instruction resources on a public wiki (https://wiki ncscpartners org), created to host the materials that educators
will need to deliver instruction aligned to the C: Core State (CCSS). The ials are grouped in three categories, two of which are ready
for use:

« Curriculum Resources - What to Teach (reference r ial d to reinft di " und ding of iculum content) and

« Instructional Resources - How to Teach (reference materials created to support classroom teaching).

More resources will be added in the next months. The third component will become active over the next year. Classroom Solutions (solutions or
accommodations created by educators and shared).

Please use the orientation to NCSC resources to support your use of the materials, which you can find here http://www ncscpartners org/resources-cop-
presentations. In the near future, additional professional develop dules will be posted on these pages and on the multimedia tab

TAM — wiki link — Curriculum Resources & Instructional
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. l"'l CS C SCHEMA for Common Core State Standards Resources

Natisaal Center and State Collsharative MNCSC Instructional Resources

Common Core State Standards » Core Content Connectors - Learning Progressions

What to Teach

|

Instructional
Families

WHAT TO TEACH

Content
Modules Graduated

Understandings

How to Teach

Curriculum Resource

HOW TO TEACH

Instructional

Guides
Resource Guide

[ =Standards documents
= Documents that promote teacher
wnderstanding of the content
> = Doctuments that promote instruction of
the comtent
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NCSC Wiki - Google Chrome (== &3]

C' & https://wiki.ncscpartners.org/index.php/Main_Page W

& Login

Page Discussion Read View source View history Go || Search

Main Page

NCSC WIKI
Welcome to the National Center and State Collaborative Wiki!
Navigation The National Center and State Collaborative (NCSC) is a project led by five centers and 24 states, building an alternate assessment based on altemnate achievement standards (AA-
Main page AAS) for students with the most significant cognitive disabilities. The goal of the NCSC project is to ensure that students with the most significant cognitive disabilities achieve
Current events increasingly higher academic outcomes and leave high school ready for post-secondary options. This wiki was created by the University of Kentucky to host the curriculum and
instruction materials developed by UNCC and a series of informational modules developed by the University of Kentucky. The wiki and the materials hosted here help educators
Recent changes

Random page

Help

Toolbox

What links here
Related changes
Special pages
Printable version
Permanent link

All Resources O

accomplish the NCSC goals and deliver instruction aligned to the Common Core State Standards (CCSS).

Wiki Resources

Curriculum Resources - What to Teach; Curriculum Resources are reference materials created to reinforce educators’ understanding of curriculum content (found in the top half of
the resource schema below)

Instructional Resources - How to Teach; Instructional Resources are reference materials created to support classroom teaching (found in the bottom half of the resource schema
below)

Educator Professional Development and Parent Resources — Presentations and interactive modules designed to supplement written NCSC materials, as well as written
summaries about the NCSC project, explore teaching and leaming for students with significant cognitive disabilities, and provide broad coverage of topics of interest to educators
and parents alike.

Quick Links

O + All Resources - Browse curriculum and instruction resources in the wiki by category (CCCs, Element Cards, Content Modules, etc)

e NCSC Partners - Parent Resources @& - The NCSC Partners website includes a wealth of information available to parents and interested others. The resources referenced on this
site include summaries, explanations and descriptions of work related to the NCSC project. These topics of this work include: NCSC Project Descriptions, Curriculum and
Instructional Resources, Alternate Assessment. IEP Team Guidance for Participation in Alternate Assessment, College and Career Readiness for Students with Significant
Cognitive Disabilities, Communicative Competence, and tools for sharing NCSC information.

e NCSC Partners ¢ - Visit ncscpartners.org for more information about the National Center and State Collaborative.

e The SCHEMA for Common Core State Standards Resources
The graphic below presents the relationships between Curriculum and Instructional Resources developed in the NCSC grant. Click on the name of a resource to access further
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All Resources

"

€ All Resources - NCSC Wiki - Google Chrome
Al
€ > C' {8 httpsy//wikincscpartners.org/index.php/All_Resources | =
& Login
Page Discussion Read View source View history . Go || Search

All Resources

NCSC WIKI
This page contains all categories of resources, click on one of the links to quickly find lists of all resources available in that category.
Navigation
i rriculum . . matic Activities for . .
“Cna:'rne:?gsenls Core Content | CCCs by Common Core | Content g:so?;e Element | Instructional Instructional Presentations ggtele:lslc 5‘::;;:15 o Universal Design
Y Connectors State Standards Modules N Cards | Resource Guide |Families P . 4 for Leaming Units
Recent changes Guides Instruction
Random page
Help
All Resources This page was last modified on 24 October 2014, at 13:36.
This page has been accessed 20,641 times.
Toolbox

. A - a1 Powered by
D Privacy policy About NCSC Wiki Disclaimers "Q-" e o
Related changes
Special pages
Printable version
Permanent link
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Instructional Resource Guide

Instructional Resource Guide on
Prompting and Instructional Strategies

The purpose of the Instructional Resource Guide:

* To provide guidance for teachers regarding evidence-based prompting and instructicnal strategies to
be used to teach students with significant disabilities

* To serve as a companion document to the SASSIs for teachers to reference quickly and easily

* To help educators build knowledge of the essential systematic instructional methods and prompting
strategies that are used in SASSIs to teach students targeted skills

Systematic Instruction
# Teaching focused on specific, measurable responses that may either be discrete or a chained task, and

® T h is reso u rC e C an :]r:?r]tc?glises::glrrlser;e;:rt;:c;fug:lame use of defined methods of prompting and feedback based on the

= will include:

I o Prompting
be implemented b
= Format of instruction
H H o TaskAnalysis
Immediately v
Finding a Response Mode
# |tisimportant to identify the best way for your student to show what they know
o Point
Pull-off
Grab
Eye gaze
Say
Write

= Focus on explicit
instruction and u—
. Use Picture Communication Vs\fsrtem 7
b e St p raCtI C e S fo r - Theiholfes ‘::5853:?:::;:groﬂlt:imbc:t;:a:t::\c;the student can perform independently

Time Delay

te aC h I n g St u d e n tS There are two types of time delay, constant time delay and progressive time delay. This Instructional Resocurce

Guide focuses on Constant Time Delay; however, it does provide a brief explanation of Progressive Time Delay.

Wlth Slg n Ifl Cant Additional Prompting Strategies

There are additional prompting strategies that are not covered in this instructicnal resource guide that may be
helpful when teaching your students. These strategies were not included because they are not used in the

C O g n itive SASSIs. These include, but are not limited to most to least prompting, simultaneous prompting, and graduated
guidance.
disabilities

000 o0oo0o0ao
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What is Included In Instructional
Resource Guide?

Scripts for how to

= Overview of Systematic Implement:
Instruction

Constant Time Delay
e |Importance of Finding a (CTD)
Response Mode
« System of Least
- Explanation of Instructional Prompts (LIP)
Strategies and “how to”
« Model, Lead, Test

e Provides sample script for math
and ELA skill for each « Example/Non-example
iInstructional strategy Training

e Troubleshooting Q&A

*
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€ Instructional Resource Guide - NCSC Wiki - Google Chrome

P e e

(== =]

€ > C 8 httpsy//wikincscpartners.org/index.php/Instructional_Resource_Guide

6. Encourage and praise the student after independent, correct responses.

Examples of Prompting Hierarchies

Natural Natural
Verbal ‘Gesture
Prompt . Prompt
Light Physical
Prompt
Full Physical Prompt
Prompting Hierarchy
/ Ti%%
I Verbal = %
‘s;"'? i (L] ﬁ
& [ Physical (partial.full i
§ Full Physical i

http://mast.ecu.edu/modules/ta/lib/images/slide11.jpg &
Prompting Hierarchy for Literal Text Recall

Natural Cue: Question (e.g., Who is the main character?)

Verbal Prompt 1: Reread 3 sentences containing answer
Verbal Prompt 2: Reread sentence containing answer

Dl
[[
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Additional Prompting

€ Instructional Resource Guide - NCSC Wiki - Google Chrome == P
RO —
€ - C' | B8 https;//wikincscpartners.org/index.php/instructional_Resource_Guide#Additional_Prompting_Strategies o =

0

Page Discussion Read View source View history

Instructional Resource Guide

3C WIKI
The Instructional Resource Guide serves as a source of information about evidence-based best practice in instruction for students
| disabilities. The guide thoroughly reviews instructional strategies that are based on theories of Applied Behavior Analysis (ABA).
" These evidence-based practices in instruction indude strategies such as: prompting,systematic instruction,and use of feedback anc
ge explains the use of these practices in the Mathematics Activities for Scripted Systematic Instruction (MASSIs) and the LASSIs
events
changes . .
L pae The purpose of the Instructional Resource Guide:
« To provide guidance for teachers regarding evidence-based prompting and instructional strategies to be used to teach students wit
rces e To serve as a companion document to the MASSIs (Math Activities with Scripted Systematic Instruction) and LASSIs (Language /
Instruction)
* To help educators build knowledge of the essential systematic instructional methods and prompting strategies that are used in the
students targeted skills
ks here
changes
pages
= version Contants (i)
entiink 1 Systematic Instruction

2 Time Delay

3 Additional Prompting Strategies

4 Additional Resources

5 Finding a Response Mode

6 Point to the correctresponse when given an array

7 Pull-off =
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Learning Progressions Framework

e Define research-based pathways for learning;

e Developed and refined using available research
and evidence;

e Have clear binding threads that articulate the
essential core concepts and processes of a
discipline (sometimes called the ‘big ideas’ of the
discipline); and

e Learning Targets and Progress Indicators
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Core Content Connectors (CCCs)

- |dentify the most salient grade-level, core academic
content in ELA and mathematics found in both the
Common Core State Standards (CCSS) and the
Learning Progression Framework (LPF);

e |llustrate the necessary knowledge and skills you
need, in order to reach the learning targets within
the LPF and the CCSS;

e Focus on the core content, knowledge and skills
needed at each grade to promote success at the
next; and

= Identify priorities in each content area to guide the
instruction for students in this population and for the
alternate assessment.
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Graduated Understandings

e The Graduated Understandings promote teacher
understanding of the Common Core State
Standards (CCSS) and provide strategies for moving
students toward a similar understanding.

e The Graduated Understandings are comprised of
two pieces: the Instructional Families and the
Element Cards. These two pieces used together
present educators with the progression of content
across grades and with instructional strategies that

Include possible supports and scaffolds:
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Core Content Connectors

*

Progress Indicator: M.RI.g analyzing how an author develops ideas and supports a thesis orreasoning

Core Content Connectors: 6

CCSS Anchor Standards

Common Core State Standard

6.RI.g1 Identify key individuals, events, or
ideasin a text.

Key Ideas and Details
R3. Analyze how and why individuals, events,
and ideas develop and interact over the
course of a text.

6.R1.3 Analyze in detail how a key individual,
event, oridea is introduced, illustrated, and
elaboratedina text (e.g., through examples
or anecdotes).

6.Rl.g2 Determine how key individuals,
events, orideas are introduced in a text.

Key Ideas and Details
R3. Analyze how and why individuals, events,
and ideas develop and interact over the
course of a text.

6.R1.3 Analyze in detail how a key individual,
event, oridea is introduced, illustrated, and
elaboratedina text (e.g., through examples
oranecdotes).

6.Rl.g3 Determine how key individuals,
events, orideas are illustrated in a text.

Key Ideas and Details
R3. Analyze how and why individuals, events,
and ideas develop and interact over the
course of a text.

6.R1.3 Analyze in detail how a key individual,
event, or idea is introduced, illustrated, and
elaboratedina text (e.g., through examples
oranecdotes).

6.Rl.g4 Determine how key individuals,
events, orideas are elaborated or expanded
onin atext.

Key Ideas and Detailsl
R3. Analyze how and why individuals, events,
and ideas develop and interact over the
course of a text.

6.R1.3 Analyze in detail how a key individual,
event, oridea is introduced, illustrated, and
elaboratedina text (e.g., through examples
oranecdotes).

6.Rl.g5 Identify an argument or claim that
the author makes.

Integration of Knowledge and Ideas
R8. Delineate and evaluate the argument and
specific claims ina text, including the validity
of the reasoning as well as the relevance and
sufficiency of the evidence.

6.R1.8 Trace and evaluate the argument and
specific claims in a text, distinguishing claims
that are supported by reasons and evidence
from claims that are not.

6.RIl.g6 Evaluate the claim or argument;
determine if it is supported by evidence.

Integration of Knowledge and Ideas
R8. Delineate and evaluate the argument and
specific claims ina text, including the validity
of the reasoning as well as the relevance and
sufficiency of the evidence.

6.R1.8 Trace and evaluate the argument and
specific claims in a text, distinguishing claims
that are supported by reasons and evidence
from claims thatare not .

6.Rl.g7 Distinguish claims or arguments from
those that are supported by evidence from
those that are not.

Integration of Knowledge and Ideas
R8. Delineate and evaluate the argument and
specific claims ina text, including the validity
of the reasoning as well as the relevance and
sufficiency of the evidence.

Comprehension and Collaboration

6.R1.8 Trace and evaluate the argument and
specific claims in a text, distinguishing claims
that are supported by reasons and evidence
from claims that are not

6.5L.3 Delineate a speaker’'s argument and
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CCCs linked to CCSS

R

CCSS View: Math

Counting and Cardinality
Know number names and the count sequence.
1. Count to 100 by ones and by tens.
€CCs linked to K.NO.l1lal Rote count up to 10
K.cC1 K.NO.la2 Rote count up to 31
K.NO.1a3 Rote count up to 100
1.NO.la5 Rote count up to 31
1.NO.1a6 Rote count up to 100*
2.NO.1aS Rote count up to 100
2. Count forward beginning from a given number within the known sequence (instead of having
to begin at 1)
CCCs linked to 1.NO.1a7 Count forward beginning from any given number below 10
K.cCc.2
3. Write numbers from 0-20. Represent a number of objects with a written numeral 0-20 (with O
representing a count of no objects).
CCCs linked to K.NO.1d1 Identify numerals 1-10
K.cc.3 .NO.1d2 identify the numerals 1-10 when presented the name of the number
-NO.lel Write or select the numerals 1-10
.NO.1d3 Identify numerals 0-31
.NO.1d4 Identify the numeral up to 31 when presented the name
.NO.1le2 Write or select the numerals 0-31
-NO.1il Recognize zero as representing none or no objects
Count to tell the numbers of objects
4. Understand the relationship between numbers and quantities; connect counting to cardinality
a. When counting objects, say the number names in the standards order, pairing each
object with one and only one number name and each number name with one and only
one object.
Understand that the last number name said tells the number of objects counted. The
number of objects is the same regardless of their arrangement or the order in which
they were counted.
c. Understand that each successive number name refers to a quantity that is one larger.
CCCs linked to K.NO.1b2 Identify the set that has more.
K.cca
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CCCs for All Grades

Remember: In
the Wiki, you
keep scrolling,
there are no
breaks in
pages
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Graduated Understandings (GUs) and

Instructional Families

Distribution of Instructional Families: Patterns, Relations and Functions

{K-4) Elementary School Learning Targets

(5-8) Middle School Learning Targets

{9-12) High School Learning Targets

E.PRF-1 Use concrete, pictorial, and symbolic representations to
identify, describe, compare, and model situations that invoive
change.

M.PRF-1 Describe and compare situations that involve change
and use the information io draw conclusions:

» Model contextual situations using muitiple representations;

s Caiculate rates of change for reai-world situations (constant)

H.PRF-1 Approximate, calculate, model, and interpretchange.

« Use graphical and numerical data resulting from complex
sitvations;

s [Model complex real-world phenomena to make predictions
and provide explanations

E.PRF-2 Give examples, interpret, and analyze repeating and
qrowing patterns and functions involving the four basic operations

M.PRF-2 Give examples, interpret, and analyze a variety of
mathematical patterns, relations, and explicit and recursive
functions

H.PRF-2 Use trends and analyze a variety of mathematical
patterns, relations, and explicit and recursive functions.

Grade K | Grade 1 | Grade 2 | Grade 3 | Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 HS
Representing and Modeling Describing and Extending Problem Solving and Using
Problems Patterns Variables
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Graduated Understandings (GUs) and

Instructional Families

Qverview of CCCs: Pattemns, Relations and Functions

Describing and Extending Patlems | Problem Solving and Using Variables |1\ Proporional Relaionships and Graphing |
(5-8) Middle School Learning Targets
MPRF1 Descrbe and compare sifuabons that invaive change and use the informabon i draw conglusions;
v Wiodel confetual stuaions using muliple representaions,
v Calcwlale rates of change for realwond Situations (constand
MPRF.Z Give exampies, inferpret and analyze svanely of mathemabeal patems, relafions, and explicitand recursnve funchions

Grade § Grade § Grade 7 Grade &
SPRF.1b1 Given 2 paiems IrvobingMesame | GFRF.101 S0Ive feal-wongsinglesieplinear | 1PRF.191 S0WE reaWoriamula siep prodiems | d
conte (g.9., collecling marbles) determine the 1 | equations using whole numbers BEET
& berms and compare the values BEET TEE3
J0A3

5FRF 2a1 Generale a paflemat follows e
Mednile

piovided
4045

inequaltes ofthefom pi 0> ror e+ Q<.
where , g, and  are specific ralional numbers
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Instructional Families

Instructional Families - NCSC Wiki - Google Chrome

€ - C @ https//wikincscpartners.org/indexphp/Instructional_Families &
& Login
Page Discussion Read View source View history | Go || Search |
Instructional Families
NCSC WIKI

Instructional Families are a visual representation of the areas of curricular emphasis within and accross grade bands, the graphics facilitate perception of
related content. The Instructional Families are grouped into the Leaming Progressians Framework strands and reference the related Common Core State
Haoann Standards? CCSS for each Core Content Connector (CCC). The CCCs (grade-specific knowledge, skills and abilities) are organized into Instructional Families
based on the content students are expected to leam

Main page
Current events The Instructional Families are prasanted in three different views:
Recent changes K ) i . § =10 s
iy 1. By grade band and Learming Progression Strands: table of Learming Progression Framenwork targets for specific strands and grade bands, instructional families
Y color-coded accross the grade bands
All Resources 2 By grade and CCCs columnar presentation of CCCs by LPF leaming targets, broken out into grade levels, CCCs cross-referenced to related CCSS
3 By Instructional Family and CCCs. columnar presentation of instructional families with references to the related CCSS domain. The CCCs are arranged within
Toolbox each Instructional Family in a vertical ascending progression accross grades
Whatlinks here
Related changes o \ Math b
Special pages Instr Families in

Frintable version Instructional Families Data Analysis, Probability, and Statistics

Permanent ink Instructional Families: Geometry
Instructional Families: Measurement
Instructional Families: Number Operations

Instructional Families: Pattems

Instr Families in g
Reading Literary Text Distribution Chart
Reading Foundational Text Distribution Chart
Reading Informational Text Distribution Chart
Vocabulary Acquisition Distribution Chart

Instructional Families in Writing

Writina Acrass Text Tvnes Distribution Chart
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Instructional Families: Number Operations - NCSC Wiki - Google Chrome

€ | & hitpsy wikincscpartners.rgindex phpinstructionai_famies. Nurmbe

=l

5.38_Understanding_Base_Ten_ Number_System.

nbers.29-_Counting_and_Representing_Nu

#Overview_of_CCCs: Number_Operations_28Real_N
o Base Ten Number System; Determining Relative Position of Whole Numbers -

.11 High School Lawming Targees 1

umbers and maticn.

Base Ten Number System; Determining Relative Position of Whole Numbers

Overview of CCCs:

4) Elementory Schaol Learning Targets

01 B ety s ractons
« Count modk, and ectmate quantites
= Compare, oprosact, oo oo rumbers

- Aoy

ENO.2 Bust o undcstancing of compudations! siatepes and sfgarthms
= Pl o subrset, mutply. oo, and estenate,
. factors,

» Ideasdly mulples nd facors of wcle numters.




Areas of curricular emphasis within and across

grade bands

€ Instructional Families - NCSC Wiki - Google Chrome E@
e

€ - C 8 httpsy//wikincscpartners.org/index.php/Instructional _Families e =
entlink -

Instructional Families in Mathematics
Instructional Families: Data Analysis, Probability, and Statistics
Instructional Families: Geometry

Instructional Families: Measurement

Instructional Families: Number Operations

Instructional Families: Patterns

Instructional Families in Reading T
Reading Literary Text Distnbution Chart
Reading Foundational Text Distribution Chart
Reading Informational Text Distribution Chart
Vocabulary Acquisition Distribution Chart

Instructional Families in Writing
Writing Across Text Types Distribution Chart
Writing Informational Text Distribution Chart

Writing Persuasive Text Distribution Chart
Writing Literary Text Distribution Chart

Follow the links above to each of the Instructional Families to see graphic representations of ea
views.
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Instructional Families (ELA)

W ers.org/mediawiki/index.php/Instructional_Families_Readine © ~ @ B & X Y Yahoo S Results| @ Instructional Families: Readi... * .
. g ools__ Hels
In the Wlkl, v @~ 3§ [
you keep & Login
scrolling, there
are no breaks Page Discussion Read View source View history Search
In page
Instructional Families: Reading Informational Text K-12
SC WIKI
BACK TO Instructional Families
igon Contents [hide]
page 1 Labeling Reference Key
room Solutions 2 Reading Informational Text: Distribution of Learning Targets, CCSS Anchor Standards, and Instructional Families
nt events 3 Key Ideas and Details Grades K-2
nt changes 4 Craft and Structure Grades K-2
om page 5 Integration of Knowledge and |deas Grades K-2
6 Key Ideas and Details Grades 3-5
:sources 7 Craft and Structure Grades 3-5
8 Integration of Knowledge and |deas Grades 3-5
10X 9 Integration of Knowledge and |deas Grades 3-5
) 10 Key ldeas and Details Grades 6-8
s 11 Craft and Structure Grades 6-8
_eT ST 12 Integration of Knowledge and Ideas Grades 6-8
- page§ 13 Integration of Knowledge and Ideas Grades 6-8
== 14 Key Ideas and Details Grades 9-12
anent fink 15 Craft and Structure Grades 9-12
16 Integration of Knowledge and Ideas Grades 9-12
17 Printable Materials

Labeling Reference Key

Reference Format ” Reference Source I

ME-A1 This is the reference format for the learning targets found in Karin Hess's Learning Progressions
Frameworks (LPF), the Measurement (ME) strand.

|
. - e @nesc
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< Next are examples of Element Cards developed in
the National Center and State
Collaborative (NCSC) Alternate Assessment
Consortia. The purpose of the element cards is to
provide special educators ideas and ways they can
provide access to the ELA and Math standards
through essential understandings for students with
significant cognitive disabillities.
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Element Card

CTC 55 G EE. & Sraph proponional rSlSionsnips, ISTpreang The Lhi T3S 35 1he SIopes o1 he
graph. Compare two different proporiional relstions hips represented in differentways. For
example. compare 3 disfance-fime graph fo & disfance-iime equafion fo defenmine which of fwo

mowving obyecis has greafer speed.

CCC: | E.F‘HF.E.E| Represent proportional relationships on a Tine graph
| Strand: Fatems,
Relstionships and Funciions

FOQTESs Tndl T . Terspres ing E5 555 W 105
Izngths_ areas. and ofher quantiies measured in ke or differsnt units
Concrete Understandings: Representation:
+ Recognize 3 positive relationship = Graph 3 seni=es of coordinates on a
g; betwesn two varisbles. graph
R = |dentify given coordinates 3,y 35 3
EE point on 3 graph
E ] »  |dentify the intercept{s) on a graph
w g » Understand concepts, vocabulary and
£ symbols: coordinates, ordered pairs
{2y}, intercept, grid, axis, point,
propaortion, ling, skops

X Maine

Department of
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Suppested Instructional Strategies:

+ Teach explicitly that 3 coordinst= grid has two perpendicular lines, or axes, labeled like
number lines.

+ Teach explicitly how to recognize the relations hip betwesn v and x using the coordinatss of
several points (2.9, ¥ incra3sses 35 ¥ increases; the ratio is the same for all values if they a=
directhy proportional).

+ Provide multiple examples of line graphs with diffzrent, lsbeled coordinages and shopss.

= Teach explicithy how to plot coorinates on 3 grid and draw the line.

=+ Teach explicitly how to define a line provided on a grid by multipie coordinates.

+ Teach explicitly simple distancafime problems that illustrate how the rates of two objects
can be representad, analyzed and described graphically.

» Task Anzlysis

o Provide a senies of propontionsl coordingtes

o Present alzbeled graph

o |dentify the x coordinate and y coordinate and plot esch point

o List coordinates on 3 T-chart, (% in one column and y in the other) for 2sch s=t of
coordinates

o State the proportional relations; 1

Supports and Scaffolds:

= Grid paper with raised perpendicular lines {horizontal and vertical lines)and points
v Modsls

#  T-Chart, graphic crganizer




CCSS: 8. EE.5 Graph proportional relationships, interpreting the unitrate as the slope of the
graph. Compare two different proportional relationships represented in differentways. For

example, compare a distance-time graph to a distance-time equation to determine which of two
moving objects has greater speed.

CCC:| 8.PRF.1e2

Represent proportional relationships on a line graph

Strand: Patterns,

Relationships and Functions

Progress Indicator: M.PRF.1e represznting and computing unit rates associated with ratios of

i

lengths, areas, and other quantities masured in like or different units
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Essential Understandings

CTESTEEE 5 Graph prop TEETEnE IS, The Gnit 138 55 pe oTthe
graph. Compare i in diffe

example. compare a distance-fime graph fo a disf
moving o.tyecfs has glaa!erspeed

Iengfhs areas. ando.fharqual’iﬁﬂesmasumdm M(e wdﬂ‘]’alari um’fs

Concrete Understandings: Representation: Coneree mangs [ Representaor
" - etx:gn:eaﬁgsnawele onship - r[:p asenes COOrai ona
* Recognize a positive relationship ¢ (Graph a series of coordinates on a EE e . ?@:{wgwen?mmmm
- 5 point on 3 grapl
S between two variables. graph N th + Identy he mtsrast(s on s rsgh
- c - - - g - symbols: coord , o irs
T = « Identify given coordinates (xy) asa ] g e
- cC R i i roportion, line, 5|
5 E pDInt ona graph « Tasch '"-*“”‘.’.f' insi= grid has two icular lines, or axes, lsbeled like
W oW - - number lines. ) ) )
Lﬁ E * IdEntIinhE Iniemept(s) Dn a graph N gfgzjﬂmé:'g}ﬁmm;":lmma tm;{l‘:‘siaxmfg‘;ﬁmlmi
2 » Understand concepts, vocabulary and + Frovcie e oxampiesof i graghs it dfferen, i sbeied coordinazs and
- symbols: coordinates, ordered pairs e o sontinsis.
(M}: intercep-l: gl-id: axis:I pDinL - ::z:;aplnnbrslmplid;stam'tlmploblemsthatlllnsuahelmtherahﬁofmobjems
proportion, line, slope T Pt sarias ofproportions coondtas
o Present 3 lsbeled graph
o ldentify thex i d y coordinate and plot
o List coordinates on 3 T-chart, {x in one column and y in the other) for each set of
coordinates
‘State the proportional relations; _: _
SuppurtsandScaﬂulds
+  Grid paper with raised & lines {hork vertical li d points
* Models

= T-Chart, graphic organizer
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Suggested Instructional Strategies

TS5 B EE 5 Graph propornonal rElsions hps, INerprenng 1he LN 13iE a5 The Sope oTihe |
graph. Compare two different proporiional relstions hips represented in differentways. For
example. compare 5 disfance-fime graph fo & disfance-fime equation fo defermine which of fivo
moving objects has greaferspeed
CCC: | 5. FRF.%2Z | Represent proportional relationships on & line graph

and: ThE,
Relationships and Funciions

TOQTESS [N T . TRrEpres ing E5 555
Izngths. aress. and ofher guanfiies messured in ke or different wnifs
Concrete Understandings: Representation:
. _ _ . conerete” PN e e O coorss
Suggested Instructional Strategies: PR Rl o coerees o
— E I .
» Teach explicitly that a coordinate grid has two perpendicularlines, or axes, labeled like he . g‘?ﬂ“t‘g.g’;f:;”’d'mm“a
- m
number lines. EE »  |dentify the intercept{s) on a graph
I . . . . . i
» Teach explicitly how to recognize the relationship between y and x using the coordinates of ||* Z Qi gt e o g
several points (e.g., vy increases as x increases; the ratio is the same for all values ifthey are {.¥). intercept, grid, axis, point,
directly proportional). proportion. ine. slope
. ¥ prop . ) . . i i Sugpgested Instructional Strategies:
+ Provide multiple examples of line graphs with different, labeled coordinates and slopes. . Teac;nemlt_plicmrthatamrdinawridhastmp-erp-er-d'mlar lines, or axes, labeled like
. . . . number lines.
¢ Teach explicitly how to plot coordinates on a grid and draw the line. « Teach explicitly how to recognize the relaionship between y and x using the coordinates of
- . . . . - | points {2.g., v incrasses i :tha ratiois the for allwal ift
+ Teach explicitly how to define a line provided on a grid by multiple coordinates. ot o e e X Tncrestses fhe i the. e or sl valies ¥ ey ==
+ Teach explicitly simple distance/time problems that illustrate how the rates of two objects * Provie multipls examples of lin2 graphs with different, lsbeizd coordinaas and slopes.
b ted analvzed and described araphicall = Teach explicithy how to plot coomdinates on a grid and draw the line.
can be represented, Y grap Y. «  Teach explicitly how to define 3 fine provided on a grid by multige coordinates.
e Jask Analysis = Teach explicithy simple distancatime problems thatillusrate how the rates of two objects

i . . i can be represented, analyzed and described graphically.
o Provide a series of proportional coordinates «  Task Analysis

o Present a labeled graph > o Emideaseriﬁafpmportinnalmndinaﬁ
. N . ) o Present a labeled graph

o Identify the x coordinate and y coordinate and plot each point / o Identify the x coordinateand y coordinate and plot each point

o List coordinates on a T-chart, (x in one column andy in the other) for each set of °

List coordinates on @ T-chart, (% in one column and y in the other) for each set of

- coordinates
coordinates o 5tate the proportional relstions; _ @ _
; P - - Supports and Scaffolds:
o State the pl'Dle'tanﬂl relah[:-ns, - — = Grid paper with raised perpendicular lines {horizontal and vertical lines) and points
Supports and Scaffolds: + Modsls

= T-Chart, graphic organizer

s Grid paper with raised perpendicularlines (horizontal and vertical lines) and points
* Models
¢« T-Chart, graphic organizer

*
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CCS88: 2.0A1 Use addition and subtraction within 100 to solve one- and two-step word problems
involving situations of adding to, taking from, putting together, taking apart, and comparing, with
unknownsin all positions, e.qg., by using drawings and equations with a symbolforthe unknown number
to representthe problem.

Strand: Fatterns,
Relationships and Functions

Famil roblem

Vingan

CCC: | 2. PRF_1ch | Write or select an equation representing the problem and its solution

Grades 3-5 Reading Element Card — Informational Text — Connecting Diverse Media

and Formats

sing Variables

Grade 3

Grade 4

Grade b students:

Essential
Understandings

(=]

o

(=]

o

(=]

Do oo

uggested Instructiona

+ Teach explicitlythe meaning of “add” and “take away™ by connecting the vocabulary to known
language (e.g., “add” means plus, more, join; “take away” means less, fewer);

+ Teach/model “addingto” aset of object resultsin a larger set; teach take away™from a set of objects
results in a smaller set;

« Comparetwo sets of unequal number of objects and askthe student which set has been addedto
(larger set) OR which set has objects taken away (smallerset).

« Model, Lead, Test:

oncrete rs

Match the action of combining with
vocabulary (i.e., in all; altogether) orthe
action of decomposing with vocabulary
(i.e., have left;take away) ina word
problem

Representation:

Progress Indicator: E.PRF.1c modeling problem solving situations thatinvoive addition and subtraction
of whole numbers using objects, diagrams, and symbals

CCS$8:3RI2 Determine the main idea of a
text; recount the key details and explain how
they support the main idea.

CC88:4RI 8 Explain how an author uses
reasons and evidence to support particular
points in a text.

|dentify a representation of an array that
matches the problem

State what the numbers represent

Understand concepts and vocabulary:
addingto, take away, equation

PI: E.RI.n Analyzing how authors use facts,
details, and explanations to develop ideas or
support their reasening.

PI: E.RI.k Using supporting evidence to
analyze or compare texts or parts of texts:
author’s purpose, points of view, key
ideas/details, different accounts.

ERI.n Analyzing how authors use facts,
details, and explanations to develop ideas or
support their reasoning.

CCSS5.RI.8Explain how an author uses
reasons and evidence to support particular
points in a text, identifying which reasons and
evidence support which point(s).

PI: M.Rl.e Identifying author's purpose,
viewpoint, or potential bias and explaining its
impact on the reader.

M.RLg Analyzing how an author develops
ideas and supports a thesis or reasoning.

rategies:

Model “adding to™ and “taking away™ using objects. (e.g., “Watch me addto this group of
objects. ... Let's addto this group of objects together_. You try addingtothis group of

objects.”)

Indicate that the new group of objectsis largerif adding to and smalleriftaking away.

+ Teach explicitly howto create a group/row/setfarray of objects for a given numberorfora number
providedin a simple word problem

« Example/Mon-exampla

Present a row of objects (= 10). Present a second row of objects that has a differert number
of objects. Ask the student to selectthe row with a specified number of objects.

Present three rows of objects (= 10), two that are equal and one that is not equal. Ask the
student to matchthe two rows that both include the same number of specified objects (e.g., a
row of three hats, a row of three hats, g row of 5 shoes).

+ Present a simple word problem and a set of arrays to match specified numbers of objectsin the
problem. Ask the student to identify which array matches a specificnumber of objects.

* Task Analysis: Provide an equation for a simple addition or subtraction problem and have the student

identify the numbers and a corresponding group of objects indicated in the problem (provide cards
with numbers and sets of objects relatedto the problem).

Fresent a simple subtraction problem (e.g., There are six eggs in the carton. The cooktook
away three eggsto make breakfast. How many eggs are leftinthe carton?)

State a number of objectsinthe problem (e.qg., six eggs)

Show methe numbersixin the problem.
Six tells how manywhatinthe problem?
Make a set of six eggs.

CCCs CCCs CCCs

3.RIn1 Identify facts that an author uses to 4 RILk5 Identify reasons that the author uses 5.Rl.e2 Explain how an author uses

support a specific point or opinion. to support ideas in an i ional text. and evi to support parti
4 RI.n1 Identify facts that an author uses to points in a text.

support a specific point or opinion.

Essential Understanding:
Match a factto a fact givenin a text.

Identify one factin an informational text.
T

Differentiate between a fact and an opinion.

ial Under B
Identify the main idea in an informational
text
THEN
Identify one reason or factthat supports the
main idea in an informational text.

5.R1.e3 Identify reasons and evidence that
support an author's point(s) in a text.
5.RI.g1 Identify the author's stated
thesis/claim/opinion.
5.R|.g2 Identify evidence the author uses to
support stated thesis/claim/opinion.
Essential Understan B
Identify at least one point or claim the author
makes in an informational text.

THEN

Identify examples/evidence (one reason, fact,

or statement) that supports a point made by
the author in an infi | text.

Suggested Instructienal Strategies:
Write to Understand

= Use agraphic organizer to show an opinion and facts that support an opinion.
= Use system of least prompts as needed to provide feedback.”

Flmmmmtn A€ hn Lt embinmal Famailians

Flmmmdinm lnfarmentinmal Tast Mlasmmbne 3047

Sori to Understand

« Useexample/non-example to teach factvs. opinion
« Providefacts and opinions on atopicto be sorted into categories

Discuss to Understand

Question Quandary/Think-Pair-Share

What words in this sentence, line or paragraph are the mostimportant and why?

How can youtell the authorthinks a

.
« If you could choose one idea fromthis page as the mostimportantone, which would it be and why?
.

certain idea is the mostimportant and why?

Whatis the mostimportantidea you've gotten fromthe text and why?
Use system of least prompts as neededto provide feedback.®

Model to Understand
+ Place aninformational text on the overhead orinteractive whiteboard. While readingaloud, highlightinformation (maybein multiple colors-
one forclaims and one for evidence supporting the claims) such as facts, opinions, or claims.

Suggested Scaffolds and Supports

Graphicorganizers

Highlighted headings, key words or sentences
Sentence strips, words, or pictures that represent details fromthe text that may be addedto graphic organizers orusedto answer questions.
Technology (e.g., interactive whiteboard, information al texts read by the computer that highlights text)

Addimages thatrepresentimportantinformation

Pictures, objects ortactile representations toillustrate the topic, events or details

Teach using meaningful content from a variety of mediums (e.qg., internet)

X Maine
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*Referto Instructional Resource Guide forfull descriptions and examples of systematicinstructional strategies.




Standard: Reading Strand for Literature Grade 5 —

Integration of Knowledge and

Ideas — Compare and contrast stories in the same genre (e.g., mysterles and

adventure stories) on their approaches to simila

More complex

Less Complex

Standards-based
IEP Goal

With
Accommodations

With
Modifications

Essential
Understandings

Compare and
contrast attributes
such as setting,
plot, and characters
in the story,
and the play,

Compare and
contrast attributes
such as setting,

plot, and
characters in the
story,  and
theplay, by

using a speech to
text recognition
software

Compare and
contrast the
attributes such as
setting, plot, and
characters in the
story, and
the play,

using
picture/symbols
icons

Reach and grasp
icons to match
character attributes
as directed by peer

Activate switch to
select choice of
literature to be
read/discussed

Turn head in the
direction of speaker

*
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More complex

Less Complex

Standards-based
IEP Goal

With
Accommodations

With
Modifications

Essential
Understandings

Measure and
estimate standard
liquid volume using
measuring cups and
liquid while
conducting
experiments

*
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Measure and
estimate standard
liquid volume
using Braille
labeled or
differently shaped
measuring cups
while conducting
experiments

Match liquid volume
to color-coded
symbols labeled on
measuring cups and
containers

Transfer liquid from
one container to
another without
spillage

Grasp container
while peer pours to
desired capacity

Select liquid to be
transferred




Examples of Accommodations ainia instructional Strategies

Time Setting N Presentation Response
Scheduling

Testing over One on One Oral reading by Augmentative
multiple days testing administrator devices or other
Assistive
Technology
Extended time Small group Large print or Adaptive
magnification calculators
device
Multiple or Study carrel Sign language Number or
frequent breaks alphabet lines
Change in Noise buffers Tactile graphics Manipulatives
schedule
One on one or Adjusted Manipulatives Visual/verbal/
small group lighting physical cues

Audio amplification
devices

Visual/verbal/



Putting Your Learning into Action

Standard with accommodations:

Same level of cognition but different response format

Critical function of the standard:
Modification of the level and complexity accomplishing the
same purpose

X Maine
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e Pilot1l

— April 14, 2014 — May 16, 2015.

= 10 schools participated from Maine with 17

students.

- itis the pre work, the pre teaching for me, the experience for my kids. During
Pilot 1 it came out that | am the only one who would be able to administer the
assessment - The past year | completed 10 PAAP portfolios - the
paraprofessionals in my classroom are of great assistance in this and under my
direction we get it done. 10 Alternative Assessments done on computer by only
me..... with my current caseload =60 plus class time/ instructional time that is
going to have to have a different structure. Itis a process and being part of it,
keeps me informed for the future, | am incorporating more computer work for
my kids, | am incorporating more big ideas, as the vocabulary was of higher
level then | expose my student's to- they can do the process, but need to
understand the questions. | am getting prepared for the future!

Meredith Verrill
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NCSC LCI BASELINE DATA ELA

Across all NCSC partner states, approximately 65% of students
could read written text or Bralille:

e 39% of students read basic sight words, simple sentences,
directions, bullets, and/or lists in print or Braille

e 22% of students could read fluently with basic, literal
understanding ; and

= 4% of students across all NCSC partner states could read
fluently with critical understanding in print or Braille;

However, 16% of students had no observable awareness of print
or Brallle.

- Thatleaves @ 19% just beginning to build reading skKills

*
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NCSC LCI BASELINE DATA MATH

In mathematics across all NCSC partner states, 66% of
students are actively engaged in mathematics:

e 42% of students performed computational
procedures with or without a calculator;

e 26% of students could count with 1:1
correspondence to at least 10,/or made numbered
sets of items;

However, 15% of students reportedly had no
observable awareness or use of numbers

e That leaves @17% just beginning to use numbers

*
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e Pilot 2 is occurring now. The testing window is from
Oct. 20 through November 14, If you would like a
teacher in your school district to have experience
with this new assessment, it is not too late to join.

e On-line test administration training takes about 4
hours. Each student enrolled will be assigned 2
content areas for testing, either reading and math -
or reading and writing. Each content requires
approximately 45 minutes.

*
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NCSC Assessment System

e NCSC Assessment System at teacher-
ncscpartners.ctb.com is the home for all test
administration information and documents needed
to administer the Pilot 2 Test.

— The Pilot 2 Test Administration Manual (TAM),
— student sample items, both reading and math
— student rosters

— the Test Administrator User Guide

— Directions for Test Administration (DTA)

*
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Field Test Form Design

e ELA (Reading and Writing): 2 Forms

— Session 1: 3 passages and SR items, writing SR items, Tier 1 prompt,
foundational items (Grades 3 and 4 only)

— Session 2: Tier 2 and Tier 3 prompt

= Reading (administered with Mathematics): 4 Forms

— Session 1: 3 passages and SR items (all grades), foundational items
(Grades 3 and 4 only)

— Session 2: 2 passages and SR items (all grades), foundational items
(Grades 3 and 4 only)

e Mathematics (administered with Reading) 4 Forms
— Session 1: 20 items
— Session 2: 20 items

*
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Description of NCSC AA-AAS ltem Types

e |n reading, writing, and mathematics, students are
assessed using selected-response items.

e Open-response items are used to assess reading
foundational skills.

e |n writing, all grade levels include constructed-
response items.

e |n mathematics, some grade levels include
constructed-response items.

*
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e Two constructed-response writing items

Note: TAs will be able to pause and resume the ELA Pilot 2 Test as necessary based on student needs.

*
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Sample Items

e Students and TAs have access to practice sample
test items for both reading and mathematics. Each
content area has three grades of sample test items.
Sample test items are located on the NCSC
Assessment System main page, or Dashboard.

e teacher-ncscpartners.ctb.com

= This site is password protected and is available to all
users only.

*
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Sample ELA Items - Grade 4

- Section 1

= We are going to read a story about a boy named Ben. After we read, you will be asked a question about
the theme. Listen for the message of the story.

= Ben’s Present Ben wants a dog. He thinks about dogs every day. In the morning, he begs his mom for a
dog. His mom says dogs are a lot of work.

= At night, he tells his dad that he will be good if he gets a dog. Ben’s dad says that dogs cost a lot of
money. Ben’s parents ask him what he wants. Ben says he wants a dog. He says he will walk the dog. He
will feed the dog. He will play with the dog. He will pay for the dog’s food.

= Ben shows his parents he can take care of a dog. He watches a neighbor’s dog for a week. He walks the
dog. He feeds the dog. He plays with the dog. Ben’s parents see his hard work.

< Then one morning, Ben hears a bark. He jumps out of bed. He smiles. He runs down the stairs. He sees
his gift. It is a cute, brown dog. Ben hugs the dog. The dog wags his tail. A smile comes across Ben’s
face. Ben got a dog!

e Sectionllitem 1 The story is then reviewed
= Remember, the theme is the message of the story. . Item 2

= What is the theme of this story? What did Ben get?

= having a lot of friends a bike

= showing you can take care of a pet adog
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Mathematics Test

e Mathematics selected-response and
constructed-response items

Note: TAs will be able to pause and resume the pilot test as necessary based on student needs.
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Session 1

Ability estimate from
Session 1 determines
Session 2 form

.

Session 2A

Ability estimate refined
by providing items with
difficulty closer to the
student’s true ability

Session 2B

bility estimate
refined by providing
items with difficulty
closer to the
student’s true ability




Selected-Response Items

« Selected-response items are presented to students in a
standard format. Every item is presented in the following order:

— Item stimulus (which may include a passage, passage part,
picture, graphic, or other illustration)

— Item question
— Answer options are presented in stacked formation

= Students select a response from the options in a variety of
ways, e.dg., using the computer mouse, verbalizing, gesturing,
eye gaze, using communication devices and assistive
technology, etc. Students may enter their responses or Test
Administrators (TAs) may enter responses on behalf of the
student with a scribe accommodation into the NCSC
Assessment System.
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Constructed-Response ltems Mathematics

e The Constructed-Response (CR) items require students to
construct an answer rather than select an answer from
response options. The TA must enter the student CR score into
the NCSC Assessment System. All directions and materials
needed for administering CR items are in the Directions for Test
Administration (DTA) that accompanies each test form. The
CR items are presented in novel tasks, using materials and
content presented in an on-demand test format. Each item is
presented to the student in a standardized, scripted sequence
of steps culminating in a TA’s scoring of the student
performance using the Mathematics Scoring Rubrics. The
Mathematics Scoring Rubrics provide scoring standards that
must be used to evaluate student responses. Not all grade
levels include mathematics CR itemes.
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Open-Response Items (Reading Foundational

Items)

e Open-response items are included on the Reading Pilot 2 Test and
the ELA Pilot 2 Test in grades 4 and 5 only. The items are word
identification tasks. Students identify three to five words as each is
presented. Open-response student scores must be entered into the
NCSC Assessment System by the TA.

= Students with clear and consistent oral speech are administered the
open-response reading foundational ltems. Students using means of
communication other than oral speech, such as an Augmentative
and Alternative Communication (AAC) device, American Sign
Language or eye gaze, are administered the selected-response
reading foundational Items included on the reading and ELA Pilot 2
Test.
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Constructed-Response Items (Writing)

e The writing CRs require students to produce a
permanent product in response to a writing prompt.
Each item is presented to the student in a
standardized, scripted sequence of steps. The
student or TA must record each prompt response
onto the provided response templates in the NCSC
Assessment System.
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Overview of Test Administration Manual

The purpose of this Test Administration Manual is to
guide Test Administrators and Coordinators to prepare
for and administer the assessment in their school or
district.

e This Test Administration Manual (TAM) is organized in
three parts.

e Part 1: Overview of the Pilot 2 Test

e Part 2. Responsibilities of Test Coordinators
Administrators and Test Coordinators

e Part 3: Administration of the Pilot 2 Test
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Teacher’s Administration Manual

e Only certified teachers may administer the test

e Test coordinators are a necessary part of the test
e Specific responsibilities for TAs and TCs.

e Terms and acronyms

e Assessment Features and Accommodations

e Special procedures for blind, deaf, and blind deaf
e Testing Integrity,

e Administration
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Directions for Test Administration (DTA)

e Each content assessment has a specific DTA that
provides the teacher a script and directions to
administer each item of the Pilot 2 Test. Test
Administrators must follow these directions as
scripted. Also included, as appropriate: a list of the
allowable manipulative and reference materials
needed for specific items, and scoring rubrics
needed for mathematics constructed response
items and the open-response reading foundational
items in grades 4 and 5 tests.
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Directions for Test Administration (DTA)

e DTAs for the forms assighed to a TA’s students may
be accessed upon TA successful completion of the
NCSC Online Test Administration Training.

e Note: The DTAs are secure documents
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Help Desk Support Hours

Please contact the NCSC Pilot 2 Test Help Desk

Monday through Friday, September 29, 2014-
November 17, 2014.

7:00 a.m. to 8:00 p.m. EST
6:00 a.m. to 7:00 p.m. CST and AST
5:00 a.m. to 6:00 p.m. MST
4:00 a.m. to 5:00 p.m. PST

10:00 p.m. to 11:00 a.m. (Next Day) Chamorro
Standard Time (ChST)

PWcme

Departmen

Educohon




What assessment features can be provided?

Table 7. NCSC Assessment Features

Answer Masking

If TA administers a paper version of the Pilot 2 Test, answer options may be masked by the TA.
(Also available in the NCSC Assessment System.)

Audio Player

Background/Font Color (Color Contrast)

Increase Size of Text and Graphics

Increase Volume

Line Reader Tool

Magnification

Read Aloud and Reread Item Directions, Response Options, Passage

The TA may read the directions, response options, or passage. All text must be read to students
exactly as written, i.e_, no paraphrasing or variation of speed to emphasize words in ways that
provide hints as to correct or incorrect responses.

Reviewing the DTA allows the TA to provided assessment features for which the TA is
responsible as they are needed for each item or throughout the test.
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How are assessment features activated on the

NCSC Assessment System?

This item is about a set of data on a graph.

This is a graph of data collected by an ice
cream shop. The graph shows how many
dollars were earned by ice cream sales on

days of different temperatures.

Ice Cream Sales
Yi

900
800
. 700
Accessibilty Dptions ﬂ 600
Alkornate Color Thomas 3 I E 500 v
Arwer Masking a 400
Audio Gontent 300
Lime FReadar Y -
@ Previous Next @ = ?2 X

Math Grade 3 / Session 1 / tlem 10l 10 ([J || save s Exit 3>
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Features a Test Administrator can enable on

the computer

NCSC Assessment Features
The following table summarizes available assessment features and the means to

provide the feature to the student.

Feature Embedded | Browser | Operating TA Feature Embedded | Browser | Operating TA
in NCsC System in Mcsc System
Aszessment Assessment
System System
Answer Masking NCSC v v/ Line Reader Tool 7
Assessment Syste n cnnnAarte _ (far NCQC Accscement System
gking. / z The entire
masme aows<t| INCrease Size of Text and ocused
electronically cove - ¥ s ata
inaividual answer | (3 rapl'"cs
needed
* 3 - - J -r
et o g | Computers provide a zoom in or

ayer tool reads € - - = (TBD)
aiomaicaoa | ZOOM oUt function. Projection i e 7
resumed and ma !

=mens_____| Systems or video magnifiers may | vioo

Background/Fon/ ) _ i
conrast e st | he used to increase size based sudents
g::::z“zﬁggzs‘qﬁ’_ on individual student needs. Fasing o
ncrease Size o mphasize
canmies | INCrease Volume Computers e ks

g&’:&:‘&}’}i‘%&ﬁ‘;ﬁ".‘ allow the user to adjust the
on navauaisse) YOIUME ON ItS speakers
allgjw the u::;r toacll‘just the
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Answer Masking Assessment Feature

Shelby walked 2 mile each day for 4 days.

How many total miles did Shelby walk in 4 days?

® 2 miles <5 Hide

© Show

@ Previous Next @ = ?) X

Timothy Weland A Math Grade 3 / Session 1 / tem 1010 ([J T, | save & Exit B>
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Background/Font Color (Color Contrast)

Assessment Feature?

| 1 1 Il | 1 1 1 I

5 1015 20 25 30 354

0

X

1
Shelby walked 2 mile each day for 4 days.

How many total miles did Shelby walk in 4 days?

- 2 miles 2 Hide
€ Alternate Color Themes

Black on White
=13 4% Hide

Black on Cream

Black on Light Blue

T

White on Black

Light Blue on Dark Blue ( g ; Previous Next @ — ? x

Timothy Weland

Math Grade 3 / Session 1 / ftem 10f 10 ([J M, save & Exit [P
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Options for the Background/Font Color (Color

Contrast) Assessment Feature?

SR INITAW I INIEA0X o

T T T T T T ™

5 10152025 202540 %
: 1

Enelby walked 2 mile cach day “er 4 days. =halby walked 2 mile each day for 4 daye,

Hzwi many tetal milee did Shelby wslk in 4 days?

‘ How many total miles did Sheloy walk In £ days?

o —
> ies 5 10152025303540 % T
1
1 > e Shelby walked 2 mile each day for 4 days. S i
How many total miles did Shelby walk in 4 days? | @ show |
C{—‘:, FPraviea ezl @ = ? e
limeniag A Pk drk 3 © 8 O 2 miles ‘Qj Hide ‘ wrue T || Eee LExil G

(o e |

03540 %

Shelby walad !nl”l‘:l aach

Hrw mary reral milles did Shel

@Previous Next @ =07 R

y Tlil':_'-
Timothy Weland A\ Math Grade 3 / Session 1 / ttem 10f10 () Save & Exit 3>

(< Frevious newt  55) (2 Previous Next 5

T by Ve LATIRRSTO  ¢ BEEEON 1 ¢ AT e ) e I iy Wtk st b Bnseiinn 4 en datie [ b || peve s O
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Line Reader Tool Assessment Feature

*

This item is about a set of data on a graph.

This is a graph of data collected by an ice
cream shop. The graph shows how many
dollars were earned by ice cream sales on

days of different temperatures.

vi Ice Cream Sales

900
800 l—

300 T

Sherlock Holmes

@ Previous Next @ T

Math Grade 3 / Session1 / Item 10f 10 ([] tooltp

i

Save & Exit [

Maine

Department of

Education




Magnification

This item is about a set of data on a graph.

This is a graph of data collected by an ice
cream shop. The graph shows how many

aolnars were earnead BY ICE cream sales on

days of different temperatures.

Ice Cream Sales
Yi

800 l—

300 T

@ Previous | Next @ =) [ ?

Sherlock Holmes Math Grade 3 / Session 1 / Item 1of 10 () tooltiP Save & Exit [3»
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Read Aloud Assessment Feature

A line A« A

MCSC Assessment Features

R Ty R R [ SR Tl N e 5 i L
APPenalx A. .s--.'_.-_.'_—'t-‘:lf_"|ll‘f

The following table summarizes available assessment features and the means to

provide the feature to the student.

Feature

Embedded | Browser I Operating Feature

Read Aloud and Reread Ite

Answer Masking NCSC
Assessment System supporis
answer masking. Answer
masking allows students/TAs to
electronically cover and reveal
individual answer options as
needed

Directions, Response Options,
Passage The TA may read the
directions, response options, or

Audio Player - Text is read aloud
digitally to the student. The Audio
player tool reads each line
automatically but can be paused,
resumed and made o repeat
segments.

passage as often as is
reasonable to obtain a student’s
response to an item. All text must

Background/Font Color (Color
Contrast) The student or TA
changes the onscreen
background andfor font color
based on need or preference.

be read to students exactly as
written, i.e., no paraphrasing or
variation of speed to emphasize

Increase Size of Text and
Graphics

Computers provide a zoom in or
zoom out function. Projection
systems or video magnifiers may
be used to increase size based
on individual student needs.

words in ways that provide hints
as to correct or incorrect

responses.

Embedded
in Nosc
Bssessment

system

Browser

Operating
System

TA

m

|e entire
icused
ines ata

v

3D)

fitem
Iptions,
ad the
ns, or

ident's
gxt must
Iy as
iing or
hasize
/e hints

Increase Volume Computers
allow the user to adjust the
volume on its speakers
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Table 8. NCSC Accommodations

Accommodations How to Access
Assistive Technology Refer to NCSC Assessment System User Guide for
Student may use assistive technology devices  Test Administrators for information about:
for viewing, responding, or interacting with the

test items. The student and TA should use the AT Compatibility of NCSC Assessment System
device with the sample items to assure that it with Assessment Features

functions properly with the NCSC Assessment and

System.

The NCSC Assessment System supports various o Compatibility of NCSC Assessment System
AT devices, such as alternate keyboard, with Assistive Technology Devices.

switches and hub, head mouse, etc.

Paper Version of Item/s TA may print a copy of an item or items. This copy
must be given to the TC, as specified by the state,
for secure shredding upon completion of the test.
Large print forms are not available. Please refer to
the NCSC Assessment System User Guide for Test
Administrators for directions to use the assessment
feature, Increase Size of Text and Graphics

Scribe Refer to
Selected-Response Items and Writing Test
Constructed-Response Items . Appendix A. Protocol for Administration of

Writing Constructed-Response ltems

. Appendix B. National Center and State
Collaborative Scribe Protocol for ELA,
Mathematics, and Writing

. Appendix C. Augmentative and Alternative
Communication Guidelines for Writing
Constructed-Responses

Sign Language (e.g., ASL, PSE, SEE) TA may provide sign language interpretation to
student
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Recognition for much of this
presentation goes to NCSC for
providing various power points to be
used for professional development.

Thank you for your time, your
patience, and your dedication to
students with the most significant,
cognitive disabillities.
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Maine DOE Home  Students & Families Teachers Administrators Communities

Inside DOE

lome -+ National Center and State Collaborative
aflonal Conter And National Center and State Collaborative (NCSC) - Alternate
Home Assessment Alternate Standards (AA-AAS)

esources & Support N . N .
The Maine Department of Education is a partner in the National Center and
National Center and Stal

State Collaborative (NCSC) one of two federally supported consortia
developing an altemate assessment based on alternate achievement
standards aligned with Maine's Proficiency Standards that will test students’
knowledge of English language arts (ELA) and mathematics. The work of the
collaborative is funded by the U.S. Department of Education under the
General Supervision Enhancement Grants program

Vaterials

This high-quality offers ed: inf data about the academic achievement and growth
NCSC's goal is to ensure that students with the most signifi cognitive disabilities achieve il ingly hig
outcomes and leave high school ready for post-secondary options.

Timeline

Maine schools are on track to begin using the NCSC Assessment in the spring of 2015 for eligible students in
8 and in their third year of high school for ELA and mathematics. The assessment will replace the Personaliz¢
Assessment Portfolio (PAAP) taken by students with the most significant cognitive disabilities for ELA and m

Format and Technology

The NCSC assessment offers an on-line, adaptive assessment. Students may access this assessment in a
depending on their needs. Some will interact with the computer and the testing platform directly, with the test
monitoring their work. The traditional paper and pencil option is also available, as are specific individual stude
accommodations

The on-ine platform will require the following operating systems: Vista SP2, Wind: 7, 0or 5
internet browsers may be used: Intemet Explorer 9, Firefox 24, Chrome 26, Opera 12, or Safari 6

Summative Assessment

“«

c

Maine DOE - National Center and State Collaborative - Resources 8 Support Materials - Google Chrome

[3 www.maine.gov/doe/alternate/resources.html

Department of

Page Tools M

Maine DOE Newsroom ' ContactUs  Commissioners Office | A-Z Index | Education Intranet

Education

Maine DOE Home

Students & Families

Teachers

Administrators  Communities  Inside DOE

Home -+ National Center and State Collaborative ? Resources & Support Materials

National Center and
State Collaborative
Home

Resources & Support
Materials

Resources & Support Materials

The Maine Department of Education is d to providing the tools and resources that schools need as they administer
the National Center and State Collaborative (NCSC) Alternate Assessment with Alt te Achi nent (AA-AAS)
These resources are designed te provide support te educators and students as they prepare to participate in this altemate
assessment for students with the most significant cognitive disabilities.

Summary of NCSC Frequently Asked Questions regarding the Altemate Assessment This site will answer many

questions often asked about this altemate assessment

NCSC Answers to Common Parent Questions about Altermate Assessments This site may be used to answer

questions parents frequently ask.

NCSC Participation Guidance This site will assist in guiding you through determination of eligibility for each student

[ i for in the

NCSC Participation Guidelines This site specifies the criteria used to determine a student's eligibility to participate in

the altemate assessment

Technology Requirements This site lists the operating systems needed for the on-line platforms for teacher training and
dministration of the

National Center and State Collaborative Wiki This web site offers a set of training materials to introduce NCSC content

and instructional resources. Content modules and curiculum guides useful for teaching grade level content areas being
d are available. R ilable include:

Leamning Progressions Fi (LPF) provide progress indicators for content grade spans.

Graduated Understandings promote toward und ding and teaching proficiency standards.

Instructional Families are grouped inte LPF strands which reference proficiency standards.

Element Cards assist in developing instructional lessons

Core Content Connectors provide grade level leaming targets with p .

Math ics Activities for Scripted Systematic Instruction (MASSIs) and Language Arts Sample Systematic

Instruction Script (LASSIs) provide evidence-based systematic instruction, complete with scripted instruction,

teaching materials, a list of all other materials needed, worksheets, and options to monitor progress.

.

© o 0 0 oo

Tha NC&(C Instrictianal Racanrca Ciida nravidac instnictinnal strataniac and halnful aidac far nraminting findina ~ancistant

http://www.maine.gov/doe/alternate/index.htmi
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Contact Information

e Sue Nay

« Alternate Assessment Coordinator

e Maine State Department of Education
e sue.nay@maine.gov

e 207.624.6774
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